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Introduction 
 

The purpose of this document is to illustrate the differences between the Delaware 
Comprehensive Assessment System (DCAS) for ELA and the expectations of the next-
generation ELA Common Core State Standards (CCSS) assessment.  The samples 
provided are designed to help educators think about content and the instructional 
shifts—not to show exactly how the next-generation assessment will look. 

For reading, examples of both literary and informational texts with associated items are 
presented.  DCAS-released texts are used in multiple ways.  Sometimes the text is used 
just as a grade-level sample for DCAS; other times, when the text meets CCSS text 
complexity guidelines, next-generation assessment items were written for it as well.  
Text complexity worksheets and rubrics are provided to illustrate how the grade-level 
designation for each text was determined.  For more information on text complexity see 
Common Core State Standards Appendix A and/or Text Complexity and the Common 
Core State Standards. 

Please note that, while the text on DCAS has paragraph numbers, it does not appear 
that the next-generation assessment will follow the same format.  For this reason, if a 
text was used for both DCAS and the next-generation assessment example, the text 
appears twice (once with paragraph numbers; once without), so that educators will have 
a copy-ready version to use. 

The items associated with the DCAS texts that were available for use had items that 
were written to address the former Delaware grade-level expectations.  With the 
adoption of the CCSS, these items were aligned to the CCSS.  Since these DCAS items 
were not written to address the CCSS, trying to retroactively match them does not do 
justice to the intent of the updated standards.  While the items are all text-dependent 
and “align to” or “reflect” the CCSS, they do not really “match” CCSS.  The text pairings 
were not set up to compare item by item, but rather to compare the sets of items overall 
and highlight the differences in emphasis, depth of understanding, and critical thinking 
required.  It is also hoped that the CCSS items will provide guidance on the essence of 
the standards. 

While DCAS does not assess writing, listening, and research, these areas will be 
included in the next-generation assessment and should be an integral part of classroom 
instruction.  Examples of assessment items in these areas are included to provide 
guidance for teachers in their transition to the CCSS. 

How to Use Various Aspects of this Document: 

Texts 

 Review texts and their text-complexity worksheets to help guide text choices and 
ensure students are exposed to equally complex, diverse texts. 

  

http://www.ksde.org/LinkClick.aspx?fileticket=DGBK6y-D6OY%3D&tabid=4778&mid=11507
http://www.ksde.org/LinkClick.aspx?fileticket=DGBK6y-D6OY%3D&tabid=4778&mid=11507
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ELA Items and Tasks 

 Analyze the way standards are conceptualized in each item or task. 

 Identify the instructional shifts that need to occur to prepare students to address 
these more rigorous demands.  Develop a plan to implement the necessary 
instructional changes. 

 Notice the marshaling of evidence from single and multiple sources called for in the 
constructed response items and performance tasks.  Begin to mirror this in the items 
and tasks crafted for classroom instruction. 

 Increase student writing from sources across the content areas. 

 Understand that the sample items and tasks do not represent a mini-version of the 
next-generation assessment.* 

Your feedback is welcome.  Please do not hesitate to contact Carolyn Lazar at 
carolyn.lazar@doe.k12.de.us or Denise Weiner at denise.weiner@doe.k12.de.us with 
suggestions, questions, and/or concerns. 
 
 
 

* The Smarter Balanced Assessment Consortium has an ELA practice test available 
online for each grade, 3 to 8 and 11.  These practice tests will allow students to 
experience items that look and function like those being developed for the Smarter 
Balanced assessments.  The practice tests are located at: 

 
http://sbac.portal.airast.org/practice-test/ 

  

mailto:carolyn.lazar@doe.k12.de.us
mailto:denise.weiner@doe.k12.de.us
http://sbac.portal.airast.org/practice-test/
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Common Core State Standards for Reading 
 

Reading Standards for Literature 

Key Ideas and 
Details 

6RL1 – Cite textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text. 

6RL2 – Determine a theme or central idea of a text and how it is 
conveyed through particular details; provide a summary of the text 
distinct from personal opinions or judgments. 

6RL3 – Describe how a particular story's or drama's plot unfolds in a 
series of episodes as well as how the characters respond or change as 
the plot moves toward a resolution. 

Craft and 
Structure 

6RL4 – Determine the meaning of words and phrases as they are used 
in a text, including figurative and connotative meanings; analyze the 
impact of a specific word choice on meaning and tone. 

6RL5 – Analyze how a particular sentence, chapter, scene, or stanza 
fits into the overall structure of a text and contributes to the 
development of the theme, setting, or plot. 

6RL6 – Explain how an author develops the point of view of the 
narrator or speaker in a text. 

Integration of 
Knowledge and 
Ideas 

6RL7 – Compare and contrast the experience of reading a story, 
drama, or poem to listening to or viewing an audio, video, or live 
version of the text, including contrasting what they "see" and "hear" 
when reading the text to what they perceive when they listen or watch. 

6RL8 – (Not applicable to literature) 

6RL9 – Compare and contrast texts in different forms or genres (e.g., 
stories and poems; historical novels and fantasy stories) in terms of 
their approaches to similar themes and topics. 

Range of Reading 
and Level of Text 
Complexity 

6RL10 – By the end of the year, read and comprehend literature, 
including stories, dramas, and poems, in the grades 6-8 text complexity 
band proficiently, with scaffolding as needed at the high end of the 
range. 
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Reading Standards for Informational Text 

Key Ideas and 
Details 

6RI1 – Cite textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text. 

6RI2 – Determine a central idea of a text and how it is conveyed 
through particular details; provide a summary of the text distinct from 
personal opinions or judgments. 

6RI3 – Analyze in detail how a key individual, event, or idea is 
introduced, illustrated, and elaborated in a text (e.g., through examples 
or anecdotes). 

Craft and 
Structure 

6RI4 – Determine the meaning of words and phrases as they are used 
in a text, including figurative, connotative, and technical meanings. 

6RI5 – Analyze how a particular sentence, paragraph, chapter, or 
section fits into the overall structure of a text and contributes to the 
development of the ideas. 

6RI6 – Determine an author's point of view or purpose in a text and 
explain how it is conveyed in the text. 

Integration of 
Knowledge and 
Ideas 

6RI7 – Integrate information presented in different media or formats 
(e.g., visually, quantitatively) as well as in words to develop a coherent 
understanding of a topic or issue. 

6RI8 – Trace and evaluate the argument and specific claims in a text, 
distinguishing claims that are supported by reasons and evidence from 
claims that are not. 

6RI9 – Compare and contrast one author's presentation of events with 
that of another (e.g., a memoir written by and a biography on the same 
person). 

Range of Reading 
and Level of Text 
Complexity 

6RI10 – By the end of the year, read and comprehend literary nonfiction 
in the grades 6-8 text complexity band proficiently, with scaffolding as 
needed at the high end of the range. 
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Reading Standards for Literacy in History/Social Studies 

Key Ideas and 
Details 

6-8RH/SS1 – Cite specific textual evidence to support analysis of 
primary and secondary sources. 

6-8RH/SS2 – Determine the central ideas or information of a primary or 
secondary source; provide an accurate summary of the source distinct 
from prior knowledge or opinions. 

6-8RH/SS3 – Identify key steps in a text's description of a process 
related to history/social studies (e.g., how a bill becomes law, how 
interest rates are raised or lowered). 

Craft and 
Structure 

6-8RH/SS4 – Determine the meaning of words and phrases as they are 
used in a text, including vocabulary specific to domains related to 
history/social studies.  

6-8RH/SS5 – Describe how a text presents information (e.g., 
sequentially, comparatively, causally). 

6-8RH/SS6 – Identify aspects of a text that reveal an author's point of 
view or purpose (e.g., loaded language, inclusion or avoidance of 
particular facts). 

Integration of 
Knowledge and 
Ideas 

6-8RH/SS7 – Integrate visual information (e.g., in charts, graphs, 
photographs, videos, or maps) with other information in print and digital 
texts. 

6-8RH/SS8 – Distinguish among fact, opinion, and reasoned judgment 
in a text. 

6-8RH/SS9 – Analyze the relationship between a primary and 
secondary source on the same topic. 

Range of Reading 
and Level of Text 
Complexity 

6-8RH/SS10 – By the end of grade 8, read and comprehend 
history/social studies texts in the grades 6-8 text complexity band 
independently and proficiently. 
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Reading Standards for Literacy in Science and Technical Subjects 

Key Ideas and 
Details 

6-8RS/TS1 – Cite specific textual evidence to support analysis of 
science and technical texts. 

6-8RS/TS2 – Determine the central ideas or conclusions of a text; 
provide an accurate summary of the text distinct from prior knowledge 
or opinions. 

6-8RS/TS3 – Follow precisely a multistep procedure when carrying out 
experiments, taking measurements, or performing technical tasks. 

Craft and 
Structure 

6-8RS/TS4 – Determine the meaning of symbols, key terms, and other 
domain-specific words and phrases as they are used in a specific 
scientific or technical context relevant to grades 6-8 texts and topics. 

6-8RS/TS5 – Analyze the structure an author uses to organize a text, 
including how the major sections contribute to the whole and to an 
understanding of the topic. 

6-8RS/TS6 – Analyze the author's purpose in providing an explanation, 
describing a procedure, or discussing an experiment in a text. 

Integration of 
Knowledge and 
Ideas 

6-8RS/TS7 – Integrate quantitative or technical information expressed 
in words in a text with a version of that information expressed visually 
(e.g., in a flowchart, diagram, model, graph, or table). 

6-8RS/TS8 – Distinguish among facts, reasoned judgment based on 
research findings, and speculation in a text. 

6-8RS/TS9 – Compare and contrast the information gained from 
experiments, simulations, video, or multimedia sources with that gained 
from reading a text on the same topic. 

Range of Reading 
and Level of Text 
Complexity 

6-8RS/TS10 – By the end of grade 8, read and comprehend 
science/technical texts in the grades 6-8 text complexity band 
independently and proficiently. 
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DCAS Literary Text – “The Best Picture Ever” 
 

1 Juanita loved her camera.  It was her father’s old 35 mm camera, complete 

with a telephoto lens and a tripod.  Juanita was never without the camera 

hung around her neck, tucked into her specially designed backpack, or flush 

against her eye.  Her affinity for it was undeniable.  This was true on the day 

she tried to take what she’d consider “the best picture ever.” 

2 It all started one evening when Juanita equipped the camera with the 

telephoto lens and followed her father as he set the table for dinner.  His 

birthday was coming up and he was turning forty.  Since she knew this would 

be a special birthday, she wanted to take a really good photo of him for a 

present.  She caught him reaching into the cabinet, retrieving the glasses, 

and putting them on the table, but this did not seem to be what she had in 

mind.  The lighting was bad for the picture-taking, and she didn’t see any 

reason her father would want a picture of himself setting the table.  How 

boring! 

3 To ease her frustration, she retreated to her special workroom, which took up 

a corner of the garage.  Within this little space, she often watched as little 

rolls of film turned into incredible memories of friends, family, and her golden 

retriever, Rusty.  This was where all of her ideas and creativity were born.  

Perhaps she’d find the answer to the question of how to get one wonderful 

photograph of her dad in time for his birthday. 

4 About a week after Juanita developed the disappointing photos, she sat in 

her favorite, old-fashioned desk chair, put her hands behind her head, and 

tried to think of a way to take a better picture.  As she leaned back, she saw 

the old black-and-white television sitting on a dusty shelf.  It reminded her of 

how she defended having it instead of a color television.  “There’s more 

contrast on a black-and-white TV, and watching it might help my picture-

taking skills,” was her response to those who questioned why she had such 

an antique. 

5 Since it was Saturday, she turned on the television to see one of her favorite 

animal shows.  She liked animals a lot, and she especially admired the 
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show’s host.  Today he was in Africa, the home of many wild animals.  His 

topic for the day was the hunting habits of big cats.  She watched close-up 

shots of tigers and tried to figure out how a photographer captured these wild 

animals on film without being attacked.  The animals were so natural.  It was 

as if they were all alone in the wild without any humans around.  Then she 

saw some footage of the photographer, crouched and silent like the hunting 

lion, waiting for the animal to come within range of the camera lens.  That 

was it!  That was her answer!  She was going to find a way to get natural, 

candid shots of her father.  She could pretend she was a wild-animal 

photographer in hopes that her dad wouldn’t see her taking the photos. 

6 The following day, she knew her father would be home, most likely in the 

backyard.  He probably would be mowing the lawn, sitting in a lawn chair 

reading the Sunday paper, or just throwing an old ball to Rusty.  Juanita was 

ready to execute her plan. 

7 Juanita found a place in the bushes where she could comfortably sit and 

watch her father’s every move.  Instead of roaming around, skulking after 

him, she would wait until her prey did something remarkable.  All she could 

see was the back of his head as he sat in his favorite lawn chair reading the 

paper.  How boring!  She wondered if he’d ever get up.  After an hour, 

Juanita reached in her backpack, pulled out her favorite, a ham and cheese 

sandwich, and started munching away.  As she tried to anticipate her dad’s 

next move, she saw Rusty suddenly running right toward her.  She turned 

around and noticed the neighbor’s yellow cat staring at Rusty.  As she tried to 

keep them from giving her away, her father turned around and stood up. 

8 Before Juanita knew it, she was standing up and staring at her father through 

her camera lens as Rusty ran, barking, between her legs.  Miraculously 

maintaining her balance, she captured her father tripping over Rusty’s old 

tennis ball as he hurried toward the dog.  Continuing to follow her father 

through the camera lens, the automatic sprinklers went on and sprayed water 

all over him.  Juanita clicked away and caught several shots:  Dad hurrying 

toward Rusty, Dad tripping on the ball, Dad getting sprinkled, Dad lying on 

the ground, and her favorite, Rusty licking the water off Dad’s face.  Laughing 

out loud, Juanita’s father turned toward the camera, perfectly framed.  Before 
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she knew it, she too was laughing out loud.  “This may not be Africa, and I 

may not be a wild animal photographer, but one thing is for sure.  I’ve just 

taken the best picture ever!” 

 
This passage and associated items were originally presented to Delaware for the end-of-course 
English II exam prior to the adoption of the Common Core State Standards. 
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Text Complexity: Qualitative Measures Rubric – Literary Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

MEANING 

o Meaning: Several levels/layers and 
competing elements of meaning that 
are difficult to identify, separate, and 
interpret; theme is implicit or subtle, 
often ambiguous and revealed over 
the entirety of the text 

o Meaning: Several levels/layers of 
meaning that may be difficult to 
identify or separate; theme is implicit 
or subtle and may be revealed over 
the entirety of the text 

o Meaning: More than one level/layer 
of meaning with levels clearly 
distinguished from each other; theme 
is clear but may be conveyed with 
some subtlety 

o Meaning: One level/layer of 
meaning; theme is obvious and 
revealed early in the text. 

TEXT 
STRUCTURE 

o Narration: Complex and/or 
unconventional; many shifts in point 
of view and/or perspective 

o Order of Events: Not in 
chronological order; heavy use of 
flashback 

o Use of Graphics: If used, minimal 
illustrations that support the text 

o Narration: Some complexities and/or 
unconventionality; occasional shifts 
in point of view and/or perspective 

o Order of Events: Several major 
shifts in time, use of flashback 

o Use of Graphics: If used, a few 
illustrations that support the text 

o Narration: Largely simple and/or 
conventional; few, if any, shifts in 
point of view and/or perspective 

o Order of Events: Occasional use of 
flashback, no major shifts in time 

o Use of Graphics: If used, a range of 
illustrations that support selected 
parts of the text  

o Narration: Simple and conventional; 
no shifts in point of view or 
perspective 

o Order of Events: Strictly 
chronological                                     

o Use of Graphics: If used, extensive 
illustrations that directly support and 
assist in interpreting the written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; contains 
some abstract, ironic, and/or 
figurative language 

o Vocabulary: Some use of unfamiliar, 
archaic, subject-specific, or overly 
academic language 

o Sentence Structure: Many complex 
sentences with several subordinate 
phrases or clauses and transition 
words 

o Conventionality: Largely explicit and 
easy to understand with some 
occasions for more complex meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational language; 
rarely unfamiliar or overly academic 
language 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, familiar, 
conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Life Experiences: Explores many 
complex and sophisticated themes; 
experiences are distinctly different 
from the common reader 

o Intertextuality and Cultural 
Knowledge: Many references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires extensive, perhaps 
specialized prior content knowledge 

o Life Experiences: Explores many 
themes of varying layers of 
complexity; experiences portrayed 
are uncommon to most readers 

o Intertextuality and Cultural 
Knowledge: Some references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires moderate amount of prior 
content knowledge 

o Life Experiences: Explores few 
themes; experiences portrayed are 
common to many readers 

o Intertextuality and Cultural 
Knowledge:  Few references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires some prior content 
knowledge 

o Life Experiences: Explores a single 
theme; experiences portrayed are 
everyday and common to most 
readers 

o Intertextuality and Cultural 
Knowledge: No references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires only everyday content 
knowledge 

Developed by Matt Copeland, Kansas State Department of Education 
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Questions to Consider in Planning for Instructional Scaffolding of Literary Text:  

Meaning: 

 Would spending time helping students to understand the multiple layers/levels of meaning present in the text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text (i.e., 
summarize, gather and apply details, analyze, synthesize, create)? 

 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial plotline, cast of characters, or some other text-based aid be appropriate in deciphering the structure of the 
text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content 
areas, i.e. Tier 2 words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the 
actual information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to 
explore? 

 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

The Best Picture Ever Commissioned This is the story of a girl who wants to take 
“the best picture ever” as a present for her 
father for his 40

th
 birthday. 

 
 

Recommended Placement for Assessment:  Grade 6 

The quantitative and qualitative measures both suggest that 
the appropriate placement for this passage is at grade 6. 

 
 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Slightly complex: One level/layer of meaning; 
theme is obvious and revealed early in the 
text. 

 

Text Structure: 

Slightly complex: Simple and conventional 
narration; no shifts in points of view or 
perspective; strictly chronological. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable): 

Grade 6-8  925L-1185L 

 

 

Lexile or Other Quantitative Measure of the 

Text: 

Lexile: 980L 

Word Count: 840 

  Considerations for Passage Selection 

Language Features: 

Moderately complex: Largely explicit and easy 
to understand with some more complex 
meanings.  Vocabulary mostly contemporary, 
familiar conversational language; simple and 
compound sentences; with some more 
complex constructions. 

 

Knowledge Demands: 

Moderately complex: Explores a single theme; 
experiences portrayed are common to many 
readers.  Has few references to other texts or 
cultural elements.  Requires some prior 
content knowledge. 

 Passage selection should be based on the 
ELA Content Specifications targets and the 
cognitive demands of the assessment tasks. 

 

Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

 References to a 35mm camera, telephoto 
lens, tripod, and black-and-white television 

 Concept of developing film 

Adapted from the 2012 ELA SCASS work 
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DCAS Literary Items – “The Best Picture Ever” 

Standard 6RL3 

1. Part A.  Identify the conflict in the story. 

Part B.  Then, place a point to identify two details from the story that show this 
conflict. 

Part A.  Conflict 

 

Part B.  Details 

____ “…Juanita equipped the camera with the telephoto lens and followed her father 
as he set the table for dinner.  His birthday was coming up and he was turning 
fifty.”  (paragraph 2) 

____ “Within this little space, she often watched as little rolls of film turned into 
incredible memories of friends, family, and her golden retriever, Rusty.”  
(paragraph 3)  

____ “About a week after Juanita developed the disappointing photos, she sat in her 
favorite, old-fashioned desk chair, put her hands behind her head, and tried to 
think of a way to take a better picture.”  (paragraph 4) 

____ “She watched close-up shots of tigers and tried to figure out how a photographer 
captured these wild animals on film without being attacked.”  (paragraph 5) 

____ “All she could see was the back of his head as he sat in his favorite lawn chair 
reading the paper.  How boring!”  (paragraph 7) 

 

Part A Key: 

 
  

Juanita has 

trouble finding a 

gift for her father.

Juanita wants to 

be a wild life 

photographer.

Juanita’s father 

does not approve 

of her pictures.

Juanita wants 

her photographs 

to be interesting.

Juanita wants 

her photographs 

to be interesting.
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DCAS Literary Items – “The Best Picture Ever” 
 

Part B Key: 

____ “About a week after Juanita developed the disappointing photos, she sat 
in her favorite, old-fashioned desk chair, put her hands behind her head, 
and tried to think of a way to take a better picture.” (paragraph 4)   

____ “All she could see was the back of his head as he sat in his favorite lawn 
chair reading the paper.  How boring!”  (paragraph 7) 

Standard 6RL1 

2. Based on the information in the story, how does Juanita’s family feel about her 
hobby? 

a. They are disinterested.  

b. They are surprised. 

c. They are critical. 

d. They are supportive. 

Key: d 

Standard 6RL1 

3. How does Juanita improve her skills as a photographer? 

a. By taking courses 

b. By reading books 

c. By watching television 

d. By observing nature 

Key: c 

Standard 6RL1 

4. Which word best describes Juanita? 

a. Outgoing 

b. Carefree 

c. Hopeful 

d. Thoughtful 

Key: d 

Standard 6RL2 

5. Which saying best reflects the theme of the story? 

a. Actions speak louder than words. 

b. Laughter is the best medicine. 

c. Failure teaches success. 

d. Seeing is believing. 

Key: c  
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DCAS Literary Items – “The Best Picture Ever” 

Standard 6RL1 

6. Why does Juanita consider her photo the “best picture ever”? 

a. It portrays her father like a hunter on a safari. 

b. It captures her father doing his regular activities. 

c. It focuses on the actions of her dog and father. 

d. It captures a candid moment her father will remember. 

Key: d 
 
This passage and associated items were originally presented to Delaware for the end-of-course 
English II exam prior to the adoption of the Common Core State Standards. 
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Next-Generation Literary Text – 
“The Best Picture Ever” 

Juanita loved her camera.  It was her father’s old 35 mm camera, complete with 

a telephoto lens and a tripod.  Juanita was never without the camera hung 

around her neck, tucked into her specially designed backpack, or flush against 

her eye.  Her affinity for it was undeniable.  This was true on the day she tried to 

take what she’d consider “the best picture ever.” 

It all started one evening when Juanita equipped the camera with the telephoto 

lens and followed her father as he set the table for dinner.  His birthday was 

coming up and he was turning forty.  Since she knew this would be a special 

birthday, she wanted to take a really good photo of him for a present.  She 

caught him reaching into the cabinet, retrieving the glasses, and putting them on 

the table, but this did not seem to be what she had in mind.  The lighting was bad 

for the picture-taking, and she didn’t see any reason her father would want a 

picture of himself setting the table.  How boring! 

To ease her frustration, she retreated to her special workroom, which took up a 

corner of the garage.  Within this little space, she often watched as little rolls of 

film turned into incredible memories of friends, family, and her golden retriever, 

Rusty.  This was where all of her ideas and creativity were born.  Perhaps she’d 

find the answer to the question of how to get one wonderful photograph of her 

dad in time for his birthday. 

About a week after Juanita developed the disappointing photos, she sat in her 

favorite, old-fashioned desk chair, put her hands behind her head, and tried to 

think of a way to take a better picture.  As she leaned back, she saw the old 

black-and-white television sitting on a dusty shelf.  It reminded her of how she 

defended having it instead of a color television.  “There’s more contrast on a 

black-and-white TV, and watching it might help my picture-taking skills,” was her 

response to those who questioned why she had such an antique. 

Since it was Saturday, she turned on the television to see one of her favorite 

animal shows.  She liked animals a lot, and she especially admired the show’s 

host.  Today he was in Africa, the home of many wild animals.  His topic for the 

day was the hunting habits of big cats.  She watched close-up shots of tigers and 
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tried to figure out how a photographer captured these wild animals on film without 

being attacked.  The animals were so natural.  It was as if they were all alone in 

the wild without any humans around.  Then she saw some footage of the 

photographer, crouched and silent like the hunting lion, waiting for the animal to 

come within range of the camera lens.  That was it!  That was her answer!  She 

was going to find a way to get natural, candid shots of her father.  She could 

pretend she was a wild-animal photographer in hopes that her dad wouldn’t see 

her taking the photos. 

The following day, she knew her father would be home, most likely in the 

backyard.  He probably would be mowing the lawn, sitting in a lawn chair reading 

the Sunday paper, or just throwing an old ball to Rusty.  Juanita was ready to 

execute her plan. 

Juanita found a place in the bushes where she could comfortably sit and watch 

her father’s every move.  Instead of roaming around, skulking after him, she 

would wait until her prey did something remarkable.  All she could see was the 

back of his head as he sat in his favorite lawn chair reading the paper.  How 

boring!  She wondered if he’d ever get up.  After an hour, Juanita reached in her 

backpack, pulled out her favorite, a ham and cheese sandwich, and started 

munching away.  As she tried to anticipate her dad’s next move, she saw Rusty 

suddenly running right toward her.  She turned around and noticed the neighbor’s 

yellow cat staring at Rusty.  As she tried to keep them from giving her away, her 

father turned around and stood up. 

Before Juanita knew it, she was standing up and staring at her father through her 

camera lens as Rusty ran, barking, between her legs.  Miraculously maintaining 

her balance, she captured her father tripping over Rusty’s old tennis ball as he 

hurried toward the dog.  Continuing to follow her father through the camera lens, 

the automatic sprinklers went on and sprayed water all over him.  Juanita clicked 

away and caught several shots:  Dad hurrying toward Rusty, Dad tripping on the 

ball, Dad getting sprinkled, Dad lying on the ground, and her favorite, Rusty 

licking the water off Dad’s face.  Laughing out loud, Juanita’s father turned 

toward the camera, perfectly framed.  Before she knew it, she too was laughing 

out loud.  “This may not be Africa, and I may not be a wild animal photographer, 

but one thing is for sure.  I’ve just taken the best picture ever! 
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Text Complexity: Qualitative Measures Rubric – Literary Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

MEANING 

o Meaning: Several levels/layers and 
competing elements of meaning that 
are difficult to identify, separate, and 
interpret; theme is implicit or subtle, 
often ambiguous and revealed over 
the entirety of the text 

o Meaning: Several levels/layers of 
meaning that may be difficult to 
identify or separate; theme is implicit 
or subtle and may be revealed over 
the entirety of the text 

o Meaning: More than one level/layer 
of meaning with levels clearly 
distinguished from each other; theme 
is clear but may be conveyed with 
some subtlety 

o Meaning: One level/layer of 
meaning; theme is obvious and 
revealed early in the text. 

TEXT 
STRUCTURE 

o Narration: Complex and/or 
unconventional; many shifts in point 
of view and/or perspective 

o Order of Events: Not in 
chronological order; heavy use of 
flashback 

o Use of Graphics: If used, minimal 
illustrations that support the text 

o Narration: Some complexities and/or 
unconventionality; occasional shifts 
in point of view and/or perspective 

o Order of Events: Several major 
shifts in time, use of flashback 

o Use of Graphics: If used, a few 
illustrations that support the text 

o Narration: Largely simple and/or 
conventional; few, if any, shifts in 
point of view and/or perspective 

o Order of Events: Occasional use of 
flashback, no major shifts in time 

o Use of Graphics: If used, a range of 
illustrations that support selected 
parts of the text  

o Narration: Simple and conventional; 
no shifts in point of view or 
perspective 

o Order of Events: Strictly 
chronological 

o Use of Graphics: If used, extensive 
illustrations that directly support and 
assist in interpreting the written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; contains 
some abstract, ironic, and/or 
figurative language 

o Vocabulary: Some use of unfamiliar, 
archaic, subject-specific, or overly 
academic language 

o Sentence Structure: Many complex 
sentences with several subordinate 
phrases or clauses and transition 
words 

o Conventionality: Largely explicit and 
easy to understand with some 
occasions for more complex meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational language; 
rarely unfamiliar or overly academic 
language 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, familiar, 
conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Life Experiences: Explores many 
complex and sophisticated themes; 
experiences are distinctly different 
from the common reader 

o Intertextuality and Cultural 
Knowledge: Many references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires extensive, perhaps 
specialized prior content knowledge 

o Life Experiences: Explores many 
themes of varying layers of 
complexity; experiences portrayed 
are uncommon to most readers 

o Intertextuality and Cultural 
Knowledge: Some references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires moderate amount of prior 
content knowledge 

o Life Experiences: Explores few 
themes; experiences portrayed are 
common to many readers 

o Intertextuality and Cultural 
Knowledge:  Few references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires some prior content 
knowledge 

o Life Experiences: Explores a single 
theme; experiences portrayed are 
everyday and common to most 
readers 

o Intertextuality and Cultural 
Knowledge: No references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires only everyday content 
knowledge 

Developed by Matt Copeland, Kansas State Department of Education 
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Questions to Consider in Planning for Instructional Scaffolding of Literary Text:  

Meaning: 

 Would spending time helping students to understand the multiple layers/levels of meaning present in the text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text (i.e., 
summarize, gather and apply details, analyze, synthesize, create)? 

 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial plotline, cast of characters, or some other text-based aid be appropriate in deciphering the structure of the 
text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content 
areas, i.e. Tier 2 words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the 
actual information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to 
explore? 

 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

The Best Picture Ever Commissioned This is the story of a girl who wants to take 
“the best picture ever” as a present for her 
father for his 40

th
 birthday. 

 
 

Recommended Placement for Assessment:  Grade 6 

The quantitative and qualitative measures both suggest that 
the appropriate placement for this passage is at grade 6. 

 
 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Slightly complex:  One level/layer of meaning; 
theme is obvious and revealed early in the 
text. 

 

Text Structure: 

Slightly complex:  Simple and conventional 
narration; no shifts in points of view or 
perspective; strictly chronological. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable):  

Grade 6-8  925L-1185L 

 
 

Lexile or Other Quantitative Measure of the 

Text: 

Lexile: 980L 

Word Count: 840 

  Considerations for Passage Selection 

Language Features: 

Moderately complex:  Largely explicit and easy 
to understand with some more complex 
meanings; vocabulary mostly contemporary, 
familiar conversational language; simple and 
compound sentences; with some more 
complex constructions 

 

Knowledge Demands: 

Moderately complex:  Explores a single theme; 
experiences portrayed are common to many 
readers; has few references to other texts or 
cultural elements; requires some prior content 
knowledge. 

 Passage selection should be based on the 
ELA Content Specifications targets and the 
cognitive demands of the assessment tasks. 

 

Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

 References to a 35mm camera, telephoto 
lens, tripod, and black-and-white television 

 Concept of developing film 

Adapted from the 2012 ELA SCASS work 
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Next-Generation Literary Items – “The Best Picture Ever” 

Standard 6RL4 

1. Read the sentences from the text. 

Juanita loved her camera.  It was her father’s old 35mm camera, complete with a 
telephoto lens and a tripod.  Juanita was never without the camera hung around her 
neck, tucked into her specially designed backpack, or flush against her eye.  Her 
affinity for it was undeniable. 

 

Which phrase best states the meaning of affinity? 

a. Obvious need 

b. Secret interest 

c. Special connection 

d. Overwhelming concern 

Key: c 

Standard 6RL5 

2. Read the selection from the text. 

Since it was Saturday, she turned on the television to see one of her favorite animal 
shows.  She liked animals a lot, and she especially admired the show’s host.  Today 
he was in Africa, the home of many wild animals.  His topic for the day was hunting 
habits of big cats.  She watched close-up shots of tigers and tried to figure out how a 
photographer captured these wild animals on film without being attacked.  The 
animals were so natural.  It was as if they were all alone in the wild without any 
humans around.  Then she saw some footage of the photographer, crouched and 
silent like the hunting lion, waiting for the animal to come within range of the camera 
lens.  That was it!  That was her answer!  She could pretend she was a wild-animal 
photographer in hopes that her dad wouldn’t see her taking pictures. 

 

Select the statement that best explains why the author chose to include this 
paragraph. 

a. To reveal new aspects of Juanita’s personality. 

b. To show how Juanita gets her idea for the photograph. 

c. To demonstrate Juanita’s love of wild-animal photography. 

d. To explain why Juanita prefers her black-and-white television. 

Key: b 
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Next-Generation Literary Items – “The Best Picture Ever” 

Standard 6RL3 

3. What inferences can be made about Juanita?  Support your answer with details from 
the text. 
 

 

Scoring Rubric 

Score  

2 A response: 

 Gives sufficient evidence of the ability to justify interpretations of information 

 Includes specific examples that make clear reference to the text 

 Adequately supports examples with clearly relevant information from the text 

1 A response: 

 Gives limited evidence of the ability to justify interpretations of information 

 Includes some examples that make clear reference to the text 

 Supports examples with limited information from the text 

0 A response gets no credit if it provides no evidence of the ability to justify interpretations of 
information, includes no relevant information from the text, or is vague. 

Exemplar Juanita is a thoughtful person.  For example, she “tried to think of a way to take a better 
picture.”  Her favorite place, her retreat, is her workroom.  It is where she thinks “all her 
ideas and creativity were born.”  She watches television there on a black-and-white TV 
because “‘there’s more contrast on a black-and-white TV, and watching it might help my 
picture-taking skills.’” 

She is sensitive.  She explains that her workroom is where “little rolls of film are turned into 
incredible memories of friends, family, and her golden retriever, Rusty.”  Juanita is also 
considerate.  “Since she knew this would be a special birthday, she wanted to take a really 
good photo of him for a present.”  She sees the value old things.  Besides her black-and-
white TV, in her workroom she sits on her “favorite, old-fashioned desk chair.” 

Juanita is also determined.  She is set on getting the best picture ever for her father’s 
birthday and tries various approaches over the course of the story to succeed, from 
following him around to hiding in bushes, stalking him like a wild-animal photographer 
would. 
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Next-Generation Literary Items – “The Best Picture Ever” 

Standard 6RL3 

4. What inference can be made about Juanita’s relationship with her father?  Support 
your answer with details from the text. 

 
 
 

 

Scoring Rubric 

Score  

2 A response: 

 Gives sufficient evidence of the ability to justify interpretations of information 

 Includes specific examples that make clear reference to the text 

 Adequately supports examples with clearly relevant information from the text 

1 A response: 

 Gives limited evidence of the ability to justify interpretations of information 

 Includes some examples that make clear reference to the text 

 Supports examples with limited information from the text 

0 A response gets no credit if it provides no evidence of the ability to justify interpretations of 
information, includes no relevant information from the text, or is vague. 

Exemplar Juanita’s relationship with her father is a strong one.  It is his camera that she is “never 
without… hung around her neck, tucked into her specially designed backpack, or flush 
against her eye.”  She decides she wants to give him a photo for his special birthday and 
devotes countless hours following him around, and thinking of the best way to proceed.  
Because their relationship matters, this photo matters.  When she comes up with the idea 
to stalk him like a wild-animal photographer, she hides in bushes waiting patiently for the 
picture to materialize.  Then Rusty, her dog, creates chaos and her dad trips over him, 
gets caught in the sprinklers and lands on the ground.  Juanita gets her shot, “Rusty licking 
the water off Dad’s face.”  He is laughing because their bond goes both ways.  He 
appreciates her efforts and can laugh at his awkward moment and celebrate his daughter’s 
skill. 

Standard 6RL2 

5. Which sentence best summaries the theme of the text? 

a. Good vs. evil 

b. Failure teaches success 

c. Look to the future, not the past 

d. Human beings all have the same needs 

Key: b 
 

All items and rubrics based on Smarter Balanced Item Specifications for Grade 6 (2/4/14) 
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DCAS Informational Text – “Skunks” 
 

1 If you have ever hiked in the woods or driven through a wooded area, 

chances are you have smelled skunk spray.  This smell is especially 

prevalent on spring and summer evenings when skunks are more active than 

usual.  Its powerful odor is not soon forgotten.  You don’t even have to be in 

the woods to experience it; some skunks are bold enough to wander into 

people’s yards, garages, and even homes.  If you see a skunk, you would be 

well advised to walk away quietly, without startling it into releasing its 

overwhelming aroma. 

2 You might wonder what causes the skunk’s overpowering smell.  According 

to William Wood, a chemical ecologist at California’s Humboldt State 

University, the answer is chemicals—in particular the type of chemicals called 

thiols.  Typically, a skunk carries only about three grams (one-tenth of an 

ounce) of spray.  Although this is just a few drops, the odor is incredibly 

strong. 

3 We are so vulnerable to the thiols that, at higher concentrations, they can 

make us sick or even unconscious.  Some people report having been blinded 

by skunk spray.  We can smell thiols even at extremely low concentrations 

such as one part thiol in one hundred million parts air.  However, as far as we 

know, no one has ever died from the horrible stench. 

4 What should you do if you have the misfortune to get “skunked”?  One folk 

remedy is to bathe in tomato juice.  Unfortunately, tomato juice does not get 

rid of the smell; at best, it masks it.  According to Wood, the best solution is a 

mixture of one bottle of three percent hydrogen peroxide, a quarter cup of 

bicarbonate of soda (baking soda), and a teaspoon of liquid detergent.  

These ingredients are usually available at drugstores and supermarkets.  

Warning: Peroxide may “bleach” your hair or clothes white.  Another 

suggestion from some unfortunate people who have endured this terrible 

experience is to throw away or bury the contaminated clothing because the 

clothes will never smell clean again. 
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5 Of course, the best move is to avoid being sprayed at all.  If you see a skunk, 

try to stay at least five meters (about sixteen feet) away from it, and don’t do 

anything too sudden or frightening.  Be especially cautious while walking in 

wooded areas at night during the spring and summer.  If a skunk stamps its 

feet, that’s a signal that it is ready to spray.  So go the other way! 

6 If you have a dog, it would be safest to walk your dog on a leash in skunk 

territory.  Dogs are common victims of skunk spray, possibly as a result of 

their natural curiosity.  When a dog sees a skunk, the dog wants to 

investigate, play with the little creature, bark at it, and maybe even harass or 

attack it.  All of these actions are big mistakes.  As the dog’s owner, you 

should know that the best treatment for a “skunked” dog is a bath in the same 

solution that is used to treat people.  Once again, be aware that peroxide can 

bleach your dog’s hair. 

This passage and associated items were originally presented to Delaware for the end-of course English II 
exam, prior to the adoption of the Common Core State Standards. 
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Text Complexity: Qualitative Measures Rubric – Informational Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

PURPOSE 
o Purpose:  Subtle, implied, difficult 

to determine; intricate, theoretical 
elements 

o Purpose:  Implied, but fairly easy to 
infer; more theoretical than concrete 

o Purpose:  Implied, but easy to 
identify based upon context or 
source 

o Purpose:  Explicitly stated; clear, 
concrete with a narrow focus 

TEXT 
STRUCTURE 

o Organization of Main Ideas: 
Connections between an extensive 
range of ideas or events are deep, 
intricate and often implicit or subtle; 
organization of the text is intricate or 
specialized for a particular discipline 

o Text Features: If used, are 
essential in understanding content 

o Use of Graphics: If used, 
extensive, intricate, essential 
integrated graphics, tables, charts, 
etc., necessary to make meaning of 
text; also may provide information 
not otherwise conveyed in the text 

o Organization of Main Ideas: 
Connections between an expanded 
range ideas, processes or events 
are deeper and often implicit or 
subtle; organization may contain 
multiple pathways and may exhibit 
traits common to a specific 
discipline 

o Text Features: If used, greatly 
enhance the reader’s understanding 
of content 

o Use of Graphics: If used, essential 
integrated graphics, tables, charts, 
etc.; may occasionally be essential 
to understanding the text 

o Organization of Main Ideas: 
Connections between some ideas or 
events are implicit or subtle; 
organization is evident and 
generally sequential 

o Text Features: If used, enhance the 
reader’s understanding of content 

o Use of Graphics: If used, graphics 
mostly supplementary to 
understanding of the text, such as 
indexes, glossaries; graphs, 
pictures, tables, and charts directly 
support the text 

o Organization of Main Ideas: 
Connections between ideas, 
processes or events are explicit and 
clear; organization of text is clear or 
chronological or easy to predict 

o Text Features: If used, help the 
reader navigate and understand 
content but are not essential 

o Use of Graphics: If used, simple 
graphics, unnecessary to 
understanding the text but directly 
support and assist in interpreting the 
written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; 
contains some abstract, ironic, 
and/or figurative language 

o Vocabulary: Somewhat complex 
language that is sometimes 
unfamiliar, archaic, subject-specific, 
or overly academic 

o Sentence Structure: Many 
complex sentences with several 
subordinate phrases or clauses and 
transition words 

o Conventionality: Largely explicit 
and easy to understand with some 
occasions for more complex 
meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational; rarely 
unfamiliar or overly academic 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, 
familiar, conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Subject Matter Knowledge: 
Extensive, perhaps specialized or 
even theoretical discipline-specific 
content knowledge; range of 
challenging abstract and theoretical 
concepts 

o Intertextuality: Many references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Moderate levels of discipline-
specific content knowledge; some 
theoretical knowledge may enhance 
understanding; range of 
recognizable ideas and challenging 
abstract concepts 

o Intertextuality: Some references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday practical knowledge and 
some discipline-specific content 
knowledge; both simple and more 
complicated, abstract ideas  

o Intertextuality: A few references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday, practical knowledge; 
simple, concrete ideas 

o Intertextuality: No references or 
allusions to other texts, or outside 
ideas, theories, etc. 

Developed by Matt Copeland, Kansas State Department of Education  
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Questions to Consider in Planning for Instructional Scaffolding of Informational Text: 

Purpose: 

 Would spending time helping students to establish a purpose for reading this text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text? 
 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial outline or some other text-based aid be appropriate in deciphering the structure of the text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content 
areas, i.e. Tier 2 words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the 
actual information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to 
explore? 

 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
 
 
 



Common Core Assessment Comparison for ELA/Literacy – Grade 6 

11/17/2014  29  
Document Control #:  2014/04/05 

Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

Skunks Commissioned This text imparts information on skunk 
spray. 

 
 

Recommended Placement for Assessment:  Grade 6 

The quantitative and qualitative measures both suggest that 
the appropriate placement for this passage is at grade 6. 

 
 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Slightly complex: Explicitly stated; clear, 
concrete with a narrow focus. 

 

Text Structure: 

Slightly complex: Connections between ideas, 
processes, or events are clear; organization of 
text is clear. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable): 

Grade 6-8  925L-1185L 

 

 

Lexile or Other Quantitative Measure of the 
Text: 

Lexile: 1040L 

Word Count: 470 

  Considerations for Passage Selection 

Language Features: 

Slightly complex: Explicit, literal, 
straightforward, easy to understand; 
contemporary, familiar, conversational 
language; simple and compound sentences; 
with some more complex constructions. 

 

Knowledge Demands: 

Slightly complex: Everyday, practical 
knowledge; simple, concrete ideas; no 
references to outside ideas. 

 Passage selection should be based on the 
ELA Content Specifications targets and the 
cognitive demands of the assessment tasks. 

 

Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

Adapted from the 2012 ELA SCASS work 
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DCAS Informational Items – “Skunks” 

Standard 6RI4 

1. What is the meaning of vulnerable as it is used in paragraph 3? 

a. Affected by 

b. Attracted by 

c. Swayed by 

d. Convinced by 

Key: a 

Standard 6RI1 

2. Based on information in the passage, what might be a possible future use for thiols? 

a. They might be used to produce dog food. 

b. They might be used to produce cleansers. 

c. They might be used to produce perfumes. 

d. They might be used to produce animal repellant. 

Key: d 

Standard 6RI1 

3. What is the most likely reason skunks produce thiols? 

a. To capture their prey 

b. To protect them from predators 

c. To help them claim new territory 

d. To safeguard their existing territory 

Key: b 

Standard 6RI1 

4. What is the most likely reason the author includes a “folk remedy”? 

a. To ridicule old-time practices 

b. To add humor to the passages 

c. To increase respect for scientific research 

d. To illustrate the difficulty in eliminating the odor 

Key: d 
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DCAS Informational Items – “Skunks” 

Standard 6RI5 

5. Why is including William Wood effective? 

a. It makes the information seem noteworthy. 

b. It makes the information seem trustworthy. 

c. It presents an alternate view of the information to evaluate. 

d. It presents a complex explanation of the information to consider. 

Key: b 

Standard 6RI1 

6.  

Part A.  Identify one piece of new information that could be added to the passage to 
provide a more complete understanding of skunks.  Place a point next to the correct 
statement. 

Part B.  Then, explain what this new information would reveal about skunks by 
placing a point next to the correct statement. 

A. New Information 

___ How skunks respond when they feel threatened 

___ How skunks help stabilize the insect population by eating bugs and 
plants  

___ How skunks act as solidarity creatures that are non-aggressive 

___ How skunks interact with humans and dogs 

B. What This Information Would Reveal 

___ How skunks are beneficial to their environment 

___ Why skunks are often characterized as being mean or a nuisance 

___ Why skunks dislike other animals 

___ How skunks actual behavior is opposite to common views of them 

e.  

Key: 

Part A.  How skunks help stabilize the insect population by eating bugs and 
plants 

Part B.  How skunks are beneficial to their environment 
This passage and associated items were originally presented to Delaware for the end-of-course English II 
exam prior to the adoption of the Common Core State Standards. 
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Next-Generation Informational Text – “Skunks” 
 

If you have ever hiked in the woods or driven through a wooded area, chances 

are you have smelled skunk spray.  This smell is especially prevalent on spring 

and summer evenings when skunks are more active than usual.  Its powerful 

odor is not soon forgotten.  You don’t even have to be in the woods to experience 

it; some skunks are bold enough to wander into people’s yards, garages, and 

even homes.  If you see a skunk, you would be well advised to walk away quietly, 

without startling it into releasing its overwhelming aroma. 

You might wonder what causes the skunk’s overpowering smell.  According to 

William Wood, a chemical ecologist at California’s Humboldt State University, the 

answer is chemicals—in particular the type of chemicals called thiols.  Typically, 

a skunk carries only about three grams (one-tenth of an ounce) of spray.  

Although this is just a few drops, the odor is incredibly strong. 

We are so vulnerable to the thiols that, at higher concentrations, they can make 

us sick or even unconscious.  Some people report having been blinded by skunk 

spray.  We can smell thiols even at extremely low concentrations such as one 

part thiol in one hundred million parts air.  However, as far as we know, no one 

has ever died from the horrible stench. 

What should you do if you have the misfortune to get “skunked”?  One folk 

remedy is to bathe in tomato juice.  Unfortunately, tomato juice does not get rid of 

the smell; at best, it masks it.  According to Wood, the best solution is a mixture 

of one bottle of three percent hydrogen peroxide, a quarter cup of bicarbonate of 

soda (baking soda), and a teaspoon of liquid detergent.  These ingredients are 

usually available at drugstores and supermarkets.  Warning: Peroxide may 

“bleach” your hair or clothes white.  Another suggestion from some 

unfortunate people who have endured this terrible experience is to throw away or 

bury the contaminated clothing because the clothes will never smell clean again. 

Of course, the best move is to avoid being sprayed at all.  If you see a skunk, try 

to stay at least five meters (about sixteen feet) away from it, and don’t do 

anything too sudden or frightening.  Be especially cautious while walking in 
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wooded areas at night during the spring and summer.  If a skunk stamps its feet, 

that’s a signal that it is ready to spray.  So go the other way! 

If you have a dog, it would be safest to walk your dog on a leash in skunk 

territory.  Dogs are common victims of skunk spray, possibly as a result of their 

natural curiosity.  When a dog sees a skunk, the dog wants to investigate, play 

with the little creature, bark at it, and maybe even harass or attack it.  All of these 

actions are big mistakes.  As the dog’s owner, you should know that the best 

treatment for a “skunked” dog is a bath in the same solution that is used to treat 

people.  Once again, be aware that peroxide can bleach your dog’s hair. 
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Text Complexity: Qualitative Measures Rubric – Informational Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

PURPOSE 
o Purpose:  Subtle, implied, difficult 

to determine; intricate, theoretical 
elements 

o Purpose:  Implied, but fairly easy to 
infer; more theoretical than concrete 

o Purpose:  Implied, but easy to 
identify based upon context or 
source 

o Purpose:  Explicitly stated; clear, 
concrete with a narrow focus 

TEXT 
STRUCTURE 

o Organization of Main Ideas: 
Connections between an extensive 
range of ideas or events are deep, 
intricate and often implicit or subtle; 
organization of the text is intricate or 
specialized for a particular discipline 

o Text Features: If used, are 
essential in understanding content 

o Use of Graphics: If used, 
extensive, intricate, essential 
integrated graphics, tables, charts, 
etc., necessary to make meaning of 
text; also may provide information 
not otherwise conveyed in the text 

o Organization of Main Ideas: 
Connections between an expanded 
range ideas, processes or events 
are deeper and often implicit or 
subtle; organization may contain 
multiple pathways and may exhibit 
traits common to a specific 
discipline 

o Text Features: If used, greatly 
enhance the reader’s understanding 
of content 

o Use of Graphics: If used, essential 
integrated graphics, tables, charts, 
etc.; may occasionally be essential 
to understanding the text 

o Organization of Main Ideas: 
Connections between some ideas or 
events are implicit or subtle; 
organization is evident and 
generally sequential 

o Text Features: If used, enhance the 
reader’s understanding of content 

o Use of Graphics: If used, graphics 
mostly supplementary to 
understanding of the text, such as 
indexes, glossaries; graphs, 
pictures, tables, and charts directly 
support the text 

o Organization of Main Ideas: 
Connections between ideas, 
processes or events are explicit and 
clear; organization of text is clear or 
chronological or easy to predict 

o Text Features: If used, help the 
reader navigate and understand 
content but are not essential 

o Use of Graphics: If used, simple 
graphics, unnecessary to 
understanding the text but directly 
support and assist in interpreting the 
written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; 
contains some abstract, ironic, 
and/or figurative language 

o Vocabulary: Somewhat complex 
language that is sometimes 
unfamiliar, archaic, subject-specific, 
or overly academic 

o Sentence Structure: Many 
complex sentences with several 
subordinate phrases or clauses and 
transition words 

o Conventionality: Largely explicit 
and easy to understand with some 
occasions for more complex 
meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational; rarely 
unfamiliar or overly academic 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, 
familiar, conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Subject Matter Knowledge: 
Extensive, perhaps specialized or 
even theoretical discipline-specific 
content knowledge; range of 
challenging abstract and theoretical 
concepts 

o Intertextuality: Many references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Moderate levels of discipline-
specific content knowledge; some 
theoretical knowledge may enhance 
understanding; range of 
recognizable ideas and challenging 
abstract concepts 

o Intertextuality: Some references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday practical knowledge and 
some discipline-specific content 
knowledge; both simple and more 
complicated, abstract ideas  

o Intertextuality: A few references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday, practical knowledge; 
simple, concrete ideas 

o Intertextuality: No references or 
allusions to other texts, or outside 
ideas, theories, etc. 

Developed by Matt Copeland, Kansas State Department of Education  
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Questions to Consider in Planning for Instructional Scaffolding of Informational Text: 

Purpose: 

 Would spending time helping students to establish a purpose for reading this text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text? 
 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial outline or some other text-based aid be appropriate in deciphering the structure of the text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content 
areas, i.e. Tier 2 words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the 
actual information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to 
explore? 

 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

Skunks Commissioned This text imparts information on skunk 
spray. 

 
 

Recommended Placement for Assessment:  Grade 6 

The quantitative and qualitative measures both suggest that 
the appropriate placement for this passage is at grade 6. 

 
 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Slightly complex: Explicitly stated; clear, 
concrete with a narrow focus. 

 

Text Structure: 

Slightly complex: Connections between ideas, 
processes, or events are clear; organization of 
text is clear. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable): 

Grade 6-8  925L-1185L 

 

 

Lexile or Other Quantitative Measure of the 
Text: 

Lexile: 1040L 

Word Count: 470 

  Considerations for Passage Selection 

Language Features: 

Slightly complex: Explicit, literal, 
straightforward, easy to understand; 
contemporary, familiar, conversational 
language; simple and compound sentences; 
with some more complex constructions. 

 

Knowledge Demands: 

Slightly complex: Everyday, practical 
knowledge; simple, concrete ideas; no 
references to outside ideas. 

 Passage selection should be based on the 
ELA Content Specifications targets and the 
cognitive demands of the assessment tasks. 

 

Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

Adapted from the 2012 ELA SCASS work 
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Next-Generation Informational Items – “Skunks” 

Standard 6RI4 

1. Read the sentence from the text. 

This smell is especially prevalent on spring and summer evenings when skunks are 
more active than usual. 

An antonym is a word that means the opposite of another word.  What is an antonym 
of prevalent? 

a. Exceptional 

b. Extraordinary 

c. Uncommon 

d. Unpopular 

Key: c 
 

Standard 6RI4 

2. Read the sentences from the text.  

We are so vulnerable to the thiols that, at higher concentrations, they can make us 
sick or even unconscious.  Some people report having been blinded by skunk spray.  
We can smell thiols even at extremely low concentrations such as one part thiol in 
one million parts air. 

What does the word vulnerable most likely mean? 

a. Affected by 

b. Attracted by 

c. Swayed by 

d. Convinced by 

Key: a 
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Next-Generation Informational Items – “Skunks” 

Standard 6RI2 

3. Summarize the central idea of the text.  Use key evidence from the text to support 
your summary. 

 
 
 

Scoring Rubric 

Score  

2 A response: 

 Gives sufficient evidence of the ability to justify interpretations of information 

 Includes specific examples that make clear reference to the text 

 Adequately supports examples with clearly relevant information from the text 

1 A response: 

 Gives limited evidence of the ability to justify interpretations of information 

 Includes some examples that make clear reference to the text 

 Supports examples with limited information from the text 

0 A response gets no credit if it provides no evidence of the ability to justify interpretations of 
information, includes no relevant information from the text, or is vague. 

Exemplar Despite the title, “Skunks,” the central idea of the text is the skunk’s spray; the chemicals 
(thiols) in it and their effects, what to do if sprayed, how to avoid being sprayed, and why 
dogs are common victims.  The article explains that humans are very vulnerable to thiols 
which, in addition to the smell, can make humans sick or even unconscious.  The article 
advises that if sprayed, the best remedy is “a mixture of one bottle of three percent 
hydrogen peroxide, a quarter cup of bicarbonate of soda (baking soda), and a teaspoon of 
liquid detergent” or, the article suggests, permanently disposing of the contaminated 
clothing.  However, the best approach is to avoid being sprayed to begin with.  It goes on 
to say if you encounter a skunk, stay at least 16 feet from it and don’t do anything too 
sudden or frightening.  If a skunk stamps his feet, it is a sign that it is going to spray so go 
the other way.  Since skunks are most commonly found in wooded areas in the spring and 
summer, the article warns that people should be on the watch in those areas particularly.  
Finally, the article adds that because of their natural curiosity, dogs are a common victim 
so use a leash in skunk territory. 
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Next-Generation Informational Items – “Skunks” 

Standard 6RI1 

4. Which sentence from the text best supports the inference that skunks do not spray 
unless they are threatened? 

a. Of course, the best move is to avoid being sprayed at all. 

b. If you see a skunk try to stay at least five meters (about sixteen feet) away 
from it, and don’t do anything too sudden or frightening. 

c. Be especially cautious while walking in wooded areas at night during the 
spring and summer. 

d. If a skunk stamps its feet, that’s a signal that it is ready to spray. 

Key: b 
 

Standard 6RI1 

5. The reader can conclude that the author might not agree that the hydrogen peroxide 
mixture is the best solution to combat the smell from skunk spray.  Which evidence 
from the text best supports this conclusion? 

a. The author includes where the ingredients can be obtained. 

b. The author includes the tomato juice remedy as an alternative. 

c. The author includes that the source of the advice is someone else.  

d. The author includes information in bold about the use of the solution. 

Key: d 
 

All items and rubrics based on Smarter Balanced Item Specifications for Grade 5 (2/4/14). 
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W R I T I N G  
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Common Core State Standards for Writing 
 

Writing Standards 

Text Types and 
Purposes 

6W1 – Write arguments to support claims with clear reasons and 
relevant evidence.  

6W1a – Introduce claim(s) and organize the reasons and evidence 
clearly. 

6W1b – Support claim(s) with clear reasons and relevant evidence, 
using credible sources and demonstrating an understanding of the 
topic or text. 

6W1c – Use words, phrases, and clauses to clarify the relationships 
among claim(s) and reasons. 

6W1d – Establish and maintain a formal style. 

6W1e – Provide a concluding statement or section that follows from 
the argument presented. 

6W2 – Write informative/explanatory texts to examine a topic and 
convey ideas, concepts, and information through the selection, 
organization, and analysis of relevant content. 

6W2a – Introduce a topic; organize ideas, concepts, and information, 
using strategies such as definition, classification, 
comparison/contrast, and cause/effect; include formatting (e.g., 
headings), graphics (e.g., charts, tables), and multimedia when 
useful to aiding comprehension. 

6W2b – Develop the topic with relevant facts, definitions, concrete 
details, quotations, or other information and examples. 

6W2c – Use appropriate transitions to clarify the relationships among 
ideas and concepts. 

6W2d – Use precise language and domain-specific vocabulary to 
inform about or explain the topic. 

6W2e – Establish and maintain a formal style. 

6W2f – Provide a concluding statement or section that follows from 
the information or explanation presented. 

6W3 – Write narratives to develop real or imagined experiences or 
events using effective technique, relevant descriptive details, and well-
structured event sequences. 

6W3a – Engage and orient the reader by establishing a context and 
introducing a narrator and/or characters; organize an event sequence 
that unfolds naturally and logically. 

6W3b – Use narrative techniques, such as dialogue, pacing, and 
description, to develop experiences, events, and/or characters. 

6W3c – Use a variety of transition words, phrases, and clauses to 
convey sequence and signal shifts from one time frame or setting to 
another. 

6W3d – Use precise words and phrases, relevant descriptive details, 
and sensory language to convey experiences and events. 

6W3e – Provide a conclusion that follows from the narrated 
experiences or events. 
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Writing Standards 

Production and 
Distribution of 
Writing 

6W4 – Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and audience. 
(Grade-specific expectations for writing types are defined in standards 
1-3 above.) 
6W5 – With some guidance and support from peers and adults, 
develop and strengthen writing as needed by planning, revising, 
editing, rewriting, or trying a new approach. (Editing for conventions 
should demonstrate command of Language standards 1-3 up to and 
including grade 6 on page 52.) 
6W6 – Use technology, including the Internet, to produce and publish 
writing as well as to interact and collaborate with others; demonstrate 
sufficient command of keyboarding skills to type a minimum of three 
pages in a single sitting. 

Research to Build 
and Present 
Knowledge 

6W7 – Conduct short research projects to answer a question, drawing 
on several sources and refocusing the inquiry when appropriate. 
6W8 – Gather relevant information from multiple print and digital 
sources; assess the credibility of each source; and quote or paraphrase 
the data and conclusions of others while avoiding plagiarism and 
providing basic bibliographic information for sources. 
6W9 – Draw evidence from literary or informational texts to support 
analysis, reflection, and research. 

6W9a – Apply grade 6 Reading standards to literature (e.g., 
"Compare and contrast texts in different forms or genres [e.g., stories 
and poems; historical novels and fantasy stories] in terms of their 
approaches to similar themes and topics"). 

6W9b – Apply grade 6 Reading standards to literary nonfiction (e.g., 
"Trace and evaluate the argument and specific claims in a text, 
distinguishing claims that are supported by reasons and evidence 
from claims that are not"). 

Range of Writing 6W10 – Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specific tasks, purposes, and 
audiences. 
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Common Core State Standards for Language 
 

Language Standards 

Conventions of 
Standard English 

6L1 – Demonstrate command of the conventions of standard English 
grammar and usage when writing or speaking. 

6L1a – Ensure that pronouns are in the proper case (subjective, 
objective, possessive). 

6L1b – Use intensive pronouns (e.g., myself, ourselves). 

6L1c – Recognize and correct inappropriate shifts in pronoun 
number and person.* 

6L1d – Recognize and correct vague pronouns (i.e., ones with 
unclear or ambiguous antecedents).* 

6L1e – Recognize variations from standard English in their own and 
others' writing and speaking, and identify and use strategies to 
improve expression in conventional language.* 

6L2 – Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 

6L2a – Use punctuation (commas, parentheses, dashes) to set off 
nonrestrictive/parenthetical elements.* 

6L2b – Spell correctly. 

Knowledge of 
Language 

6L3 – Use knowledge of language and its conventions when writing, 
speaking, reading, or listening. 

6L3a – Vary sentence patterns for meaning, reader/listener interest, 
and style.* 

6L3b – Maintain consistency in style and tone.* 
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Language Standards 

Vocabulary 
Acquisition and 
Use 

6L4 – Determine or clarify the meaning of unknown and multiple-
meaning words and phrases based on grade 6 reading and content, 
choosing flexibly from a range of strategies. 

6L4a – Use context (e.g., the overall meaning of a sentence or 
paragraph; a word's position or function in a sentence) as a clue to 
the meaning of a word or phrase. 

6L4b – Use common, grade-appropriate Greek or Latin affixes and 
roots as clues to the meaning of a word (e.g., audience, auditory, 
audible). 

6L4c – Consult reference materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the pronunciation of a 
word or determine or clarify its precise meaning or its part of speech. 

6L4d – Verify the preliminary determination of the meaning of a word 
or phrase (e.g., by checking the inferred meaning in context or in a 
dictionary). 

6L5 – Demonstrate understanding of figurative language, word 
relationships, and nuances in word meanings. 

6L5a – Interpret figures of speech (e.g., personification) in context. 

6L5b – Use the relationship between particular words (e.g., 
cause/effect, part/whole, item/category) to better understand each of 
the words. 

6L5c – Distinguish among the connotations (associations) of words 
with similar denotations (definitions) (e.g., stingy, scrimping, 
economical, unwasteful, thrifty). 

6L6 – Acquire and use accurately grade-appropriate general academic 
and domain-specific words and phrases; gather vocabulary knowledge 
when considering a word or phrase important to comprehension or 
expression. 
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Sample Writing Items 

Standard 6W3 

1. A student is writing a narrative for his teacher about a meeting at the zoo.  Read the 
draft of the narrative and complete the task that follows. 

 By the time we reached the zoo, Jimmy and I were out of breath.  Sweat was 
trickling into my eyes and soaking my tee shirt.  “Where…is…she?”  He asked in 
short gasps as we looked around the main entrance. 

 I was dizzy from running so hard, so I didn’t notice her until she gave me a little 
wave.  There she was, smiling warmly under the shade of the big oak tree.  Jimmy 
said she looked just like her picture on the table in my house.  Her white curls were 
peeking out from under a straw hat. 

Continue the narrative by further developing and concluding the action. 

 
 
 

Scoring Rubric 

Score   

2 The response 

 provides an adequate ending to the narrative that provides a sense of closure  

 provides an adequate connection that follows from the events or experiences in the 
narrative 

1 The response 

 provides an awkward or partial ending to the narrative that may provide a limited sense 
of closure  

 provides a limited and/or awkward connection that somewhat follows from the events or 
experiences in the narrative 

0 The response 

 provides an unclear or incomplete ending to the narrative that provides little or no 
closure  

 provides a connection that does not follow from or contradicts the events or experiences 
in the narrative; or the ending relies on summary, repetition of details, or addition of 
extraneous details 
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Exemplar “Hi Grandma!” I said.  “This is my friend Jimmy.  Sorry we’re late.” 

“Hi, Jimmy.  It is nice to meet you.  I understand you are working together on a project for 
your class and you think I can help.” 

“I know you can, Grandma.  Our class is putting together a display on various jobs, and we 
want to do our section on zoo veterinarians.” 

“Well, you came to the right person.  What would you like to know?” 

“What is a routine day like?” I asked. 

A huge smile crossed Grandma’s lips.  “There is no such thing as a routine day, and that’s 
why I love the job.  I usually see between 3 to 4 animals that are completely different—
from zebras to snakes, each with totally different problems.” 

Just then a melodic ring tone interrupts our conversation.  Grandma takes the call and 
says, “Follow me and you can see a vet in action.”  We dash off towards an enclosure that 
looks like the grasslands of Africa.  Inside was an elephant that must have been at least 8 
feet tall and 20 feet in length.  It looked like it weighed a ton—actually 3 tons!   

Grandma approached it cautiously, gently administering an anesthesia.  Jimmy was busy 
snapping pictures, capturing everything. 

As the day drew to an end, Jimmy and I were beaming.  Without a doubt we were going to 
have the best display ever! 

 

Standard 6W3 

2. A student is writing a narrative for class about a school experience.  The student 
wants to revise the draft to improve the transition between her two paragraphs.  
Read the draft of the narrative and complete the task that follows. 

 On the first day of middle school, Grace marched onto the school bus and slid 
into an empty seat.  She wondered how many more times she would have to ride the 
bus without her best friend Alex.  The noisy bus filled with laughter and the chirping 
sounds of chatter.  The bus driver started the old, tired engine and, with a grumpy 
tone, told all the students to find a seat.  Grace opened her book bag in search of 
her library book.  Unable to locate the book, she sat back in her sit and tried to relax. 

 Her kindergarten teacher had a bright smile and sang songs to the class every 
morning.  He made school exciting and Grace remembered enjoying every minute of 
her time in the bright, colorful classroom.  She thought about meeting Alex the first 
day of kindergarten during lunch.  They had the same lunch box and, after a brief 
introduction, they decided to swap sandwiches. 

Choose the transition sentence that best connects the two paragraphs. 

a. Grace’s mind began to focus on her lunch as her stomach grumbled loudly. 

b. Grace’s thoughts slowly led her back to another, happier first day of school.  

c. Grace felt a sense of relief as she thought about all the books she had read. 

d. Grace began to daydream about her other teachers, friends, and favorite 
subjects. 

Key: b 
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Standard 6W2 

3. A student is writing an essay for social studies class about the constitution.  The 
student wants to revise the draft to delete the detail that does not support the 
controlling idea.  Read the draft of the essay and complete the task that follows. 

 The constitution of the United States of America provides a framework for the 
national government.  Every citizen in the United States has rights that are protected 
under the constitution.  The section of the constitution that explains the rights of all 
citizens is called the Bill of Rights.  In 1971, the 26th Amendment gave 18-year-olds 
the right to vote.  The Bill of Rights includes the first ten amendments of the 
constitution.  Not only do we have a national constitution, but each state has its own 
constitution.  Each state is allowed to make its own laws, and those laws differ 
across the country.  Both national and state constitutions can be changed by adding 
amendments. 

Click on the sentence that should be deleted because it does not support the 
controlling idea in the essay. 

Key: In 1971, the 26th Amendment gave 18-year-olds the right to vote. 
 

Standard 6W2 

4. A student is writing an informational essay for her teacher about chewing gum.  
Read the draft of the essay and complete the task that follows. 

 Everyone knows how hard it is to get gum off your shoe when you step in it, and 
cities face the same problems with sidewalks.  Chewing gum that people throw on 
the ground has becomes a serious problem for many towns and cities.  One way to 
remove this gum is to chill it so it is easier to peel away.  Another way to get rid of it 
is to put some oil on it to make it softer and easier to remove.  But none of these 
things is perfect. 

The writer wants to replace things to make her meaning more exact.  Which word 
would make her word choice better? 

a. Efforts 

b. Issues 

c. Methods 

d. Offers 

Key: c 
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Standard 6L1 

5. The sentence below contains an error in grammar usage.  Read the sentence and 
the question that follows. 

 On the day before summer vacation, the 6th grade students packed up their 
belongings, lined up behind their teacher, and follows him to the auditorium.   

Which version of the sentence has been correctly edited for grammar usage? 

a. On the day before summer vacation, the 6th grade students packed up their 
belongings, lined up behind their teacher, and follow him to the auditorium. 

b. On the day before summer vacation, the 6th grade students packed up their 
belongings, lined up behind their teacher, and followed him to the auditorium. 

c. On the day before summer vacation, the 6th grade students packed up their 
belongings, lined up behind their teacher, and have followed him to the 
auditorium. 

d. On the day before summer vacation, the 6th grade students packed up their 
belongings, lined up behind their teacher, and are following him to the 
auditorium. 

Key: b 
 

All items and rubrics based on Smarter Balanced Item Specifications for Grade 6(2/4/14) 
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Common Core State Standards for 
Speaking and Listening 

 

Speaking and Listening Standards 

Comprehension 
and Collaboration 

6SL1 – Engage effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher- led) with diverse partners on grade 6 
topics, texts, and issues, building on others' ideas and expressing their 
own clearly. 

6SL1a – Come to discussions prepared, having read or studied 
required material; explicitly draw on that preparation by referring to 
evidence on the topic, text, or issue to probe and reflect on ideas 
under discussion. 

6SL1b – Follow rules for collegial discussions, set specific goals and 
deadlines, and define individual roles as needed. 

6SL1c – Pose and respond to specific questions with elaboration and 
detail by making comments that contribute to the topic, text, or issue 
under discussion. 

6SL1d – Review the key ideas expressed and demonstrate 
understanding of multiple perspectives through reflection and 
paraphrasing. CC6SL1d 

6SL2 – Interpret information presented in diverse media and formats 
(e.g., visually, quantitatively, orally) and explain how it contributes to a 
topic, text, or issue under study. 
6SL3 – Delineate a speaker's argument and specific claims, 
distinguishing claims that are supported by reasons and evidence from 
claims that are not. 

Presentation of 
Knowledge and 
Ideas 

6SL4 – Present claims and findings, sequencing ideas logically and 
using pertinent descriptions, facts, and details to accentuate main ideas 
or themes; use appropriate eye contact, adequate volume, and clear 
pronunciation. 
6SL5 – Include multimedia components (e.g., graphics, images, music, 
sound) and visual displays in presentations to clarify information.  
6SL6 – Adapt speech to a variety of contexts and tasks, demonstrating 
command of formal English when indicated or appropriate. (See grade 
6 Language standards 1 and 3 on page 52 for specific expectations.) 
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Sample Listening Item 

Reasons for Regions 

Listen to the presentation at the link below and then answer the following 

questions. 

http://www.doe.k12.de.us/assessment/files/_Grade_6_Audio.wma 

Standard 6SL3 

1. What is most likely the purpose of the presentation? 

a. To explain why businesses specialize 

b. To explain what economic activity means  

c. To explain how businesses influence an area 

d. To explain how geography influences economic activity 

Key: d 
 

Standard 6SL3 

2. Below are factors that impact economic activity.  Complete the table by clicking on 
the boxes next to each description to indicate the type of geographic factor it is. 

 Site Characteristics Situation 

Availability of materials   

Distance to markets 
 

  

Threats of competition   

Skills of workers 
 

  

 

Key: 

 Site Characteristics Situation 

Availability of materials x  

Distance to markets 
 

 x 

Threats of competition  x 

Skills of workers 
 

x  

 

All items are based on Smarter Balanced Item Specifications for Grade 6 (2/4/14) 

  

http://www.doe.k12.de.us/assessment/files/_Grade_6_Audio.wma
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Sample Research Item 

Standard 6W8 

A student is writing a report for class about how to start a school garden.  The student 
must use sources that are credible, trustworthy, and relevant for the topic.  Which of 
these is most likely the best source for the student to use in the report? 

a. www.middleschoolveggies.blogland.com 

As parents of 6th–8th graders, we want our schools to make healthy food available 
to our children.  Read our blog to discover how you can encourage your child’s 
school cafeteria to serve fresh, organic vegetables and fruit… 

b. www.gardeningatschool.org 

School gardens are becoming more and more popular.  Last year we polled 60 
schools across the country; over half of them responded by saying they had begun a 
school garden or had plans to do so… 

c. www.alexsgarden.com 

Many people talk about gardening at school.  I have my own garden at home, but it 
seems to me that taking care of a school garden isn’t a good use of kids’ time… 

d. www.sunsetparkmiddleschool.k12.org/blog 

This year we started our own garden here at Sunset Park Middle School!  Read on 
to learn about the kids who work on it and the kinds of vegetables we grow. 

Key: b 
 

Adapted from a Smarter Balanced-released item 

  

www.middleschoolveggies.blogland.com
www.gardeningatschool.org
www.alexsgarden.com
www.sunsetparkmiddleschool.k12.org/blog


Common Core Assessment Comparison for ELA/Literacy – Grade 6 

11/17/2014  54  
Document Control #:  2014/04/05 

Standard 6W8 

A student is writing a report about making paper.  Read both sources and the directions 
that follow. 

Source 1 

 About 4,000 years ago, the Egyptians developed a way of making paper from the 
papyrus reed that grew along the Nile River.  They wove the reed into a mat and 
then pounded it into a thin sheet.  Two thousand years later, the Chinese invented a 
different way of making paper.  They soaked old silk or cotton cloth and tree bark in 
water until it broke down into mush.  They used this mixture to form a thin sheet that 
was then left to dry.  This ancient method of papermaking is similar to the current 
process of making paper.  Unlike the ancient method of making paper, today’s paper 
is made using mainly wood chips. 

Source 2 

 You can use scrap paper that you find around your house to create your own 
recycled paper.  Different types of paper will create different types of recycled paper.  
You can try many types to see which ones you like best.  Old cards will make heavy 
recycled paper, and tissue paper will make thinner recycled paper.  After choosing 
your scrap paper, you must tear it into tiny bits and place them in a blender.  Add 
enough warm water to cover the small scraps of paper.  Blend until the mixture is a 
mush with no whole paper bits.  Now it is time to get messy! 

The student took notes about the information in the sources.  Choose two notes that 
correctly paraphrase, or restate, information from both sources. 

a. The craft of papermaking goes back thousands of years. 

b. Papermaking has always been an extremely messy process. 

c. All paper starts with a mush made from some material and water. 

d. You can weave strips of scrap paper and then pound it to make new paper. 

e. Throughout time, most paper has been made using mainly natural materials. 

f. When you make paper from scrap paper, the new paper you make will be 
somewhat like the paper scraps you used. 

Key: c, e 
 

All items are based on Smarter Balanced Item Specifications for Grade 6 (2/4/14) 
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Performance Task 
 

Materials developed by The Reading and Writing Project at Teachers' College of 
Columbia University illustrate the type of performance tasks that students are expected 
to encounter with the implementation of the Common Core and the next-generation 
assessment.  These examples are located at:  
http://readingandwritingproject.com/resources/assessments/performance-
assessments.html.  

Annotated Delaware student responses, based on the 2012-2013 fall assessment task, 
are available at:  Student Work – Grade 6. 

The Delaware grade 6 opinion text-based writing rubric was used to score the student 
work. 

To see an example of a grade 6 Smarter Balanced Performance Task and the Smarter 
Balanced Writing Rubric, please visit the Smarter Balanced portal at: 

http://sbac.portal.airast.org/practice-test/ 

 

http://readingandwritingproject.com/resources/assessments/performance-assessments.html
http://readingandwritingproject.com/resources/assessments/performance-assessments.html
http://dedoe.schoolwires.net/cms/lib09/DE01922744/Centricity/domain/111/assessment/Student_Work_Gr-6.pdf
http://sbac.portal.airast.org/practice-test/
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Argumentation/Opinion Text-Based Writing Rubric – Grade 6 
 

 Score of 4 Score of 3 Score of 2 Score of 1 

R
e
a
d

in
g

/R
e
s
e
a
rc

h
 

2
 ×

 _
_
_
 =

 _
_
_

 

The writing – 

 makes effective use of available 
resources 

 skillfully/effectively supports an 
opinion with relevant and 
sufficient facts and details from 
resources with accuracy 

 uses credible sources* 

The writing – 

 makes adequate use of available 
resources 

 supports an opinion with relevant 
and sufficient facts and details 
from resources with accuracy 

 uses credible sources* 

The writing – 

 makes limited use of available 
resources 

 inconsistently supports an 
opinion with relevant and 
sufficient facts and details from 
resources with accuracy 

 inconsistently uses credible 
sources* 

The writing – 

 makes inadequate use of 
available resources 

 fails to support an opinion with 
relevant and sufficient facts and 
details from resources with 
accuracy 

 attempts to use credible sources* 

D
e
v
e
lo

p
m

e
n

t 

3
 ×

 _
_
_
 =

 _
_
_

 

The writing – 

 addresses all aspects of the 
writing task with a tightly focused 
response 

 effectively establishes a plausible 
claim or proposal and 
acknowledges alternate or 
opposing claims 

 skillfully supports claim(s) with 
clear reasons and relevant and 
sufficient evidence 

The writing – 

 addresses the writing task with a 
focused response 

 establishes a plausible claim or 
proposal 

 supports claim(s) with clear 
reasons and relevant and 
sufficient evidence 

The writing – 

 addresses the writing task with 
an inconsistent focus 

 attempts to establish a plausible 
claim or proposal 

 inconsistently supports claim(s) 
with clear reasons and relevant 
and sufficient evidence 

The writing – 

 attempts to address the writing 
task but lacks focus 

 attempts to establish a claim or 
proposal  

 supports claim(s) using reasons 
and evidence that are insufficient 
and/or irrelevant 

O
rg

a
n

iz
a
ti

o
n

 

2
 ×

 _
_
_
 =

 _
_
_

 

The writing – 

 effectively introduces the claim(s) 

 organizes reasons and evidence 
clearly in a manner that supports 
the writing task 

 effectively uses words, phrases, 
and/ or clauses to clarify the 
relationships among claim(s) and 
reasons 

 provides an effective concluding 
statement or section that follows 
from the argument presented 

The writing – 

 introduces the claim(s) 

 organizes reasons and evidence 
clearly 

 uses words, phrases, and/or 
clauses to clarify the 
relationships among claim(s) and 
reasons 

 provides a concluding statement 
or section that follows from the 
argument presented 

The writing – 

 introduces the claim(s) 

 organizes reasons and evidence 
in a manner that may lack 
cohesion (ideas may be rambling 
and/or repetitive) 

 inconsistently uses words, 
phrases, and/or clauses to clarify 
the relationships among claim(s) 
and reasons 

 provides a sense of closure 

The writing – 

 identifies the claim(s) 

 has little or no evidence of 
purposeful organization 
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 Score of 4 Score of 3 Score of 2 Score of 1 

L
a

n
g

u
a
g

e
/C

o
n

v
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n

ti
o

n
s
 

1
 ×

 _
_
_
 =

 _
_
_

 

The writing – 

 demonstrates an exemplary 
command of standard English 
conventions 

 skillfully employs language and 
tone appropriate to audience and 
purpose 

 has sentences that are skillfully 
constructed with appropriate 
variety in length and structure 

 provides basic bibliographic 
information for sources* 

The writing – 

 demonstrates a command of 
standard English conventions; 
errors do not interfere with 
understanding 

 employs language and tone 
appropriate to audience and 
purpose 

 has sentences that are generally 
complete with sufficient variety in 
length and structure 

 provides basic bibliographic 
information for sources* 

The writing – 

 demonstrates a limited and/or 
inconsistent command of 
standard English conventions; 
errors may interfere with 
understanding 

 inconsistently employs language 
and tone appropriate to audience 
and purpose  

 has some sentence formation 
errors and/or a lack of sentence 
variety 

 attempts to provide basic 
bibliographic information for 
sources* 

The writing – 

 demonstrates a weak command 
of standard English conventions; 
errors interfere with 
understanding 

 employs language and tone that 
are inappropriate to audience 
and purpose 

 has frequent and severe 
sentence formation errors and/or 
a lack of sentence variety 

 fails to provide basic 
bibliographic information for 
sources* 

* If applicable 

 


