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Introduction 
 

The purpose of this document is to illustrate the differences between the Delaware 
Comprehensive Assessment System (DCAS) for ELA and the expectations of the next-
generation ELA Common Core State Standards (CCSS) assessment.  The samples 
provided are designed to help educators think about content and the instructional 
shifts—not to show exactly how the next-generation assessment will look. 

For reading, examples of both literary and informational texts with associated items are 
presented.  DCAS-released texts are used in multiple ways.  Sometimes the text is used 
just as a grade-level sample for DCAS; other times, when the text meets CCSS text 
complexity guidelines, next-generation assessment items were written for it as well.  
Text complexity worksheets and rubrics are provided to illustrate how the grade-level 
designation for each text was determined.  For more information on text complexity see 
Common Core State Standards Appendix A and/or Text Complexity and the Common 
Core State Standards. 

Please note that, while the text on DCAS has paragraph numbers, it does not appear 
that the next-generation assessment will follow the same format.  For this reason, if a 
text was used for both DCAS and the next-generation assessment example, the text 
appears twice (once with paragraph numbers; once without), so that educators will have 
a copy-ready version to use. 

The items associated with the DCAS texts that were available for use had items that 
were written to address the former Delaware grade-level expectations.  With the 
adoption of the CCSS, these items were aligned to the CCSS.  Since these DCAS items 
were not written to address the CCSS, trying to retroactively match them does not do 
justice to the intent of the updated standards.  While the items are all text-dependent 
and “align to” or “reflect” the CCSS, they do not really “match” CCSS.  The text pairings 
were not set up to compare item by item, but rather to compare the sets of items overall 
and highlight the differences in emphasis, depth of understanding, and critical thinking 
required.  It is also hoped that the CCSS items will provide guidance on the essence of 
the standards. 

While DCAS does not assess writing, listening, and research, these areas will be 
included in the next-generation assessment and should be an integral part of classroom 
instruction.  Examples of assessment items in these areas are included to provide 
guidance for teachers in their transition to the CCSS. 

How to Use Various Aspects of this Document: 

Texts 

 Review texts and their text-complexity worksheets to help guide text choices and 
ensure students are exposed to equally complex, diverse texts. 

  

http://www.ksde.org/LinkClick.aspx?fileticket=DGBK6y-D6OY%3D&tabid=4778&mid=11507
http://www.ksde.org/LinkClick.aspx?fileticket=DGBK6y-D6OY%3D&tabid=4778&mid=11507
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ELA Items and Tasks 

 Analyze the way standards are conceptualized in each item or task. 

 Identify the instructional shifts that need to occur to prepare students to address 
these more rigorous demands.  Develop a plan to implement the necessary 
instructional changes. 

 Analyze the reading and listening comprehension required and the marshaling of 
evidence from single and multiple sources called for in the constructed response 
items.  Begin to mirror this in the items and tasks crafted for classroom instruction. 

 Increase student writing from sources across the content areas. 

 Understand that the sample items and tasks do not represent a mini-version of the 
next-generation assessment. 

Your feedback is welcome.  Please do not hesitate to contact Carolyn Lazar at 
carolyn.lazar@doe.k12.de.us or Denise Weiner at denise.weiner@doe.k12.de.us with 
suggestions, questions, and/or concerns. 
 
 
 

 

  

mailto:carolyn.lazar@doe.k12.de.us
mailto:denise.weiner@doe.k12.de.us
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R E A D I N G  
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Common Core State Standards for Reading 
 

Reading Standards for Literature 

Key Ideas and 
Details 

9RL1 – Cite strong and thorough textual evidence to support analysis 
of what the text says explicitly as well as inferences drawn from the 
text. 

9RL2 – Determine a theme or central idea of a text and analyze in 
detail its development over the course of the text, including how it 
emerges and is shaped and refined by specific details; provide an 
objective summary of the text. 

9RL3 – Analyze how complex characters (e.g., those with multiple or 
conflicting motivations) develop over the course of a text, interact with 
other characters, and advance the plot or develop the theme. 

Craft and 
Structure 

9RL4 – Determine the meaning of words and phrases as they are used 
in the text, including figurative and connotative meanings; analyze the 
cumulative impact of specific word choices on meaning and tone (e.g., 
how the language evokes a sense of time and place; how it sets a 
formal or informal tone). 

9RL5 – Analyze how an author's choices concerning how to structure a 
text, order events within it (e.g., parallel plots), and manipulate time 
(e.g., pacing, flashbacks) create such effects as mystery, tension, or 
surprise. 

9RL6 – Analyze a particular point of view or cultural experience 
reflected in a work of literature from outside the United States, drawing 
on a wide reading of world literature. 

Integration of 
Knowledge and 
Ideas 

9RL7 – Analyze the representation of a subject or a key scene in two 
different artistic mediums, including what is emphasized or absent in 
each treatment (e.g., Auden's "Musée des Beaux Arts" and Breughel's 
Landscape with the Fall of Icarus). 

9RL8 – (Not applicable to literature) 

9RL9 – Analyze how an author draws on and transforms source 
material in a specific work (e.g., how Shakespeare treats a theme or 
topic from Ovid or the Bible or how a later author draws on a play by 
Shakespeare). 

Range of Reading 
and Level of Text 
Complexity 

9RL10 – By the end of grade 9, read and comprehend literature, 
including stories, dramas, and poems, in the grades 9-10 text 
complexity band proficiently, with scaffolding as needed at the high end 
of the range. 
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Reading Standards for Informational Text 

Key Ideas and 
Details 

9RI1 – Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from the text. 

9RI2 – Determine a central idea of a text and analyze its development 
over the course of the text, including how it emerges and is shaped and 
refined by specific details; provide an objective summary of the text. 

9RI3 – Analyze how the author unfolds an analysis or series of ideas or 
events, including the order in which the points are made, how they are 
introduced and developed, and the connections that are drawn between 
them. 

Craft and 
Structure 

9RI4 – Determine the meaning of words and phrases as they are used 
in a text, including figurative, connotative, and technical meanings; 
analyze the cumulative impact of specific word choices on meaning and 
tone (e.g., how the language of a court opinion differs from that of a 
newspaper). 

9RI5 – Analyze in detail how an author's ideas or claims are developed 
and refined by particular sentences, paragraphs, or larger portions of a 
text (e.g., a section or chapter). 

9RI6 – Determine an author's point of view or purpose in a text and 
analyze how an author uses rhetoric to advance that point of view or 
purpose. 

Integration of 
Knowledge and 
Ideas 

9RI7 – An alyze various accounts of a subject told in different mediums 
(e.g., a person's life story in both print and multimedia), determining 
which details are emphasized in each account. 

9RI8 – Delineate and evaluate the argument and specific claims in a 
text, assessing whether the reasoning is valid and the evidence is 
relevant and sufficient; identify false statements and fallacious 
reasoning. 

9RI9 – Analyze seminal U.S. documents of historical and literary 
significance (e.g., Washington's Farewell Address, the Gettysburg 
Address, Roosevelt's Four Freedoms speech, King's "Letter from 
Birmingham Jail"), including how they address related themes and 
concepts 

Range of Reading 
and Level of Text 
Complexity 

9RI10 – By the end of grade 9, read and comprehend literary nonfiction 
in the grades 9-10 text complexity band proficiently, with scaffolding as 
needed at the high end of the range. 
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Reading Standards for Literacy in History/Social Studies 

Key Ideas and 
Details 

9-10RH/SS1 – Cite specific textual evidence to support analysis of 
primary and secondary sources, attending to such features as the date 
and origin of the information. 

9-10RH/SS2 – Determine the central ideas or information of a primary 
or secondary source; provide an accurate summary of how key events 
or ideas develop over the course of the text. 

9-10RH/SS3 – Analyze in detail a series of events described in a text; 
determine whether earlier events caused later ones or simply preceded 
them. 

Craft and 
Structure 

9-10RH/SS4 – Determine the meaning of words and phrases as they 
are used in a text, including vocabulary describing political, social, or 
economic aspects of history/social studies. 

9-10RH/SS5 – Analyze how a text uses structure to emphasize key 
points or advance an explanation or analysis. 

9-10RH/SS6 – Compare the point of view of two or more authors for 
how they treat the same or similar topics, including which details they 
include and emphasize in their respective accounts. 

Integration of 
Knowledge and 
Ideas 

9-10RH/SS7 – Integrate quantitative or technical analysis (e.g., charts, 
research data) with qualitative analysis in print or digital text. 

9-10RH/SS8 – Assess the extent to which the reasoning and evidence 
in a text support the author's claims. 

9-10RH/SS9 – Compare and contrast treatments of the same topic in 
several primary and secondary sources. 

Range of Reading 
and Level of Text 
Complexity 

9-10RH/SS10 – By the end of grade 10, read and comprehend 
history/social studies texts in the grades 9-10 text complexity band 
independently and proficiently. 
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Reading Standards for Literacy in Science and Technical Subjects 

Key Ideas and 
Details 

9-10RS/TS1 – Cite specific textual evidence to support analysis of 
science and technical texts, attending to the precise details of 
explanations or descriptions. 

9-10RS/TS2 – Determine the central ideas or conclusions of a text; 
trace the text's explanation or depiction of a complex process, 
phenomenon, or concept; provide an accurate summary of the text. 

9-10RS/TS3 – Follow precisely a complex multistep procedure when 
carrying out experiments, taking measurements, or performing 
technical tasks attending to special cases or exceptions defined in the 
text. 

Craft and 
Structure 

9-10RS/TS4 – Determine the meaning of symbols, key terms, and 
other domain-specific words and phrases as they are used in a specific 
scientific or technical context relevant to grades 9-10 texts and topics. 

9-10RS/TS5 – Analyze the structure of the relationships among 
concepts in a text, including relationships among key terms (e.g., force, 
friction, reaction force, energy). 

9-10RS/TS6 – Analyze the author's purpose in providing an 
explanation, describing a procedure, or discussing an experiment in a 
text, defining the question the author seeks to address. 

Integration of 
Knowledge and 
Ideas 

9-10RS/TS7 – Translate quantitative or technical information 
expressed in words in a text into visual form (e.g., a table or chart) and 
translate information expressed visually or mathematically (e.g., in an 
equation) into words. 

9-10RS/TS8 – Assess the extent to which the reasoning and evidence 
in a text support the author's claim or a recommendation for solving a 
scientific or technical problem. 

9-10RS/TS9 – Compare and contrast findings presented in a text to 
those from other sources (including their own experiments), noting 
when the findings support or contradict previous explanations or 
accounts. 

Range of Reading 
and Level of Text 
Complexity 

9-10RS/TS10 – By the end of grade 10, read and comprehend 
science/technical texts in the grades 9-10 text complexity band 
independently and proficiently. 
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DCAS Literary Text – “Beyond a Glimpse” 
 

1 Tokyo’s enormity goes beyond its vast size, 

 Beyond its immense population. 

 At first it appears to be like many other big cities: 

 A myriad of nondescript high-rises, 

5 Office blocks bustling with suit-clad business people, 

 Trains and subways criss-crossing overhead and underground, 

 Commuters and consumers scurrying from one place to the 
next, 

 Cars and taxis fighting for their place in bumper-to-bumper 
traffic.  

 But sooner than later one realizes its complexity,  

10 The contradiction, charisma, and charm  

 Embedded within this great metropolis.  
 

 Trendy shopping areas blaze with brilliant neon signs.  

 Buzzing billboards, video screens, and speakers  

 Promote the latest in pop culture—  

15 A visual and auditory attack on passersby.  

 Nestled in the shadow of a trendy shopping quarter  

 Are an ancient shrine and its adjoining tranquil garden,  

 Where one discovers peace and solace.  

 And there beyond the gate of the majestic shrine,  

20 Teenagers in trendy jeans and spiky hair  

 Practice daring skateboarding tricks,  

 Utilizing their homemade handcrafted ramp.  
 

 American fast-food chains line the streets  

 Next to sushi bars and noodle shops.  

25 Outdoor food vendors sell delicious delectables  

 From French-style sweet crepes and roasted chestnuts  

 To fried octopus and dried squid.  

 Standing in line for a hamburger and fries  

 Are young girls sporting the latest fashion styles,  

30 Businessmen in tailored suits and ties,  

 Children in school uniforms and designated backpacks,  
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 A lady in a traditional kimono and Japanese slippers.  
 

 Young and old crowd the trains listening  

 To their high-end CD or MiniDisc players,  

35 Fiddling with their tiny, lightweight cellular phones—  

 Sending text messages, e-mail, or digital pictures.  

 Music fiends can enjoy the richness of the shamisen,  

 The classical three-stringed instrument,  

 Or they can hit the local music scene to quench their thirst  

40 For Japanese pop, American punk, or British rock.  

 Sports fanatics go ecstatic over baseball, soccer,  

 And Japan’s renowned sumo wrestling and karate.  
 

 While promoting a highly energized consumer culture  

 And fast-paced technological age,  

45 Tokyo fosters the grace and beauty of ancient classics,  

 Including Japanese tea ceremonies and Kabuki theater.  

 Tokyo brings together the modern world of the twenty-first 
century  

 And the splendor of ancient traditions.  

 Tokyo, a city of great magnitude, stands tall, full of depth.  

50 Tokyo: past, present, and future.  
 
DCAS-released text and items 
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Text Complexity: Qualitative Measures Rubric – Literary Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

MEANING 

o Meaning: Several levels/layers and 
competing elements of meaning that 
are difficult to identify, separate, and 
interpret; theme is implicit or subtle, 
often ambiguous and revealed over 
the entirety of the text 

o Meaning: Several levels/layers of 
meaning that may be difficult to 
identify or separate; theme is implicit 
or subtle and may be revealed over 
the entirety of the text 

o Meaning: More than one level/layer 
of meaning with levels clearly 
distinguished from each other; theme 
is clear but may be conveyed with 
some subtlety 

o Meaning: One level/layer of 
meaning; theme is obvious and 
revealed early in the text. 

TEXT 
STRUCTURE 

o Narration: Complex and/or 
unconventional; many shifts in point 
of view and/or perspective 

o Order of Events: Not in 
chronological order; heavy use of 
flashback 

o Use of Graphics: If used, minimal 
illustrations that support the text 

o Narration: Some complexities and/or 
unconventionality; occasional shifts 
in point of view and/or perspective 

o Order of Events: Several major 
shifts in time, use of flashback 

o Use of Graphics: If used, a few 
illustrations that support the text 

o Narration: Largely simple and/or 
conventional; few, if any, shifts in 
point of view and/or perspective 

o Order of Events: Occasional use of 
flashback, no major shifts in time 

o Use of Graphics: If used, a range of 
illustrations that support selected 
parts of the text  

o Narration: Simple and conventional; 
no shifts in point of view or 
perspective 

o Order of Events: Strictly 
chronological                                     

o Use of Graphics: If used, extensive 
illustrations that directly support and 
assist in interpreting the written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; contains 
some abstract, ironic, and/or 
figurative language 

o Vocabulary: Some use of unfamiliar, 
archaic, subject-specific, or overly 
academic language 

o Sentence Structure: Many complex 
sentences with several subordinate 
phrases or clauses and transition 
words 

o Conventionality: Largely explicit and 
easy to understand with some 
occasions for more complex meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational language; 
rarely unfamiliar or overly academic 
language 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, familiar, 
conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Life Experiences: Explores many 
complex and sophisticated themes; 
experiences are distinctly different 
from the common reader 

o Intertextuality and Cultural 
Knowledge: Many references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires extensive, perhaps 
specialized prior content knowledge 

o Life Experiences: Explores many 
themes of varying layers of 
complexity; experiences portrayed 
are uncommon to most readers 

o Intertextuality and Cultural 
Knowledge: Some references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires moderate amount of prior 
content knowledge 

o Life Experiences: Explores few 
themes; experiences portrayed are 
common to many readers 

o Intertextuality and Cultural 
Knowledge:  Few references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires some prior content 
knowledge 

o Life Experiences: Explores a single 
theme; experiences portrayed are 
everyday and common to most 
readers 

o Intertextuality and Cultural 
Knowledge: No references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires only everyday content 
knowledge 

Developed by Matt Copeland, Kansas State Department of Education 
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Questions to Consider in Planning for Instructional Scaffolding of Literary Text:  

Meaning: 

 Would spending time helping students to understand the multiple layers/levels of meaning present in the text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text (i.e., 
summarize, gather and apply details, analyze, synthesize, create)? 

 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial plotline, cast of characters, or some other text-based aid be appropriate in deciphering the structure of the 
text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content 
areas, i.e. Tier 2 words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the 
actual information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to 
explore? 

 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

Beyond a Glimpse Commissioned Poem about the “contradiction, charisma, 
and charm” of Tokyo. 

 
 

Recommended Placement for Assessment:  Grade 8 

The quantitative and qualitative measures both suggest that 
the appropriate placement for this passage is at grade 8. 

 
 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Slightly complex: One level/layer of meaning; 
theme is obvious. 

 
Text Structure: 

Slightly complex: Simple and conventional; no 
shifts in point of view. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable): 

Grades 6-8  925L-1010L 

Grades 9-10  1050L-1335L 

 

 
Lexile or Other Quantitative Measure of the 
Text: 
Lexile:  1470L (poem) 
Word Count:  361 

  Considerations for Passage Selection 

Language Features: 

Slightly complex: Explicit, straightforward, easy 
to understand; familiar, conversational 
language despite it being poetry; lines are long 
contributing to the high Lexile but not difficult 
to understand—reads like a descriptive 
paragraph. 

 
Knowledge Demands: 

Slightly complex: Explores a single theme; 
More like a travelogue. References to the 
diversity in the city so a combination of 
common and uncommon elements with 
sufficient context to follow without any 
specialized knowledge. 

 Passage selection should be based on the 
Common Core guidelines and the cognitive 
demands of the assessment tasks. 

 

Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

Adapted from the 2012 ELA SCASS work 
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DCAS Literary Items – “Beyond a Glimpse” 

Standard: 9RL4 

1. Which word best reflects the author’s tone? 

a. Melancholic 

b. Respectful 

c. Fanciful 

d. Disenchanted 

Key: b 

Standard: 9RL9 (weak alignment) 

2. Which resource did the author most likely use in order to write the poem? 

a. A blog by a tourist in Tokyo 

b. Personal observations of Tokyo 

c. A travel brochure about historic Tokyo 

d. Magazine articles on entertainment in Tokyo 

Key: b 

Standard: 9RI4 

3. In line 39, what is the meaning of “quench their thirst”?  

a. Get enough to drink 

b. Fulfill their dreams 

c. Satisfy their interest 

d. Have something to drink 

Key: c 

Standard: 9RI1 

4. Why does the author state that there is “contradiction, charisma, and charm / 
Embedded within this great metropolis” (lines 10–11)? 

a. To show why Tokyo is a good place to shop 

b. To show how Tokyo is similar to other cities 

c. To show the diversity found in Tokyo 

d. To show the common misconceptions about Tokyo 

Key: c 
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Standard: 9RI4 

5. What does “fiends” mean as it is used in line 37? 

a. People who are cruel 

b. People who really like music 

c. People who annoy others with music 

d. People who have a close relationship 

Key: b 
 

DCAS-released text and items  
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Next-Generation Literary Text – “Mending Wall” 
By Robert Frost 

 

Something there is that doesn't love a wall, 

That sends the frozen-ground-swell under it,  

And spills the upper boulders in the sun; 

And makes gaps even two can pass abreast. 

The work of hunters is another thing: 

I have come after them and made repair 

Where they have left not one stone on a stone,  

But they would have the rabbit out of hiding, 

To please the yelping dogs. The gaps I mean, 

No one has seen them made or heard them made,  

But at spring mending-time we find them there. 

I let my neighbour know beyond the hill;  

And on a day we meet to walk the line  

And set the wall between us once again.  

We keep the wall between us as we go. 

To each the boulders that have fallen to each.  

And some are loaves and some so nearly balls  

We have to use a spell to make them balance:  

“Stay where you are until our backs are turned!”  

We wear our fingers rough with handling them.  

Oh, just another kind of out-door game, 

One on a side. It comes to little more:  

There where it is we do not need the wall:  

He is all pine and I am apple orchard. 

My apple trees will never get across 

And eat the cones under his pines, I tell him. 

He only says, “Good fences make good neighbours.” 

Spring is the mischief in me, and I wonder 

If I could put a notion in his head: 

“Why do they make good neighbours? Isn't it 

Where there are cows?”  

But here there are no cows. 

Before I built a wall I'd ask to know  

What I was walling in or walling out,  

And to whom I was like to give offence. 

Something there is that doesn't love a wall, 

That wants it down. I could say "Elves" to him,  

But it's not elves exactly, and I'd rather 

He said it for himself. I see him there 

Bringing a stone grasped firmly by the top 
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In each hand, like an old-stone savage armed. 

He moves in darkness as it seems to me,  

Not of woods only and the shade of trees.  

He will not go behind his father's saying,  

And he likes having thought of it so well 

He says again, “Good fences make good neighbours.” 
 
Smarter Balanced-released passage 
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Text Complexity: Qualitative Measures Rubric – Literary Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

MEANING 

o Meaning: Several levels/layers and 
competing elements of meaning that 
are difficult to identify, separate, and 
interpret; theme is implicit or subtle, 
often ambiguous and revealed over 
the entirety of the text 

o Meaning: Several levels/layers of 
meaning that may be difficult to 
identify or separate; theme is implicit 
or subtle and may be revealed over 
the entirety of the text 

o Meaning: More than one level/layer 
of meaning with levels clearly 
distinguished from each other; theme 
is clear but may be conveyed with 
some subtlety 

o Meaning: One level/layer of 
meaning; theme is obvious and 
revealed early in the text. 

TEXT 
STRUCTURE 

o Narration: Complex and/or 
unconventional; many shifts in point 
of view and/or perspective 

o Order of Events: Not in 
chronological order; heavy use of 
flashback 

o Use of Graphics: If used, minimal 
illustrations that support the text 

o Narration: Some complexities and/or 
unconventionality; occasional shifts 
in point of view and/or perspective 

o Order of Events: Several major 
shifts in time, use of flashback 

o Use of Graphics: If used, a few 
illustrations that support the text 

o Narration: Largely simple and/or 
conventional; few, if any, shifts in 
point of view and/or perspective 

o Order of Events: Occasional use of 
flashback, no major shifts in time 

o Use of Graphics: If used, a range of 
illustrations that support selected 
parts of the text  

o Narration: Simple and conventional; 
no shifts in point of view or 
perspective 

o Order of Events: Strictly 
chronological 

o Use of Graphics: If used, extensive 
illustrations that directly support and 
assist in interpreting the written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; contains 
some abstract, ironic, and/or 
figurative language 

o Vocabulary: Some use of unfamiliar, 
archaic, subject-specific, or overly 
academic language 

o Sentence Structure: Many complex 
sentences with several subordinate 
phrases or clauses and transition 
words 

o Conventionality: Largely explicit and 
easy to understand with some 
occasions for more complex meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational language; 
rarely unfamiliar or overly academic 
language 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, familiar, 
conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Life Experiences: Explores many 
complex and sophisticated themes; 
experiences are distinctly different 
from the common reader 

o Intertextuality and Cultural 
Knowledge: Many references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires extensive, perhaps 
specialized prior content knowledge 

o Life Experiences: Explores many 
themes of varying layers of 
complexity; experiences portrayed 
are uncommon to most readers 

o Intertextuality and Cultural 
Knowledge: Some references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires moderate amount of prior 
content knowledge 

o Life Experiences: Explores few 
themes; experiences portrayed are 
common to many readers 

o Intertextuality and Cultural 
Knowledge:  Few references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires some prior content 
knowledge 

o Life Experiences: Explores a single 
theme; experiences portrayed are 
everyday and common to most 
readers 

o Intertextuality and Cultural 
Knowledge: No references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires only everyday content 
knowledge 

Developed by Matt Copeland, Kansas State Department of Education 
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Questions to Consider in Planning for Instructional Scaffolding of Literary Text: 

Meaning: 

 Would spending time helping students to understand the multiple layers/levels of meaning present in the text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text (i.e., 
summarize, gather and apply details, analyze, synthesize, create)? 

 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial plotline, cast of characters, or some other text-based aid be appropriate in deciphering the structure of the 
text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content 
areas, i.e. Tier 2 words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the 
actual information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to 
explore? 

 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

Mending Wall Robert Frost Poem about mending walls with a neighbor. 

 
 

Recommended Placement for Assessment:  Grade 9 

The quantitative readings demonstrate the limitations of these 
formulas for poetry; the numbers are far too low. Given the 
complexity of the structure, the sophistication of the theme, 
and the nonliteral use of language, this passage is 
recommended for use at grade 9 or 10. 

 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Very complex: There are several layers of text; 
the theme is subtle and requires a close 
reading. 

 
Text Structure: 

Very complex: The poem shifts between the 
literal and the figurative, the actions and the 
musings. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable):  

Grades 4-5  740L-1010L 

 
 
Lexile or Other Quantitative Measure of the 

Text: 

Lexile: 830L 

Flesch-Kincaid: 1.0 

Word Count: 387 

  Considerations for Passage Selection 

Language Features: 

Very complex: The language is somewhat 
dated and there are many figurative/abstract 
elements. 

 
Knowledge Demands: 

Very complex: The theme is somewhat 
complex and never explicit. 

 Passage selection should be based on the 
ELA Content Specifications targets and the 
cognitive demands of the assessment tasks. 

 

Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

Adapted from the 2012 ELA SCASS work 
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Next-Generation Literary Items – “Mending Wall” 

Standard: 9RL5 

1. Explain what effect the repetition of the phrases “something there is that doesn’t love 
a wall” and “good fences make good neighbours” has on the meaning of the poem.  
Support your answer using details from the poem. 

 

 

Scoring Rubric 

Score  

3 A response: 

 gives sufficient evidence of the ability to analyze text structure 

 includes specific explanations that make clear reference to the text 

 fully supports the explanations with clearly relevant details from the text 

2 A response: 

 gives some evidence of the ability to analyze text structure 

 includes some specific explanations that make reference to the text 

 adequately supports the explanations with relevant details from the text 

1 A response: 

 gives limited evidence of the ability to analyze text structure 

 includes explanations but they are not explicit or make only vague references to the text 

 supports the explanations with at least one detail but the relevance of that detail to the 
text must be inferred 

0 A response gets no credit if it provides no evidence of the ability to analyze text structure 
and includes no relevant information from the text. 
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Next-Generation Literary Items – “Mending Wall” 

Scoring Notes 

Score Point 3 Sample: 

 These two statements reinforce the two main ideas in the poem.  The repetition of “something 
there is that doesn’t love a wall” emphasizes the speaker’s idea that walls create unnecessary 
divisions between people.  The repetition of “good fences make good neighbours” reinforces the 
neighbor’s opposite attitude—the idea that good neighbors keep their distance from each other.  
The repetition of “good fences make good neighbours” emphasizes the stubbornness of the 
neighbor and his inability to see past his narrow view. 

Score Point 2 Sample: 

 The statements reinforce the main theme of the poem, that walls separate people and make 
them unfriendly to one another, because they are repeated throughout the poem.  This shows 
how much the poet believed that it is a good idea not to shut out people with walls.  The other 
statement shows that the neighbor doesn’t like people. 

Score Point 1 Sample: 

 The poet repeats the phrase “Good fences make good neighbours” to show that he believes 
people get along better if they don’t get too close to one another.  The speaker disagrees with 
this belief and thinks there shouldn’t be a wall between neighbors. 

Score Point 0 Sample: 

 The poet repeats these phrases because they sound good in the poem. 

Notes: 

Response may include but is not limited to: 

 The two statements reinforce the two contrasting views presented in the poem. 

 “Something there is that doesn’t love a wall” shows that the speaker believes that walls create 
artificial barriers between people. 

 “Good fences make good neighbours” shows the neighbor’s belief that divisions are beneficial, 
that he isn’t particularly friendly, and that he isn’t very open minded. 

Smarter Balanced-released item, rubric and scoring notes 
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Next-Generation Literary Items – “Mending Wall” 

Standard: 9RL5 

2. Explain how the poem’s structure contributes to the poet’s purpose.  Use evidence 
from the poem to support your answer. 

 
 
 
 
 

 

Scoring Rubric 

Score  

2 A response: 

 gives sufficient evidence of the ability to analyze text structures  

 includes specific inferences that make clear references to the text 

 adequately supports the inference with clearly relevant evidence from the text 

1 A response: 

 gives limited evidence of the ability to analyze text structures  

 includes some inferences that make clear references to the text 

 supports the inference with limited evidence from the text 

0 A response gets no credit if it provides no evidence of the ability to analyze text structures 
and includes no relevant information from the text. 

Exemplar The poem’s structure is blank verse with no stanza breaks, obvious end rhymes, or 
rhyming patterns thus affording a natural speech, conversational quality to the poem.  In 
addition, the lack of breaks contributes to the physical structure and appearance of the 
poem on the page which resembles a solid stone wall. 

Rubric based on Smarter Balanced-released rubric 
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Next-Generation Literary Items – “Mending Wall” 

Standard: 9RL3 

3. Describe the role the speaker in the poem plays in developing the theme. 

 

 

Scoring Rubric 

Score  

2 The response: 

 gives sufficient evidence of the ability to use reasoning and evidence  

 includes specific inferences that make clear references to the text 

 adequately supports the inference with clearly relevant evidence from the text 

1 The response: 

 gives limited evidence of the ability to use reasoning and evidence 

 includes some inferences that make clear references to the text 

 supports the inference with limited evidence from the text 

0 A response gets no credit if it provides no evidence of the ability to use reasoning and 
evidence and includes no relevant information from the text. 

Exemplar The speaker is a philosophical and amiable man who engages his neighbor in a 
discussion regarding the necessity of the wall.  It is this conversation that allows the theme 
that barrier building leads to separation and individuals need to put down their walls or 
barriers to really get to know other people.  The speaker remains unconvinced by his 
neighbor’s simplistic response of “good fences make good neighbors,” a thought the 
neighbor is enable to expand upon.  In contrast the speaker explains, 

“Before I built a wall I’d ask to know 

What I was walling in or walling out,  

And to whom I was to give offence.   

Something there is that doesn’t love a wall,  

That wants it down.”   

The contrast between the open and friendly speaker,  

“There were it is we do not need the wall:   

He is all pine and I am apple orchard. 

My apple trees will never get cross 

And eat the cones under his pines, I tell him” 

and the rigid close-minded neighbor stand in stark opposition further demonstrating the 
theme of the poem. 

Rubric based on Smarter Balanced-released rubric 
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Next-Generation Literary Items – “Mending Wall” 

Standard: 9RL1 

4. Reread this section of the poem. 
 ______________________________________________________________________  

Something there is that doesn't love a wall,  

That sends the frozen-ground-swell under it,  

And spills the upper boulders in the sun; 

And makes gaps even two can pass abreast. 

The work of hunters is another thing: 

I have come after them and made repair 

Where they have left not one stone on a stone,  

But they would have the rabbit out of hiding, 

To please the yelping dogs. The gaps I mean, 

No one has seen them made or heard them made,  

But at spring mending-time we find them there. 

I let my neighbour know beyond the hill;  

And on a day we meet to walk the line  

And set the wall between us once again.  

We keep the wall between us as we go. 

To each the boulders that have fallen to each.  

And some are loaves and some so nearly balls  

We have to use a spell to make them balance:  

“Stay where you are until our backs are turned!”  

We wear our fingers rough with handling them.  

Oh, just another kind of out-door game, 

One on a side. It comes to little more: 
 ______________________________________________________________________  

Highlight the line in the poem that is surprising given the speaker’s attitude towards 
the wall. 

Key: Highlight “I let my neighbour know beyond the hill;” 
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Next-Generation Literary Items – “Mending Wall” 

Standard: 9RL1 

5. Reread this section of the poem. 
 ______________________________________________________________________  

Oh, just another kind of out-door game, 

One on a side. It comes to little more:  

There where it is we do not need the wall:  

He is all pine and I am apple orchard. 

My apple trees will never get across 

And eat the cones under his pines, I tell him. 

He only says, “Good fences make good neighbours.” 

Spring is the mischief in me, and I wonder 

If I could put a notion in his head: 

“Why do they make good neighbours? Isn't it 

Where there are cows?”  

But here there are no cows. 

Before I built a wall I'd ask to know  

What I was walling in or walling out,  

And to whom I was like to give offence. 

Something there is that doesn't love a wall, 

That wants it down. I could say "Elves" to him,  

But it's not elves exactly, and I'd rather 

He said it for himself. I see him there 

Bringing a stone grasped firmly by the top 

In each hand, like an old-stone savage armed. 

He moves in darkness as it seems to me,  

Not of woods only and the shade of trees.  

He will not go behind his father's saying,  

And he likes having thought of it so well 

He says again, “Good fences make good neighbours.” 
 ______________________________________________________________________  

Highlight the two lines that best reveal the speaker’s perception of his neighbor.  

Key: “In each hand, like an old-stone savage armed. 
  He moves in darkness as it seems to me,” 
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DCAS Informational Text – “Bees” 
 

1 A frightening percentage of America’s honeybees, the most common being Apis 

mellifera, are disappearing.  Both natural colonies and bee farm hives are becoming 

silent dormitories at an alarming rate, their cells empty of adult bees and their prized 

honey production no more.  Many hives are simply abandoned, with no adult bees, 

alive or dead, left for scientists to examine.  Without bees, life may change for 

innumerable species of plants and animals, and not for the better. 

The Invaluable Bee 

2 The food chain depends on pollution, the transfer of pollen from one flower to 

another for fertilization.  Honeybees are responsible for a great deal of the busywork.  

From wildflowers to immensely valuable agricultural crops, bees provide the way for 

plants to reproduce themselves. 

3 Pollination can occur in numerous ways—by insects, wind, birds, mammals, and 

even water.  However, the cross-pollination offered by bees allows plants to produce 

healthy seeds and to develop resistance to pests and other environmental hazards.  

Although most plants can self-pollinate, the seeds produced from self-pollination 

tend to lack the genetic diversity of those that are cross-pollinated by bees.  

Typically, the more diversity that a species has, the more likely it is that the species 

will survive in the future.  In a way, then, bees are among the caretakers of the future 

genetic welfare of agriculture. 

4 In addition, honey and beeswax have been treasured commodities for centuries.  In 

Greek mythology, Aristaeus is said to have introduced the cultivation of bees and 

honey.  In ancient Egypt, wax was used in the mummification process.  Additionally, 

the healing properties of honey have been recognized since ancient times.  Wax has 

been used as a form of currency and as the medium for signatures and seals on 

historical documents.  In modern times, honey is common in our diets and beeswax 

is used to make candles and other useful items.  Today, honeybees contribute as 

much as $15 billion a year to the U.S. economy. 

Little Bee Lost 

5 Although it is difficult to measure how much of the bee population in the United 

States is disappearing and at what rate, scientists are coming to a consensus that 

the phenomenon is happening.  Commercial beekeepers in more than 35 states 

have reported losing from 30-90 percent of their hives since 2006.  Beekeepers in 

Canada, Italy, Germany, France, and Spain are reporting a similar trend. 
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6 Bees have a useful trait that helps them protect their colonies.  When a bee gets 

infected by a virus, its nervous system is altered slightly, as is its behavior.  Instead 

of easily finding its way back to the colony after an errand, it gets lost.  A sick, lost 

bee will die away from its colony, thereby protecting the rest of the hive from 

infection.  Many researchers now call the phenomenon CCD, or colony collapse 

disorder.  CCD is characterized by the sudden death of a colony that leaves few if 

any dead adults bees for scientists to examine.  This behavior may explain 

mysteriously empty hives, but scientists still need to determine what is making bees 

sick in the first place. 

7 Historically, the honeybee population has struggled with American foulbrood, a type 

of bacteria that is deadly to bees.  Postmortem examinations, though, have not 

shown that the bacteria are present in high enough amounts to be the sole cause of 

CCD.  Another common threat is Acarine disease, which is caused by a tiny mite, an 

insect that finds its way into the bee’s windpipe and renders it unable to fly.  This 

sounds similar to what has been occurring, but the mite also has been ruled out as 

the singular factor.  

8 Basically, CCD is a syndrome, or a group of symptoms that occur together and are 

characteristic of a disease.  A single cause of CCD may not exist.  Instead, several 

contributing causes together add up to the same consequence—an empty hive.  

Pesticides, cell phone towers, genetically engineered crops, and global warming are 

all concerns that have been offered as contributing factors, and more research is 

being conducted in the United States and around the world to determine what is at 

the root of colony deaths. 

Symbol of Industry and Thrift 

9 Bees are not only of vast economic importance to the United States.  They also 

serve as a powerful metaphor that helped shape the nation.  In her cultural study of 

how bees affected social attitudes during colonial times and beyond, Dr. Tammy 

Horn argues that “the traits associated with the honeybee society—industry and 

thrift—were directly associated with the benefits that the New World offered those 

European immigrants willing to work hard, take advantage of its natural resources, 

and save their money until they could buy (or take) land.”  Most early immigrants 

believed that people could be successful if they just worked very hard and did their 

duty, like the worker bee. 

10 From quilting bee to the spelling bee to the common term “busy bee,” our language 

reflects the understanding that to come together and work as a community toward a 

common goal is, well very beelike. 

 

DCAS-released end-of-course English II text 
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Text Complexity: Qualitative Measures Rubric – Informational Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

PURPOSE 
o Purpose:  Subtle, implied, difficult 

to determine; intricate, theoretical 
elements 

o Purpose:  Implied, but fairly easy to 
infer; more theoretical than concrete 

o Purpose:  Implied, but easy to 
identify based upon context or 
source 

o Purpose:  Explicitly stated; clear, 
concrete with a narrow focus 

TEXT 
STRUCTURE 

o Organization of Main Ideas: 
Connections between an extensive 
range of ideas or events are deep, 
intricate and often implicit or subtle; 
organization of the text is intricate or 
specialized for a particular discipline 

o Text Features: If used, are 
essential in understanding content 

o Use of Graphics: If used, 
extensive, intricate, essential 
integrated graphics, tables, charts, 
etc., necessary to make meaning of 
text; also may provide information 
not otherwise conveyed in the text 

o Organization of Main Ideas: 
Connections between an expanded 
range ideas, processes or events 
are deeper and often implicit or 
subtle; organization may contain 
multiple pathways and may exhibit 
traits common to a specific 
discipline 

o Text Features: If used, greatly 
enhance the reader’s understanding 
of content 

o Use of Graphics: If used, essential 
integrated graphics, tables, charts, 
etc.; may occasionally be essential 
to understanding the text 

o Organization of Main Ideas: 
Connections between some ideas or 
events are implicit or subtle; 
organization is evident and 
generally sequential 

o Text Features: If used, enhance the 
reader’s understanding of content 

o Use of Graphics: If used, graphics 
mostly supplementary to 
understanding of the text, such as 
indexes, glossaries; graphs, 
pictures, tables, and charts directly 
support the text 

o Organization of Main Ideas: 
Connections between ideas, 
processes or events are explicit and 
clear; organization of text is clear or 
chronological or easy to predict 

o Text Features: If used, help the 
reader navigate and understand 
content but are not essential 

o Use of Graphics: If used, simple 
graphics, unnecessary to 
understanding the text but directly 
support and assist in interpreting the 
written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; 
contains some abstract, ironic, 
and/or figurative language 

o Vocabulary: Somewhat complex 
language that is sometimes 
unfamiliar, archaic, subject-specific, 
or overly academic 

o Sentence Structure: Many 
complex sentences with several 
subordinate phrases or clauses and 
transition words 

o Conventionality: Largely explicit 
and easy to understand with some 
occasions for more complex 
meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational; rarely 
unfamiliar or overly academic 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, 
familiar, conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Subject Matter Knowledge: 
Extensive, perhaps specialized or 
even theoretical discipline-specific 
content knowledge; range of 
challenging abstract and theoretical 
concepts 

o Intertextuality: Many references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Moderate levels of discipline-
specific content knowledge; some 
theoretical knowledge may enhance 
understanding; range of 
recognizable ideas and challenging 
abstract concepts 

o Intertextuality: Some references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday practical knowledge and 
some discipline-specific content 
knowledge; both simple and more 
complicated, abstract ideas  

o Intertextuality: A few references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday, practical knowledge; 
simple, concrete ideas 

o Intertextuality: No references or 
allusions to other texts, or outside 
ideas, theories, etc. 

Developed by Matt Copeland, Kansas State Department of Education  
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Questions to Consider in Planning for Instructional Scaffolding of Informational Text: 

Purpose: 

 Would spending time helping students to establish a purpose for reading this text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text? 
 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial outline or some other text-based aid be appropriate in deciphering the structure of the text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content 
areas, i.e. Tier 2 words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the 
actual information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to 
explore? 

 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

Bees Commissioned Informational text about bees. 

 
 

Recommended Placement for Assessment:  Grade 9 

The quantitative and qualitative measures both suggest that 
the appropriate placement for this passage is at grade 9. 

 
 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Slightly complex: Explicitly stated; clear, 
concrete. 

 
Text Structure: 

Slightly complex: Connections between ideas 
are explicit and clear; organization is helped 
with headings setting up each section. Does 
end abruptly. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable): 

Grade 9-10  1050L-1335L 

 

 

Lexile or Other Quantitative Measure of the 
Text: 

Lexile: 1290L 

Word Count: 833 

  Considerations for Passage Selection 

Language Features: 

Slightly complex: Largely explicit, 
straightforward, easy to understand; the 
subject-specific vocabulary is explained; 
simple and compound sentences with some 
more complex constructions. 

 
Knowledge Demands: 

Slightly complex: Everyday practical 
knowledge with some discipline specific 
content knowledge; both simple and more 
complicated, abstract ideas. 

 Passage selection should be based on the 
Common Core guidelines and the cognitive 
demands of the assessment tasks. 

 

Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

Adapted from the 20112 ELA SCASS work 
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DCAS Informational Items – “Bees” 

Standard: 9RI4 

1. What does consensus mean in paragraph 5? 

a. A shared agreement 

b. A global concern 

c. A research study 

d. An official count 

Key: a 

Standard: 9RI1 

2. According to the article, what do bees represent? 

a. A helpful attitude 

b. A strong work ethic 

c. The desire for success 

d. The longing to explore 

Key: b 

Standard: 9RI6 

3. Which of these phrases represents the author’s persuasive style? 

a. “A frightening percentage…” (paragraph 1) 

b. “The food chain depends on pollination, the transfer of pollen from one…” 
(paragraph 2) 

c. “Bees have a useful trait…” (paragraph 6) 

d. “Historically, the honeybee population has struggled…” (paragraph 7) 

Key: a 

Standard: 9RI6 

4. What is the author’s main purpose in writing this article? 

a. To show why bees are a part of human culture 

b. To explain how bees help to pollinate flowers 

c. To inform the reader about a serious situation 

d. To persuade the reader to take action 

Key: c 
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Standard: 9RI5 

5. Why does the author include information about sick bees becoming confused in 
paragraph 6? 

a. To explain the mystery of empty bee hives 

b. To prove that CCD can be prevented 

c. To argue for more research into CCD 

d. To show how sick bees spread disease 

Key: a 

Standard: 9RI5 

6. Why are the last two paragraphs of the article important? 

a. They show the ways bees have impacted our language. 

b. They show the ways bees have contributed to economic growth. 

c. They show the connection between bees and human history. 

d. They show how bees have affected our society psychologically. 

Key: d 

Standard: 9RI5 

7. Dr. Horn’s quotation in paragraph 9 is included to show — 

a. How bees’ growth mirror the growth of the country 

b. How bees symbolize the nation’s values 

c. How bees’ economic worth impacts the nation 

d. How bees influence the country’s development 

Key: b 

Standard: 9RI4 

8. How does the author’s choice of words in the first paragraph set the tone for the 
article? 

a. It makes a reasonable argument for the preservation of beehives. 

b. It makes an emotional plea about the enormity of the beehive situation. 

c. It makes an angry protest against the lack of awareness of the bees’ plight. 

d. It makes a critical judgment about those responsible for the bees’ 
disappearance. 

Key: b 
 
DCAS-released end-of-course English II items 
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Next-Generation Informational Text – “Bees” 
 

A frightening percentage of America’s honeybees, the most common being Apis 

mellifera, are disappearing.  Both natural colonies and bee farm hives are becoming 

silent dormitories at an alarming rate, their cells empty of adult bees and their prized 

honey production no more.  Many hives are simply abandoned, with no adult bees, alive 

or dead, left for scientists to examine.  Without bees, life may change for innumerable 

species of plants and animals, and not for the better. 

The Invaluable Bee 

The food chain depends on pollution, the transfer of pollen from one flower to another 

for fertilization.  Honeybees are responsible for a great deal of the busywork.  From 

wildflowers to immensely valuable agricultural crops, bees provide the way for plants to 

reproduce themselves. 

Pollination can occur in numerous ways—by insects, wind, birds, mammals, and even 

water.  However, the cross-pollination offered by bees allows plants to produce healthy 

seeds and to develop resistance to pests and other environmental hazards.  Although 

most plants can self-pollinate, the seeds produced from self-pollination tend to lack the 

genetic diversity of those that are cross-pollinated by bees.  Typically, the more diversity 

that a species has, the more likely it is that the species will survive in the future.  In a 

way, then, bees are among the caretakers of the future genetic welfare of agriculture. 

In addition, honey and beeswax have been treasured commodities for centuries.  In 

Greek mythology, Aristaeus is said to have introduced the cultivation of bees and 

honey.  In ancient Egypt, wax was used in the mummification process.  Additionally, the 

healing properties of honey have been recognized since ancient times.  Wax has been 

used as a form of currency and as the medium for signatures and seals on historical 

documents.  In modern times, honey is common in our diets and beeswax is used to 

make candles and other useful items.  Today, honeybees contribute as much as $15 

billion a year to the U.S. economy.   

Little Bee Lost 

Although it is difficult to measure how much of the bee population in the United States is 

disappearing and at what rate, scientists are coming to a consensus that the 

phenomenon is happening.  Commercial beekeepers in more than 35 states have 

reported losing from 30-90 percent of their hives since 2006.  Beekeepers in Canada, 

Italy, Germany, France, and Spain are reporting a similar trend. 

Bees have a useful trait that helps them protect their colonies.  When a bee gets 

infected by a virus, its nervous system is altered slightly, as is its behavior.  Instead of 

easily finding its way back to the colony after an errand, it gets lost.  A sick, lost bee will 
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die away from its colony, thereby protecting the rest of the hive from infection.  Many 

researchers now call the phenomenon CCD, or colony collapse disorder.  CCD is 

characterized by the sudden death of a colony that leaves few if any dead adults bees 

for scientists to examine.  This behavior may explain mysteriously empty hives, but 

scientists still need to determine what is making bees sick in the first place. 

Historically, the honeybee population has struggled with American foulbrood, a type of 

bacteria that is deadly to bees.  Postmortem examinations, though, have not shown that 

the bacteria are present in high enough amounts to be the sole cause of CCD.  Another 

common threat is Acarine disease, which is caused by a tiny mite, an insect that finds 

its way into the bee’s windpipe and renders it unable to fly.  This sounds similar to what 

has been occurring, but the mite also has been ruled out as the singular factor.  

Basically, CCD is a syndrome, or a group of symptoms that occur together and are 

characteristic of a disease.  A single cause of CCD may not exist.  Instead, several 

contributing causes together add up to the same consequence—an empty hive.  

Pesticides, cell phone towers, genetically engineered crops, and global warming are all 

concerns that have been offered as contributing factors, and more research is being 

conducted in the United States and around the world to determine what is at the root of 

colony deaths. 

Symbol of Industry and Thrift 

Bees are not only of vast economic importance to the United States.  They also serve 

as a powerful metaphor that helped shape the nation.  In her cultural study of how bees 

affected social attitudes during colonial times and beyond, Dr. Tammy Horn argues that 

“the traits associated with the honeybee society—industry and thrift—were directly 

associated with the benefits that the New World offered those European immigrants 

willing to work hard, take advantage of its natural resources, and save their money until 

they could buy (or take) land.”  Most early immigrants believed that people could be 

successful if they just worked very hard and did their duty, like the worker bee. 

From quilting bee to the spelling bee to the common term “busy bee,” our language 

reflects the understanding that to come together and work as a community toward a 

common goal is, well very beelike. 
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Text Complexity: Qualitative Measures Rubric – Informational Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

PURPOSE 
o Purpose:  Subtle, implied, difficult 

to determine; intricate, theoretical 
elements 

o Purpose:  Implied, but fairly easy to 
infer; more theoretical than concrete 

o Purpose:  Implied, but easy to 
identify based upon context or 
source 

o Purpose:  Explicitly stated; clear, 
concrete with a narrow focus 

TEXT 
STRUCTURE 

o Organization of Main Ideas: 
Connections between an extensive 
range of ideas or events are deep, 
intricate and often implicit or subtle; 
organization of the text is intricate or 
specialized for a particular discipline 

o Text Features: If used, are 
essential in understanding content 

o Use of Graphics: If used, 
extensive, intricate, essential 
integrated graphics, tables, charts, 
etc., necessary to make meaning of 
text; also may provide information 
not otherwise conveyed in the text 

o Organization of Main Ideas: 
Connections between an expanded 
range ideas, processes or events 
are deeper and often implicit or 
subtle; organization may contain 
multiple pathways and may exhibit 
traits common to a specific 
discipline 

o Text Features: If used, greatly 
enhance the reader’s understanding 
of content 

o Use of Graphics: If used, essential 
integrated graphics, tables, charts, 
etc.; may occasionally be essential 
to understanding the text 

o Organization of Main Ideas: 
Connections between some ideas or 
events are implicit or subtle; 
organization is evident and 
generally sequential 

o Text Features: If used, enhance the 
reader’s understanding of content 

o Use of Graphics: If used, graphics 
mostly supplementary to 
understanding of the text, such as 
indexes, glossaries; graphs, 
pictures, tables, and charts directly 
support the text 

o Organization of Main Ideas: 
Connections between ideas, 
processes or events are explicit and 
clear; organization of text is clear or 
chronological or easy to predict 

o Text Features: If used, help the 
reader navigate and understand 
content but are not essential 

o Use of Graphics: If used, simple 
graphics, unnecessary to 
understanding the text but directly 
support and assist in interpreting the 
written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; 
contains some abstract, ironic, 
and/or figurative language 

o Vocabulary: Somewhat complex 
language that is sometimes 
unfamiliar, archaic, subject-specific, 
or overly academic 

o Sentence Structure: Many 
complex sentences with several 
subordinate phrases or clauses and 
transition words 

o Conventionality: Largely explicit 
and easy to understand with some 
occasions for more complex 
meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational; rarely 
unfamiliar or overly academic 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, 
familiar, conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Subject Matter Knowledge: 
Extensive, perhaps specialized or 
even theoretical discipline-specific 
content knowledge; range of 
challenging abstract and theoretical 
concepts 

o Intertextuality: Many references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Moderate levels of discipline-
specific content knowledge; some 
theoretical knowledge may enhance 
understanding; range of 
recognizable ideas and challenging 
abstract concepts 

o Intertextuality: Some references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday practical knowledge and 
some discipline-specific content 
knowledge; both simple and more 
complicated, abstract ideas  

o Intertextuality: A few references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday, practical knowledge; 
simple, concrete ideas 

o Intertextuality: No references or 
allusions to other texts, or outside 
ideas, theories, etc. 

Developed by Matt Copeland, Kansas State Department of Education  
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Questions to Consider in Planning for Instructional Scaffolding of Informational Text: 

Purpose: 

 Would spending time helping students to establish a purpose for reading this text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text? 
 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial outline or some other text-based aid be appropriate in deciphering the structure of the text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content 
areas, i.e. Tier 2 words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the 
actual information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to 
explore? 

 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis  
 

Title Author Text Description 

Bees Commissioned Informational text about bees. 

 
 

Recommended Placement for Assessment:  Grade 9 

The quantitative and qualitative measures both suggest that 
the appropriate placement for this passage is at grade 9. 

 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Slightly complex: Explicitly stated; clear, 
concrete. 

 
Text Structure: 

Slightly complex: Connections between ideas 
are explicit and clear; organization is helped 
with headings setting up each section. Does 
end abruptly. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable): 

Grade 9-10  1050L-1335L 

 

 

Lexile or Other Quantitative Measure of the 
Text: 

Lexile: 1290L 

Word Count: 833 

  Considerations for Passage Selection 

Language Features: 

Slightly complex: Largely explicit, 
straightforward, easy to understand; the 
subject-specific vocabulary is explained; 
simple and compound sentences with some 
more complex constructions. 

 
Knowledge Demands: 

Slightly complex: Everyday practical 
knowledge with some discipline specific 
content knowledge; both simple and more 
complicated, abstract ideas. 

 Passage selection should be based on the 
Common Core guidelines and the cognitive 
demands of the assessment tasks. 

 

Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

Adapted from the 20112 ELA SCASS work 
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Next-Generation Informational Items – “Bees” 

Standard: 9RI4 

1. How does the author’s choice of words in the first paragraph set the tone for the 
article? 

a. It makes a reasonable argument for the preservation of beehives. 

b. It makes an emotional plea about the enormity of the beehive situation. 

c. It makes a critical judgment about the cause of the bees’ disappearance. 

d. It makes an angry protest against the lack of awareness of the bees’ plight. 

Key: b 

Standard: 9RI8 

2. Reread the text. 
 ___________________________________________________________________  

A frightening percentage of America’s honeybees, the most common being Apis 
mellifera, are disappearing.  Both natural colonies and bee farm hives are becoming 
silent dormitories at an alarming rate, their cells empty of adult bees and their prized 
honey production no more.  Many hives are simply abandoned, with no adult bees, 
alive or dead, left for scientists to examine.  Without bees, life may change for 
innumerable species of plants and animals, and not for the better. 

The Invaluable Bee 

The food chain depends on pollution, the transfer of pollen from one flower to 
another for fertilization.  Honeybees are responsible for a great deal of the busywork.  
From wildflowers to immensely valuable agricultural crops, bees provide the way for 
plants to reproduce themselves. 

Pollination can occur in numerous ways—by insects, wind, birds, mammals, and 
even water.  However, the cross-pollination offered by bees allows plants to produce 
healthy seeds and to develop resistance to pests and other environmental hazards.  
Although most plants can self-pollinate, the seeds produced from self-pollination 
tend to lack the genetic diversity of those that are cross-pollinated by bees.  
Typically, the more diversity that a species has, the more likely it is that the species 
will survive in the future.  In a way, then, bees are among the caretakers of the future 
genetic welfare of agriculture. 

In addition, honey and beeswax have been treasured commodities for centuries.  In 
Greek mythology, Aristaeus is said to have introduced the cultivation of bees and 
honey.  In ancient Egypt, wax was used in the mummification process.  Additionally, 
the healing properties of honey have been recognized since ancient times.  Wax has 
been used as a form of currency and as the medium for signatures and seals on 
historical documents.   In modern times, honey is common in our diets and beeswax 
is used to make candles and other useful items.  Today, honeybees contribute as 
much as $15 billion a year to the U.S. economy. 

Little Bee Lost 



Common Core Assessment Comparison for ELA/Literacy – Grade 9 

11/4/2013  39  
Document Control #:  2013/06/04 

Although it is difficult to measure how much of the bee population in the United 
States is disappearing and at what rate, scientists are coming to a consensus that 
the phenomenon is happening.  Commercial beekeepers in more than 35 states 
have reported losing from 30-90 percent of their hives since 2006.  Beekeepers in 
Canada, Italy, Germany, France, and Spain are reporting a similar trend. 

Bees have a useful trait that helps them protect their colonies. When a bee gets 
infected by a virus, its nervous system is altered slightly, as is its behavior.  Instead 
of easily finding its way back to the colony after an errand, it gets lost.  A sick, lost 
bee will die away from its colony, thereby protecting the rest of the hive from 
infection.  Many researchers now call the phenomenon CCD, or colony collapse 
disorder.  CCD is characterized by the sudden death of a colony that leaves few if 
any dead adults bees for scientists to examine.  This behavior may explain 
mysteriously empty hives, but scientists still need to determine what is making bees 
sick in the first place. 

Historically, the honeybee population has struggled with American foulbrood, a type 
of bacteria that is deadly to bees.  Postmortem examinations, though, have not 
shown that the bacteria are present in high enough amounts to be the sole cause of 
CCD.  Another common threat is Acarine disease, which is caused by a tiny mite, an 
insect that finds its way into the bee’s windpipe and renders it unable to fly.  This 
sounds similar to what has been occurring, but the mite also has been ruled out as 
the singular factor. 

Basically, CCD is a syndrome, or a group of symptoms that occur together and are 
characteristic of a disease.  A single cause of CCD may not exist.  Instead, several 
contributing causes together add up to the same consequence—an empty hive. 
Pesticides, cell phone towers, genetically engineered crops, and global warming are 
all concerns that have been offered as contributing factors, and more research is 
being conducted in the United States and around the world to determine what is at 
the root of colony deaths. 

Symbol of Industry and Thrift 

Bees are not only of vast economic importance to the United States.  They also 
serve as a powerful metaphor that helped shape the nation.  In her cultural study of 
how bees affected social attitudes during colonial times and beyond, Dr. Tammy 
Horn argues that “the traits associated with the honeybee society—industry and 
thrift—were directly associated with the benefits that the New World offered those 
European immigrants willing to work hard, take advantage of its natural resources, 
and save their money until they could buy (or take) land.” Most early immigrants 
believed that people could be successful if they just worked very hard and did their 
duty, like the worker bee. 

From quilting bee to the spelling bee to the common term “busy bee,” our language 
reflects the understanding that to come together and work as a community toward a 
common goal is, well very beelike. 

 ___________________________________________________________________  

Highlight the two paragraphs that have the least relevance to the author’s claim. 

Key: Highlight the last two paragraphs. 
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Standard: 9RI4 

3. What does consensus mean in paragraph 5? 

a. A shared agreement 

b. A global concern 

c. A research study 

d. An official count 

Key: a 

Standard: 9RI3 

4. Explain how the author introduces, develops, and draws connections between his 
ideas.  Use evidence from the text to support your answer. 

 
 
 
 
 

Scoring Notes: 

Score  

2 The response: 

 gives sufficient evidence of the ability to analyze text structures  

 includes specific inferences that make clear references to the text 

 adequately supports the inference with clearly relevant evidence from the text 

1 The response: 

 gives limited evidence of the ability to analyze text structures  

 includes some inferences that make references to the text 

 supports the inference with limited evidence from the text 

0 A response gets no credit if it provides no evidence of the ability to analyze text structures 
and includes no relevant information from the text. 

Exemplar The author introduces the mystery of the disappearing bees in a way that grabs the 
reader’s attention, “Both natural colonies and bee farm hives are becoming silent 
dormitories at an alarming rate, their cells empty of adult bees and their prized honey 
production no more.  Many hives are simply abandoned, with no adult bees, alive or dead, 
left for scientists to examine.”  The author goes on to identify why this matters—the 
immense value of bees to agricultural crops, “However, the cross-pollination offered by 
bees allows plants to produce healthy seeds and to develop resistance to pests and other 
environmental hazards… In a way, then, bees are among the caretakers of the future 
genetic welfare of agriculture.”  The author continues by praising the useful trait bees 
possess that helps protect the colonies and explains why the beehives are found empty.  
“Bees have a useful trait that helps them protect their colonies.  When a bee gets infected 
by a virus, its nervous system is altered slightly, as is its behavior.  Instead of easily finding 
its way back to the colony after an errand, it gets lost.  A sick, lost bee will die away from 
its colony, thereby protecting the rest of the hive from infection.”  But, as the author 
explains “scientists still need to determine what is making bees sick in the first place” and 
that might be a combination of factors, all of which need investigating.  Thus, up to this 
point the author slowly builds his case, explaining each aspect along the way.  There are 
two additional paragraphs that, while having interesting facts about bees, don’t seem 
connected to the rest of the text, leading to an abrupt ending. 

Rubric based on Smarter Balanced-released rubric 
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Standard: 9RI6 

5. Explain how the author uses rhetorical devices to convey his point of view about 
bees.  Use evidence from the text to support your answer. 

 
 
 
 

Scoring Notes: 

Score  

2 The response: 

 gives sufficient evidence of the ability to analyze text structures  

 includes specific inferences that make clear references to the text 

 adequately supports the inference with clearly relevant evidence from the text 

1 The response: 

 gives limited evidence of the ability to analyze text structures  

 includes some inferences that make clear references to the text 

 supports the inference with limited evidence from the text 

0 A response gets no credit if it provides no evidence of the ability to analyze text structures 
and includes no relevant information from the text. 

Exemplar The author uses rhetorical devices to convey his point of view about bees.  He heightens 
the readers interest with attention-grabbing statements with powerful word choices, “Both 
natural colonies and bee farm hives are becoming silent dormitories at an alarming rate, 
their cells empty of adult bees and their prized honey production no more.”  Those words 
convey the urgency of the situation.  He continues to use powerful statements to reinforce 
this urgency, “In a way, then, bees are among the caretakers of the future genetic welfare 
of agriculture.”  He supports his ideas with statistics as well, “Commercial beekeepers in 
more than 35 states have reported losing from 30-90 percent of their hives since 2006.  
Beekeepers in Canada, Italy, Germany, France, and Spain are reporting a similar trend.” 

Rubric based on Smarter Balanced-released rubric 
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W R I T I N G  
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Common Core State Standards for Writing 
 

Writing Standards 

Text Types 
and 
Purposes 

9-10W1 – Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and sufficient evidence. 

9-10W1a – Introduce precise claim(s), distinguish the claim(s) from 
alternate or opposing claims, and create an organization that establishes 
clear relationships among claim(s), counterclaims, reasons, and evidence. 

9-10W1b – Develop claim(s) and counterclaims fairly, supplying evidence 
for each while pointing out the strengths and limitations of both in a manner 
that anticipates the audience's knowledge level and concerns. 

9-10W1c – Use words, phrases, and clauses to link the major sections of 
the text, create cohesion, and clarify the relationships between claim(s) 
and reasons, between reasons and evidence, and between claim(s) and 
counterclaims. 

9-10W1d – Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in which they are 
writing. 

9-10W1e – Provide a concluding statement or section that follows from and 
supports the argument presented. 

9-10W2 – Write informative/explanatory texts to examine and convey 
complex ideas, concepts, and information clearly and accurately through the 
effective selection, organization, and analysis of content. 

9-10W2a – Introduce a topic; organize complex ideas, concepts, and 
information to make important connections and distinctions; include 
formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia 
when useful to aiding comprehension. 

9-10W2b – Develop the topic with well-chosen, relevant, and sufficient 
facts, extended definitions, concrete details, quotations, or other 
information and examples appropriate to the audience's knowledge of the 
topic. 

9-10W2c – Use appropriate and varied transitions to link the major 
sections of the text, create cohesion, and clarify the relationships among 
complex ideas and concepts. 

9-10W2d – Use precise language and domain-specific vocabulary to 
manage the complexity of the topic. 

9-10W2e – Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in which they are 
writing. 

9-10W2f – Provide a concluding statement or section that follows from and 
supports the information or explanation presented (e.g., articulating 
implications or the significance of the topic). 

9-10W3 – Write narratives to develop real or imagined experiences or events 
using effective technique, well-chosen details, and well-structured event 
sequences. 

9-10W3a – Engage and orient the reader by setting out a problem, 
situation, or observation, establishing one or multiple point(s) of view, and 
introducing a narrator and/or characters; create a smooth progression of 
experiences or events. 
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Writing Standards 

Text Types 
and 
Purposes 
(continued) 

9-10W3b – Use narrative techniques, such as dialogue, pacing, 
description, reflection, and multiple plot lines, to develop experiences, 
events, and/or characters.  

9-10W3c – Use a variety of techniques to sequence events so that they 
build on one another to create a coherent whole. 

9-10W3d – Use precise words and phrases, telling details, and sensory 
language to convey a vivid picture of the experiences, events, setting, 
and/or characters. 

9-10W3e – Provide a conclusion that follows from and reflects on what is 
experienced, observed, or resolved over the course of the narrative. 

Production 
and 
Distribution 
of Writing 

9-10W4 – Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and audience. 
(Grade-specific expectations for writing types are defined in standards 1-3 
above.) 

9-10W5 – Develop and strengthen writing as needed by planning, revising, 
editing, rewriting, or trying a new approach, focusing on addressing what is 
most significant for a specific purpose and audience. (Editing for conventions 
should demonstrate command of Language standards 1-3 up to and 
including grades 9-10 on page 54.) 

9-10W6 – Use technology, including the Internet, to produce, publish, and 
update individual or shared writing products, taking advantage of 
technology's capacity to link to other information and to display information 
flexibly and dynamically. 

Research to 
Build and 
Present 
Knowledge 

9-10W7 – Conduct short as well as more sustained research projects to 
answer a question (including a self-generated question) or solve a problem; 
narrow or broaden the inquiry when appropriate; synthesize multiple sources 
on the subject, demonstrating understanding of the subject under 
investigation. 

9-10W8 – Gather relevant information from multiple authoritative print and 
digital sources, using advanced searches effectively; assess the usefulness 
of each source in answering the research question; integrate information into 
the text selectively to maintain the flow of ideas, avoiding plagiarism and 
following a standard format for citation. 

9-10W9 – Draw evidence from literary or informational texts to support 
analysis, reflection, and research. 

9-10W9a – Apply grades 9-10 Reading standards to literature (e.g., 
"Analyze how an author draws on and transforms source material in a 
specific work [e.g., how Shakespeare treats a theme or topic from Ovid or 
the Bible or how a later author draws on a play by Shakespeare]"). 

9-10W9b – Apply grades 9-10 Reading standards to literary nonfiction 
(e.g., "Delineate and evaluate the argument and specific claims in a text, 
assessing whether the reasoning is valid and the evidence is relevant and 
sufficient; identify false statements and fallacious reasoning"). 

Range of 
Writing 

9W10 – Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single sitting or a day or 
two) for a range of tasks, purposes, and audiences. 
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Common Core State Standards for Language 
 

Language Standards 

Conventions of 
Standard English 

9-10L1 – Demonstrate command of the conventions of standard 
English grammar and usage when writing or speaking. 

9-10L1a – Use parallel structure.* 

9-10L1b – Use various types of phrases (noun, verb, adjectival, 
adverbial, participial, prepositional, absolute) and clauses 
(independent, dependent; noun, relative, adverbial) to convey 
specific meanings and add variety and interest to writing or 
presentations. 

9-10L2 – Demonstrate command of the conventions of standard 
English capitalization, punctuation, and spelling when writing. 

9-10L2a – Use a semicolon (and perhaps a conjunctive adverb) to 
link two or more closely related independent clauses. 

9-10L2b – Use a colon to introduce a list or quotation. 

9-10L1c – Spell correctly. 

Knowledge of 
Language 

9-10L3 – Apply knowledge of language to understand how language 
functions in different contexts, to make effective choices for meaning or 
style, and to comprehend more fully when reading or listening. 

9-10L3a – Write and edit work so that it conforms to the guidelines in 
a style manual (e.g., MLA Handbook, Turabian's Manual for Writers) 
appropriate for the discipline and writing type. 
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Language Standards 

Vocabulary 
Acquisition and 
Use 

9-10L4 – Determine or clarify the meaning of unknown and multiple-
meaning words and phrases based on grades 9-10 reading and 
content, choosing flexibly from a range of strategies. 

9-10L4a – Use context (e.g., the overall meaning of a sentence, 
paragraph, or text; a word's position or function in a sentence) as a 
clue to the meaning of a word or phrase. 

9-10L4b – Identify and correctly use patterns of word changes that 
indicate different meanings or parts of speech (e.g., analyze, 
analysis, analytical; advocate, advocacy). 

9-10L4c – Consult general and specialized reference materials (e.g., 
dictionaries, glossaries, thesauruses), both print and digital, to find 
the pronunciation of a word or determine or clarify its precise 
meaning, its part of speech, or its etymology. 

9-10L4d – Verify the preliminary determination of the meaning of a 
word or phrase (e.g., by checking the inferred meaning in context or 
in a dictionary). 

9-10L5 – Demonstrate understanding of figurative language, word 
relationships, and nuances in word meanings. 

9-10L5a – Interpret figures of speech (e.g., euphemism, oxymoron) 
in context and analyze their role in the text. 

9-10L5b – Analyze nuances in the meaning of words with similar 
denotations. 

9-10L6 – Acquire and use accurately general academic and 
domain-specific words and phrases, sufficient for reading, writing, 
speaking, and listening at the college and career readiness level; 
demonstrate independence in gathering vocabulary knowledge 
when considering a word or phrase important to comprehension 
or expression. 
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Sample Writing Items 

Writing Standards:  W2a, W2b, W2c, W2d, W2e,W2f 

Revise the paragraph by identifying the sentence that is not part of the topic. 
 ______________________________________________________________________  

Lava Tubes 

Lava tubes are the most common type of cave formed by lava.  Many types of caves 

can be found throughout the world and contain incredible rock formations.  Most lava 

tubes form from a type of lava called “pahoehoe” flows.  The smooth, continuous 

surfaces of pahoehoe flows are created by lava continuously moving under a hard outer 

layer.  As a stream of lava flows away from a volcano, it cools in the surrounding air.  

This creates a hard outer crust that thickens as more lava begins to cool.  Hot lava 

continues to flow under this crust.  When the eruption stops, the outer crust cools 

completely, leaving a tube like cave. 

 ______________________________________________________________________  

The author needs to revise the paragraph below to eliminate information that is not part 
of the topic.  Click on the sentence that should be removed. 

Key:  Second sentence 
 
Smarter Balanced-released item 
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Writing Standards:  W1a, W1b, W1c, W1d, and/or W1e 

Read the following passage and then answer the question. 
 ______________________________________________________________________  

One reason that all schools should teach students about how advertising works is that 

advertisers understand us better than we understand ourselves.  Not all people study 

psychology, but you can bet that advertisers use the insights of modern psychology to 

make us want their products.  Psychological research shows that humans get more 

happiness from relationships than from things.  Therefore, a large number of ads 

deliberately confuse products with people or relationships in order to suggest that 

buying that product will bring us the positive feelings that good relationships offer.  For 

example, one car ad in a magazine showed a happy and attractive young couple 

hugging next to a new car.  The ad said “The best relationships are lasting ones,” which 

was clearly intended to refer to the car’s reputation for reliability as well as to the happy 

couple.  Another ad for health insurance showed a grandfather playing with his 

grandkids, with the words “Life’s precious gift.” 

 ______________________________________________________________________  

Which of the following is the best conclusion for this paragraph? 

a. Clearly the ad was trying to convince readers that only people with health 
insurance would be well enough to play with their grandkids. 

b. All ads are designed to take advantage of consumers by showing us our 
deepest desires and greatest fears. 

c. Most consumers are smart enough not to be taken advantage of by 
advertising schemes. 

d. Consumers who understand the way advertising works are less likely to fall 
for the psychological tricks of advertisers. 

Key: d 
 

Smarter Balanced-released item 

  



Common Core Assessment Comparison for ELA/Literacy – Grade 9 

11/4/2013  49  
Document Control #:  2013/06/04 

Writing Standards:  W2d, W3d, 

Language Standards:  L3a, L6 

Read the paragraph below and answer the question that follows it. 
 ______________________________________________________________________  

Lizards are fascinating creatures.  There are over 3,000 known species, including 

monitors, skinks, geckos, chameleons, and iguanas, and they vary greatly in 

appearance.  The largest lizard, the Komodo dragon, can grow over ten feet long, and 

the smallest, the Jaragua lizard, can fit on a dime.  Skinks usually have smooth scales 

like snakes, iguanas have mohawk-like crests running down their backs, and the 

moloch is covered with spikes from head to tail.  Lizards vary in color from shades of 

gray and brown to bright red or green, spotted or striped.  Most have four legs but some 

are legless and easily confused with snakes (Hint: if it has external eardrums and 

eyelids it’s a lizard).  Geckos can walk up walls.  Chameleons not only change color but 

also have prehensile tails, similar to those of monkeys, that wrap around branches and 

their eyes can move in different directions. 

 ______________________________________________________________________  

What is the best way to revise the highlighted sentence to match the language and 
style of the paragraph? 

a. Geckos are able to adhere to flush surfaces because setae on their footpads 
facilitate van der Waals forces between the setae structures and the surface. 

b. Geckos are awesome because they have sticky toes that allow them to climb 
windows like Spiderman. 

c. Geckos have the remarkable ability to walk up walls thanks to tiny hair-like 
structures on their toes that cling to smooth surfaces. 

d. Geckos scurry up walls like tiny dancers gliding effortlessly across a stage, 
their movements as natural as a well rehearsed ballet. 

Key: c 
 
Smarter Balanced-released item 
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Language Standards:  L1, L2 

Read the following paragraph and then answer the question. 
 ______________________________________________________________________  

Lizards are fascinating creatures. There are over 3,000 known species, including 

monitors, skinks, geckos, chameleons, and iguanas, and they vary greatly in 

appearance. The largest lizard, the Komodo dragon, can grow over ten feet long and 

the smallest, the Jaragua lizard, can fit on a dime.  Skinks usually has smooth scales 

like snakes iguanas have mohawk-like crests running down their backs and the moloch 

is covered with spikes from head to tail.  Lizards vary in color from shades of gray and 

brown to bright red or green, spotted or striped.  Most have four legs but some are 

legless and easily confused with snakes (Hint: if it has external eardrums and eyelids 

it’s a lizard).  Chameleons not only change color but also have prehensile tails, similar 

to those of monkeys, that wrap around branches and their eyes can move in different 

directions. 

 ______________________________________________________________________  

Select the correct way to revise the highlighted sentence. 

a. Skinks usually have smooth scales like snakes iguanas have mohawk-like 
crests running down their backs, and the moloch are covered with spikes from 
head to tail. 

b. Skinks usually have smooth scales like snakes, iguanas have mohawk-like 
crests running down their backs, and the moloch is covered with spikes from 
head to tail. 

c. Skinks usually have smooth scales, like snakes iguanas have mohawk-like 
crests running down their backs and the moloch is covered with spikes, from 
head to tail. 

d. Skinks usually have smooth scales, like snakes, iguanas have mohawk-like 
crests running down their backs, and the moloch are covered with spikes from 
head to tail. 

Key: b 
 
Smarter Balanced-released item 
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L I S T E N I N G  
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Common Core State Standards for 
Speaking and Listening 

 

Speaking and Listening Standards 

Comprehension 
and Collaboration 

9-10SL1 – Initiate and participate effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with diverse 
partners on grades 9-10 topics, texts, and issues, building on others' 
ideas and expressing their own clearly and persuasively. 

9-10SL1a – Come to discussions prepared, having read and 
researched material under study; explicitly draw on that preparation 
by referring to evidence from texts and other research on the topic or 
issue to stimulate a thoughtful, well-reasoned exchange of ideas. 

9-10SL1b – Work with peers to set rules for collegial discussions and 
decision-making (e.g., informal consensus, taking votes on key 
issues, presentation of alternate views), clear goals and deadlines, 
and individual roles as needed. 

9-10SL1c – Propel conversations by posing and responding to 
questions that relate the current discussion to broader themes or 
larger ideas; actively incorporate others into the discussion; and 
clarify, verify, or challenge ideas and conclusions.  

9-10SL1d – Respond thoughtfully to diverse perspectives, 
summarize points of agreement and disagreement, and, when 
warranted, qualify or justify their own views and understanding and 
make new connections in light of the evidence and reasoning 
presented. 

9-10SL2 – Integrate multiple sources of information presented in 
diverse media or formats (e.g., visually, quantitatively, orally) evaluating 
the credibility and accuracy of each source. 

9-10SL3 – Evaluate a speaker's point of view, reasoning, and use of 
evidence and rhetoric, identifying any fallacious reasoning or 
exaggerated or distorted evidence. 

Presentation of 
Knowledge and 
Ideas 

9-10SL4 – Present information, findings, and supporting evidence 
clearly, concisely, and logically such that listeners can follow the line of 
reasoning and the organization, development, substance, and style are 
appropriate to purpose, audience, and task. 

9-10SL5 – Make strategic use of digital media (e.g., textual, graphical, 
audio, visual, and interactive elements) in presentations to enhance 
understanding of findings, reasoning, and evidence and to add interest. 

9-10SL6 – Adapt speech to a variety of contexts and tasks, 
demonstrating command of formal English when indicated or 
appropriate. (See grades 9-10 Language standards 1 and 3 on pages 
54 for specific expectations.) 
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Sample Listening Item 

Listening Standards:  SL2, SL3 
 ______________________________________________________________________  

Ancient Egypt:  The Nile  (Duration 1:50) 

http://www.school.eb.com/eb/art-82828/Learn-about-the-influence-of-the-Nile-on-

ancient-civilization  
 ______________________________________________________________________  

Explain why the Nile River was critical to the life of the people living in the surrounding 
area.  Use two details from the video to support your explanation. 

 

 

Scoring Rubric 

Score Listen/Interpret Rubric 

2 The response: 

 indicates sufficient evidence of the ability to interpret information delivered orally or 
audiovisually 

 includes specific information that makes clear reference to the video 

 adequately supports the information with relevant details from the video 

1 The response: 

 indicates limited evidence of the ability to interpret information delivered orally or 
audiovisually 

 includes some information that makes reference to the video 

 supports the information with limited details from the video 
0 The response: 

 receives no credit if it provides no evidence of the ability to interpret information delivered 
orally or audiovisually 

 includes no relevant information from the video 

Smarter Balanced-released rubric 
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R E S E A R C H  
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Sample Research Item 

Writing Standards:  W8, W9, WL8* 

Read these paragraphs from a student’s report and then answer the question. 
 ______________________________________________________________________  

Year-Round Schools 

Year-round schools are a better way to educate students than the traditional nine-month 

schedule.  Students are more likely to remember information over short breaks than 

they are during a long summer vacation.  One study conducted by a group that runs 

year-round schools showed that their students had higher test scores than students who 

attended schools with a traditional schedule.  Many teachers say they have to spend 

September and October reviewing material taught the previous year. 

Some people argue that students shouldn’t have to go to school any longer than they 

already do, but with year-round schools students get the same amount of time off, it is 

just at different times during the year.  Short vacations throughout the year give 

students and teachers much needed breaks and help keep them from burning out.  This 

schedule actually gives families more freedom to plan trips since they aren’t limited to 

traveling in the summer.  In addition, ski resort owners say that a longer break in winter 

is beneficial because people can spend more time skiing.  My friend says that students 

won’t mind attending school in the summer if they get to relax during their other breaks. 

 ______________________________________________________________________  

Evaluate whether the evidence used in these paragraphs is relevant and comes from a 
credible source.  Click on the highlighted statements and drag them to the appropriate 
boxes below. 

Not a Credible Source Not Relevant to the Argument Credible and Relevant 
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Not a Credible Source Not Relevant to the Argument Credible and Relevant 

their students had higher test 
scores than students who 
attended schools with a 
traditional schedule. 

 

 

students won’t mind attending 
school in the summer if they get 
to relax during their other 
breaks. 

that a longer break in winter is 
beneficial because people can 
spend more time skiing. 

they have to spend September 
and October reviewing material 
taught the previous year. 

 

Smarter Balanced-released item   



Common Core Assessment Comparison for ELA/Literacy – Grade 9 

11/4/2013  57  
Document Control #:  2013/06/04 

 

P E R F O R M A N C E  T A S K  
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Performance Task – Virtual Schools 
 

Smarter Balanced-released performance task—Version 1.0 
 

Sample Item ID: ELA.09.PT.2.07.082 

Title: Virtual Schools 

Grade/Model: 9/1 

Claim(s): Primary Claims 

2: Students can produce effective and well-grounded writing for a range of 
purposes and audiences. 

4: Students can engage in research/inquiry to investigate topics and 

to analyze, integrate, and present information. 

Primary Target(s): These claims and targets will be measured by scorable evidence collected. 

Claim 2 

7. COMPOSE FULL TEXTS: Write full arguments about topics or texts, attending 
to purpose and audience: establish and support a claim, organize and cite 
supporting (sources) evidence from credible sources, provide appropriate 
transitional strategies for coherence, and develop an appropriate conclusion 

8. LANGUAGE & VOCABULARY USE: Strategically use precise language and 
vocabulary (including academic words, domain- 

specific vocabulary, and figurative language) and style appropriate to the purpose 
and audience when revising or composing texts 

9. EDIT/CLARIFY: Apply or edit grade-appropriate grammar usage and mechanics 
to clarify a message and edit narrative, 

informational, and argumentative texts 

Claim 4 

2. ANALYZE/INTEGRATE INFORMATION: Analyze information within and among 
sources of information (print and non-print texts, data sets, conducting procedures, 
etc.) 

3. EVALUATE INFORMATION/SOURCES: Use reasoning, 

planning, and evidence to gather and select information to support inferences, 
interpretations, and analyses 

4. USE EVIDENCE: Generate a claim or main idea and cite evidence 

to support analyses, arguments, or critiques 

Secondary 

Target(s): 

n/a 

Standard(s): W1a, W1b, W1c, W1d, W1e, W2d, W3d, W4, W5, W8, W9, L1, L2, L3, L6, RI9 

DOK: 4 

Difficulty: Medium 

Score Points: TBD 

Task Source: Testing Contractor 
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How this task 
contributes to the 

sufficient evidence 
for the claims: 

In order to complete the performance task, students 

1. gather, select, and analyze information in a series of sources 

2. write an argumentative essay effectively demonstrating 

 a clearly established claim about the topic 

 presentation of relevant supporting evidence, details, and elaboration 
consistent with the position, sources, purpose, and audience 
 effective organization of ideas 
 adherence to conventions and rules of grammar, usage, and mechanics 
 control of language for purpose and audience 

Item type PT 

Target-specific 
attributes (e.g., 

accessibility 
issues): 

Students with visual and hearing impairments will need to be provided with 
transcripts of video material. Students with visual impairments will need to be 
provided with a description of the chart. 

Stimuli: Sources (1 short story, 1 article, 1 video, statistics, presented in the order in which 
they are used) 

Story 

The Fun They Had (word count: 1004) by Isaac Asimov 

This is a short science-fiction story about two children in the future, where all 
learning is done at home with a computer. The children find a book, which tells 
about schools from the past where students were all together and taught by a 
person. The children wish they could attend such a fun school. 

 

Video 1: "Virtual High School Interview” September 2009.  
http://www.youtube.com/watch?v=kChHLNgV3ec. An NBC news interview with a 
family using virtual schooling for their three children. (cut after interview ends) 
(2:23) 

 

Article 2 – Virtual Schools Not for Everyone 

Article discusses criticisms of virtual schools and concludes that while they are a 
good idea for some students in specific situations, they should not be considered 
as a viable option for the general population. (To be written, 300–400 words) 

 

Research Statistics – Keeping Pace with K–12 Online Learning: An Annual 
Review of Policy and Practice 

Include tables (and necessary brief descriptions) from the following pages: 22, 30, 
31 (http://kpk12.com/reports/graphics/) 

Stimuli/Text 
Complexity: 

 

Acknowledgments: Stimuli have been taken from the following sources: 

 "Virtual High School Interview” September 2009. 
http://www.youtube.com/watch?v=kChHLNgV3ec. 

 “The Fun They Had”, by Isaac Asimov 

 Keeping Pace with K–12 Online Learning: An Annual Review of Policy and 
Practice (http://kpk12.com/reports/graphics/) 

 Additional source acknowledgements to be added – Virtual Schools Not for 
Everyone 
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Task Notes:  

Task Overview (120 total minutes): 

Title: Virtual Schools 

 Part 1 (35 minutes): Ultimately tasked with writing an argumentative essay on virtual schools, students 
will read a story and article, view a video, and review research statistics, taking notes on these 
sources. They will then respond to three constructed-response questions addressing the research 
skills of analyzing and evaluating information. 

 Part 2 (85 minutes): Finally, students will work individually to compose full-length argumentative 
essays on virtual schools, referring to their notes as needed. Pre-writing, drafting, and revising will be 
involved. 

 Scorable Products: Student responses to the constructed-response questions and the essay will be 
scored. 

Teacher preparation/Resource requirements: 

The teacher should ensure that sufficient blank paper and writing utensils are available for student note 
taking. Teacher should conduct standard preparation, registration, etc., for computer-based testing. The 
testing software will include access to spell check but not to grammar check. 

Teacher Directions: 

Students are given the texts, research, and any additional information about the essay. 

 Part 1 (35 minutes) 

 Initiate the online testing session. 

 Alert the students when 15 minutes have elapsed. 

 Alert the students when there are 5 minutes remaining in part 1. 

Stretch Break 
 
 Part 2 (85 minutes) 

 Initiate testing part 2. 

 Allow students to access the sources and their answers to the constructed-response questions 
presented in part 1. They will not be allowed to change their answers. 

 Once 20 minutes have elapsed, suggest students begin writing their essays. 

 Alert the students when 45 minutes have elapsed. 

 After students have been writing for 45 minutes, alert them that there are 20 minutes remaining 
and suggest they begin revising their essays. 

 Alert the students when there are 10 minutes remaining in the session. 

 Close the testing session. 
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Pre-Task Activity: 

There are no specific pre-task activities to be conducted. 

Time Requirements:  The Performance Task will take 120 minutes in one session. 

Student Directions: 

Part 1 (35 minutes) 

Your assignment: 

You will read a short story and article, watch a video, review research statistics, and then write an 
argumentative essay about your opinion on virtual schools. 

Steps you will be following: 

In order to plan and compose your essay, you will do all of the following: 

1. Read a short story and article, watch a video, and review research statistics. 

2. Answer three questions about the sources. 

3. Plan and write your essay. 

Directions for beginning: 

You will now read the sources and watch a video. Take notes, because you may want to refer back to 
your notes while writing your essay. You can refer back to any of the sources as often as you like. 

(short story) 

(article 1) 

(video) 

(research statistics) 

Questions 

Use your remaining time to answer the questions below. Your answers to these questions will be 
scored. Also, they will help you think about the sources you’ve read and viewed, which should help you 
write your essay.  You may click on the appropriate buttons to refer back to the sources when you think 
it would be helpful. You may also refer to your notes. Answer the questions in the spaces provided 
below them. 

1. Analyze the different opinions expressed in “The Fun They Had” and the “Virtual High School 
Interview” video. Use details from the story and the video to support your answer. 

2. What do the statistics from “Keeping Pace with K–12 Online Learning” suggest about the current 
trends of virtual schools in the U.S.? Use details from the charts to support your answer. 

3. Explain how the information presented in the “Virtual High School Interview” video and the article 
“Virtual Schools Not for Everyone” differs from the information in the research statistics? Support 
your answers with details from the video and the articles. 
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Student Directions: 

Part 2 (85 minutes) – You will now have 85 minutes to review your notes and sources, and to plan, 
draft, and revise your essay. You may also refer to the answers you wrote to the questions in part 1, 
but you cannot change those answers. Now read your assignment and the information about how your 
essay will be scored, then begin your work. 

Your assignment: 

Your parents are considering having you attend a virtual high school. Write an argumentative essay 
explaining why you agree or disagree with this idea. Support your claim with evidence from what you 
have read and viewed. 

How your essay will be scored:  The people scoring your essay will be assigning scores for – 

1. Statement of purpose/focus – how well you clearly state your claim on the topic, maintain your 
focus, and address the alternate and opposing claims 

2. Organization – how well your ideas logically flow from the introduction to conclusion using effective 
transitions, and how well you stay on topic throughout the essay 

3. Elaboration of evidence – how well you provide evidence from sources about your opinions and 
elaborate with specific information 

4. Language and vocabulary – how well you effectively express ideas using precise language that is 
appropriate for your audience and purpose 

5. Conventions – how well you follow the rules of usage, punctuation, capitalization, and spelling 

Now begin work on your essay.  Manage your time carefully so that you can 

 plan your essay 

 write your essay 

 revise and edit for a final draft 

Word-processing tools and spell check are available to you. 
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Key and scoring information for questions: 

1. Claim 4, Target 2 

Analyze/Integrate Information Rubric (Claim 4, Target 2) 

2  The response gives sufficient evidence of the ability to gather, analyze, and integrate 
information within and among multiple sources of information. 

1  The response gives limited evidence of the ability to gather, analyze, and integrate 
information within and among multiple sources of information. 

0 A response gets no credit if it provides no evidence of the ability to gather, analyze, and 
integrate information within and among multiple sources of information. 

Scoring Notes 

Responses may include but are not limited to: 

 In the short story – The character does not like her virtual school; She thinks it is boring; She doesn’t 
like her computer “teacher”; She wishes she could go to a school from the past and be with other 
students and learn from a live person. 

 In the video – The family chose to attend a virtual school after attending traditional schools; It was a 
difficult choice and not for everyone; They are happy with their decision; The curriculum is very 
challenging; The older daughter misses her friends but likes her new school; It makes her a better 
student; She has fewer distractions. 

Sample 2-Point Response: 

The main character in the short story does not enjoy attending a virtual school. She thinks it is boring 
and impersonal and especially dislikes having to insert her homework papers into a special slot for 
grading. When her friend finds a book about traditional schools she thinks it would be a lot more fun and 
interesting to attend school with other children and have a real person as a teacher. The family in the 
video chose to have their children attend a virtual school instead of a traditional school, and they like it 
much better. The older girl thinks the curriculum is harder and will help her get into college. She misses 
her friends but thinks not having them around makes her more focused and a better student. 

 

2. Claim 4, Target 2 

Analyze/Integrate Information Rubric (Claim 4, Target 2) 

2  The response gives sufficient evidence of the ability to gather, analyze, and integrate 
information within and among multiple sources of information. 

1  The response gives limited evidence of the ability to gather, analyze, and integrate 
information within and among multiple sources of information. 

0 A response gets no credit if it provides no evidence of the ability to gather, analyze, and 
integrate information within and among multiple sources of information. 

Scoring Notes: 

Responses may include, but are not limited to: 

 Not all states have online school options. 

 States that do have seen a dramatic increase in the number of online schools and students attending 
those schools. 

 Students attending online schools are still a small percentage of the total population of students. 

 Popularity is increasing, but use is not widespread. 

Sample 2-Point Response: 

The statistics from the report suggest that while the number of students attending online schools has 

increased dramatically, they still represent a small percentage of the total population of students. For 
example, Arizona has the highest percentage, with 3.89% of all students in the state enrolled in online 
schools. These numbers indicate that online schools are becoming more popular but that most people do 
not use them. 
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3. Claim 4, Target 3 

Evaluate Information/Sources Rubric (Claim 4, Target 3) 

2  The response gives sufficient evidence of the ability to evaluate the credibility, 
completeness, relevancy, and/or accuracy of the information and sources. 

1  The response gives limited evidence of the ability to evaluate the credibility, 
completeness, relevancy, and/or accuracy of the informationand sources. 

0 A response gets no credit if it provides no evidence of the ability to evaluate the credibility, 
completeness, relevancy, and/or accuracy of the information and sources. 

Scoring Notes: 

Responses may include, but are not limited to: 

 The article and the video provide subjective opinions about the topic. They include personal feelings 
and beliefs. 

 The report provides research statistics that can be used to draw conclusions. 

Sample 2-Point Response: 

The video and the article present the opinions of the family being interviewed and the author. The family 
likes attending a virtual school, and the article writer believes they are generally not a good idea. These 
sources are about what a few people think and how they feel about virtual schools. The report presents 
statistics from research. The statistics are facts about the number of students attending virtual schools, 
but they don’t tell readers anything about what virtual schools are like or whether or not they are a good 
idea. 

 



Common Core Assessment Comparison for ELA/Literacy – Grade 9 

11/4/2013  65  
Document Control #:  2013/06/04 

 

Argumentation/Opinion Text-Based Writing Rubric – Grade 9 

 

 Score of 4 Score of 3 Score of 2 Score of 1 

R
e
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d
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g
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2
 ×

 _
_
_
 =

 _
_
_

 

The writing – 

 makes effective use of available 
resources 

 skillfully/effectively supports an 
opinion with relevant and 
sufficient facts and details from 
resources with accuracy 

 uses credible sources* 

The writing – 

 makes adequate use of available 
resources 

 supports an opinion with relevant 
and sufficient facts and details 
from resources with accuracy 

 uses credible sources* 

The writing – 

 makes limited use of available 
resources 

 inconsistently supports an 
opinion with relevant and 
sufficient facts and details from 
resources with accuracy 

 inconsistently uses credible 
sources* 

The writing – 

 makes inadequate use of 
available resources 

 fails to support an opinion with 
relevant and sufficient facts and 
details from resources with 
accuracy 

 attempts to use credible sources* 

D
e
v
e
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p
m

e
n

t 
3
 ×

 _
_
_
 =

 _
_
_

 

The writing – 

 addresses all aspects of the 
writing task with a tightly focused 
response 

 skillfully develops the claim(s) 
and counterclaims fairly, 
supplying sufficient and relevant 
evidence for each while pointing 
out the strengths and limitations 
of both in a manner that 
anticipates the audience’s 
knowledge level and concerns 

The writing – 

 addresses the writing task with a 
focused response 

 develops the claim(s) and 
counterclaims fairly, supplying 
sufficient and relevant evidence 
for each while pointing out the 
strengths and limitations of both 
in a manner that anticipates the 
audience’s knowledge level and 
concerns 

The writing – 

 addresses the writing task with 
an inconsistent focus 

 inconsistently develops the 
claim(s) and counterclaims fairly, 
supplying sufficient and relevant 
evidence for each while pointing 
out the strengths and limitations 
of both in a manner that 
anticipates the audience’s 
knowledge level and concerns 

The writing – 

 attempts to address the writing 
task but lacks focus 

 attempts to establish a claim or 
proposal 

 supports claim(s) using evidence 
that is insufficient and/or 
irrelevant 
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 Score of 4 Score of 3 Score of 2 Score of 1 
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2
 ×

 _
_
_
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 _
_
_

 

The writing – 

 effectively introduces precise 
claim(s); distinguishes the 
claim(s) from alternate or 
opposing claims 

 effectively creates an 
organization that establishes 
clear relationships among 
claim(s), counterclaim(s), 
reasons, and evidence 

 skillfully uses words, phrases, 
and/or clauses to link the major 
sections of the text, create 
cohesion, and clarify the 
relationships between claim(s) 
and reasons, between reasons 
and evidence, and between 
claim(s) and counterclaims 

 provides an effective concluding 
statement or section that follows 
from and skillfully supports the 
argument presented 

The writing – 

 introduces precise claim(s); 
distinguishes the claim(s) from 
alternate or opposing claims 

 creates an organization that 
establishes clear relationships 
among claim(s), counterclaim(s), 
reasons, and evidence 

 uses words, phrases, and/or 
clauses to link the major sections 
of the text, create cohesion, and 
clarify the relationships between 
claim(s) and reasons, between 
reasons and evidence, and 
between claim(s) and 
counterclaims 

 provides a concluding statement 
or section that follows from and 
supports the argument presented 

The writing – 

 introduces the claim(s); however, 
may fail to distinguish the 
claim(s) from alternate or 
opposing claim(s) 

 has a progression of ideas that 
may lack cohesion (ideas may be 
rambling and/or repetitive) 

 inconsistently uses words, 
phrases, and/or clauses to link 
the major sections of the text, 
create cohesion, and clarify the 
relationships between claim(s) 
and reasons, between reasons 
and evidence, and between 
claim(s) and counterclaims 

 provides a sense of closure 

The writing – 

 identifies the claim(s)  

 has little or no evidence of 
purposeful organization 

L
a
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_
_
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_
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The writing – 

 demonstrates an exemplary 
command of standard English 
conventions 

 skillfully employs language and 
tone appropriate to audience and 
purpose 

 has sentences that are skillfully 
constructed with appropriate 
variety in length and structure 

 follows standard format for 
citation with few errors* 

The writing – 

 demonstrates a command of 
standard English conventions; 
errors do not interfere with 
understanding 

 employs language and tone 
appropriate to audience and 
purpose 

 has sentences that are generally 
complete with sufficient variety in 
length and structure 

 follows standard format for 
citation with few errors* 

The writing – 

 demonstrates a limited and/or 
inconsistent command of 
standard English conventions; 
errors may interfere with 
understanding 

 inconsistently employs language 
and tone appropriate to audience 
and purpose 

 has some sentence formation 
errors and/or a lack of sentence 
variety 

 follows standard format for 
citation with several errors* 

The writing – 

 demonstrates a weak command 
of standard English conventions; 
errors interfere with 
understanding 

 employs language and tone that 
are inappropriate to audience 
and purpose 

 has frequent and severe 
sentence formation errors and/or 
a lack of sentence variety 

 follows standard format for 
citation with significant errors* 

* If applicable 


