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Introduction 
 

The purpose of this document is to illustrate the differences between the Delaware 
Comprehensive Assessment System (DCAS) for ELA and the expectations of the next-
generation ELA Common Core State Standards (CCSS) assessment.  The samples 
provided are designed to help educators think about content and the instructional 
shifts—not to show exactly how the next-generation assessment will look. 

For reading, examples of both literary and informational texts with associated items are 
presented.  DCAS-released texts are used in multiple ways.  Sometimes the text is used 
just as a grade-level sample for DCAS; other times, when the text meets CCSS text 
complexity guidelines, next-generation assessment items were written for it as well.  
Text complexity worksheets and rubrics are provided to illustrate how the grade-level 
designation for each text was determined.  For more information on text complexity see 
Common Core State Standards Appendix A and/or Text Complexity and the Common 
Core State Standards. 

Please note that, while the text on DCAS has paragraph numbers, it does not appear 
that the next-generation assessment will follow the same format.  For this reason, if a 
text was used for both DCAS and the next-generation assessment example, the text 
appears twice (once with paragraph numbers; once without), so that educators will have 
a copy-ready version to use. 

The items associated with the DCAS texts that were available for use had items that 
were written to address the former Delaware grade-level expectations.  With the 
adoption of the CCSS, these items were aligned to the CCSS.  Since these DCAS items 
were not written to address the CCSS, trying to retroactively match them does not do 
justice to the intent of the updated standards.  While the items are all text-dependent 
and “align to” or “reflect” the CCSS, they do not really “match” CCSS.  The text pairings 
were not set up to compare item by item, but rather to compare the sets of items overall 
and highlight the differences in emphasis, depth of understanding, and critical thinking 
required.  It is also hoped that the CCSS items will provide guidance on the essence of 
the standards. 

While DCAS does not assess writing, listening, and research, these areas will be 
included in the next-generation assessment and should be an integral part of classroom 
instruction.  Examples of assessment items in these areas are included to provide 
guidance for teachers in their transition to the CCSS. 
  

http://www.ksde.org/LinkClick.aspx?fileticket=DGBK6y-D6OY%3D&tabid=4778&mid=11507
http://www.ksde.org/LinkClick.aspx?fileticket=DGBK6y-D6OY%3D&tabid=4778&mid=11507
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How to Use Various Aspects of this Document: 

Texts 

 Review texts and their text-complexity worksheets to help guide text choices and 
ensure students are exposed to equally complex, diverse texts. 

ELA Items and Tasks 

 Analyze the way standards are conceptualized in each item or task. 

 Identify the instructional shifts that need to occur to prepare students to address 
these more rigorous demands.  Develop a plan to implement the necessary 
instructional changes. 

 Notice the marshaling of evidence from single and multiple sources called for in the 
constructed response items and performance tasks.  Begin to mirror this in the items 
and tasks crafted for classroom instruction. 

 Increase student writing from sources across the content areas. 

 Understand that the sample items and tasks do not represent a mini-version of the 
next-generation assessment.* 

Your feedback is welcome.  Please do not hesitate to contact Carolyn Lazar at 
carolyn.lazar@doe.k12.de.us or Denise Weiner at denise.weiner@doe.k12.de.us with 
suggestions, questions, and/or concerns. 
 
 
 

* The Smarter Balanced Assessment Consortium has an ELA practice test available 
online for each grade, 3 to 8 and 11.  These practice tests will allow students to 
experience items that look and function like those being developed for the Smarter 
Balanced assessments.  The practice tests are located at: 

 
http://sbac.portal.airast.org/practice-test/ 

 
 
 

mailto:carolyn.lazar@doe.k12.de.us
mailto:denise.weiner@doe.k12.de.us
http://sbac.portal.airast.org/practice-test/
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R E A D I N G  
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Common Core State Standards for Reading 
 

Reading Standards for Literature 

Key Ideas and 
Details 

4RL1 – Refer to details and examples in a text when explaining what 
the text says explicitly and when drawing inferences from the text. 

4RL2 – Determine a theme of a story, drama, or poem from details in 
the text; summarize the text. 

4RL3 – Describe in depth a character, setting, or event in a story or 
drama, drawing on specific details in the text (e.g., a character's 
thoughts, words, or actions). 

Craft and 
Structure 

4RL4 – Determine the meaning of words and phrases as they are used 
in a text, including those that allude to significant characters found in 
mythology (e.g., Herculean). 

4RL5 – Explain major differences between poems, drama, and prose, 
and refer to the structural elements of poems (e.g., verse, rhythm, 
meter) and drama (e.g., casts of characters, settings, descriptions, 
dialogue, stage directions) when writing or speaking about a text. 

4RL6 – Compare and contrast the point of view from which different 
stories are narrated, including the difference between first- and third-
person narrations. 

Integration of 
Knowledge and 
Ideas 

4RL7 – Make connections between the text of a story or drama and a 
visual or oral presentation of the text, identifying where each version 
reflects specific descriptions and directions in the text. 

NA 

4RL9 – Compare and contrast the treatment of similar themes and 
topics (e.g., opposition of good and evil) and patterns of events (e.g., 
the quest) in stories, myths, and traditional literature from different 
cultures. 

Range of Reading 
and Level of Text 
Complexity 

4RL10 – By the end of the year, read and comprehend literature, 
including stories, dramas, and poetry, in the grades 4-5 text complexity 
band proficiently, with scaffolding as needed at the high end of the 
range. 
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Reading Standards for Informational Text 

Key Ideas and 
Details 

4RI1 – Refer to details and examples in a text when explaining what 
the text says explicitly and when drawing inferences from the text. 

4RI2 – Determine the main idea of a text and explain how it is 
supported by key details; summarize the text. 

4RI3 – Explain events, procedures, ideas, or concepts in a historical, 
scientific, or technical text, including what happened and why, based 
on specific information in the text. 

Craft and 
Structure 

4RI4 – Determine the meaning of general academic and domain-
specific words or phrases in a text relevant to a grade 4 topic or subject 
area. 

4RI5 – Describe the overall structure (e.g., chronology, comparison, 
cause/effect, problem/solution) of events, ideas, concepts, or 
information in a text or part of a text. 

4RI6 – Compare and contrast a firsthand and secondhand account of 
the same event or topic; describe the differences in focus and the 
information provided. 

Integration of 
Knowledge and 
Ideas 

4RI7 – Interpret information presented visually, orally, or quantitatively 
(e.g., in charts, graphs, diagrams, time lines, animations, or interactive 
elements on Web pages) and explain how the information contributes 
to an understanding of the text in which it appears. 

4RI8 – Explain how an author uses reasons and evidence to support 
particular points in a text. 

4RI9 – Integrate information from two texts on the same topic in order 
to write or speak about the subject knowledgeably. 

Range of Reading 
and Level of Text 
Complexity 

4RI10 – By the end of year, read and comprehend informational texts, 
including history/social studies, science, and technical texts, in the 
grades 4-5 text complexity band proficiently, with scaffolding as needed 
at the high end of the range. 
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DCAS Literary Text – “New Kid on the Block” 
By Jane Ragains 

 

1 Allen stared at the clock.  The hands on the clock seemed frozen.  He wanted 

the school day to end.  The warmer weather was calling to him.  Finally, the 

teacher told the class it was time to go home. 

2 Allen quickly got his bike from the rack and pedaled toward home.  The soft 

breezes made him think of all the things he could be doing.  He speeded up.  

Soon he could see his street.  As he turned the corner, he noticed a big 

moving van in front of the house across the street. 

3 What’s going on? he thought.  Maybe Mrs. Robbins is finally leaving. 

4 He hadn’t been near her house since she had yelled at him for trespassing in 

her yard.  It wasn’t his fault that his football accidentally landed in her flower 

garden.  

5 Suddenly he saw a teenage boy carrying a table from the back of the van.  

Allen wondered if there would be younger boy in the new family. 

6 If there’s a boy my age, we can do all sorts of fun things, said Allen to 

himself.  

7 Allen watched the teenage boy make several trips from the van to the house.  

On his last trip the teenage boy carried a box overflowing with sports 

equipment…bats, catcher’s gear, and a long stick.  Maybe, maybe…, he 

thought.  Allen parked his bike and ran up to his bedroom window where he 

had a perfect view of the van. 

8 After a while a younger kid in a baseball cap ran out to the van, leaped in, 

and came back out pushing a shiny red bike.  Great! thought Allen.  Now I 

have someone to play with. 

9 “Allen, dinner’s ready.  Wash your hands and come on downstairs.”  His 

mother’s voice startled Allen.  He had no idea he had been watching the van 

for such a long time. 
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10 After dinner Allen had homework and soccer practice, so he didn’t have time 

to even think about the new kid on the block until bedtime.  Hoping to catch a 

glimpse of the new family, Allen once again looked out his window.  The 

moving van was gone, but the house was all lit up.  Maybe tomorrow…, Allen 

thought. 

11 As he lay in bed, Allen imagined all the things that he and the new boy could 

do together.  Since they both had bikes, he figured they could go for long 

rides.  There were plenty of safe places for them to explore.  That box of 

sports equipment gave him more ideas.  Allen fell asleep adding to his list of 

fun things to do. 

12 At school the next morning, the principal brought a new student to the 

classroom.  As Allen looked at her, he wished it was the boy that he had seen 

moving in yesterday.  Maybe he will come tomorrow, Allen thought. 

13 That afternoon Allen decided to check out the house across the street to see 

if he could spot the new kid.  Just as he got to the gate, however, Mrs. 

Robbins came to the door and stared at him.  He pretended he was just 

riding by and kept on pedaling. 

14 “Wait,” she called to him.  “Come back.  I want to talk to you.” 

15 Reluctantly, Allen wheeled around and returned to the gate.  

16 “We didn’t get off to a good start when you lost your football.  I would like to 

apologize.  My son and his family have come to live with me for a while.  

Would you like to meet my grandchildren?” 

17 Since she was being so friendly, Allen joined her on the porch.  Through the 

doorway, he could see the teenage boy from the truck.  Behind him was the 

younger one with the cap.  “Chad and Lynn, come meet one of your 

neighbors.” 

18 “This is my grandson Chad and my granddaughter Lynn,” Mrs. Robbins said. 

19 “Granddaughter?  Oh, no!  There go all my great plans.  I don’t want to play 

with a girl,” he told himself.  Then he recognized her…Lynn was the new girl 

in his class. 
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20 Lynn said, “I know you, you are in my class.  I was hoping to make a new 

friend.  Do you play ball?  Do you like to ride bikes?” 

21 At first, Allen didn’t know what to say.  Then, he said, “I like both of those 

things.  Would you like to ride around the neighborhood?” 

22 “Sure,” said Lynn, as she shoved the baseball cap back on her head. 

23 The two rode off down the block.  Allen told Lynn about the bike path in the 

park.  Lynn asked if he liked soccer.  Well, thought Allen, this might not be so 

bad. 

 

DCAS-released grade 4 passage and associated items 
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Text Complexity: Qualitative Measures Rubric – Literary Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

MEANING 

o Meaning: Several levels/layers and 
competing elements of meaning that 
are difficult to identify, separate, and 
interpret; theme is implicit or subtle, 
often ambiguous and revealed over 
the entirety of the text 

o Meaning: Several levels/layers of 
meaning that may be difficult to 
identify or separate; theme is implicit 
or subtle and may be revealed over 
the entirety of the text 

o Meaning: More than one level/layer 
of meaning with levels clearly 
distinguished from each other; 
theme is clear but may be conveyed 
with some subtlety 

o Meaning: One level/layer of 
meaning; theme is obvious and 
revealed early in the text. 

TEXT 
STRUCTURE 

o Narration: Complex and/or 
unconventional; many shifts in point 
of view and/or perspective 

o Order of Events: Not in 
chronological order; heavy use of 
flashback 

o Use of Graphics: If used, minimal 
illustrations that support the text 

o Narration: Some complexities 
and/or unconventionality; occasional 
shifts in point of view and/or 
perspective 

o Order of Events: Several major 
shifts in time, use of flashback 

o Use of Graphics: If used, a few 
illustrations that support the text 

o Narration: Largely simple and/or 
conventional; few, if any, shifts in 
point of view and/or perspective 

o Order of Events: Occasional use of 
flashback, no major shifts in time 

o Use of Graphics: If used, a range 
of illustrations that support selected 
parts of the text  

o Narration: Simple and 
conventional; no shifts in point of 
view or perspective 

o Order of Events: Strictly 
chronological                                     

o Use of Graphics: If used, extensive 
illustrations that directly support and 
assist in interpreting the written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; 
contains some abstract, ironic, 
and/or figurative language 

o Vocabulary: Some use of 
unfamiliar, archaic, subject-specific, 
or overly academic language 

o Sentence Structure: Many 
complex sentences with several 
subordinate phrases or clauses and 
transition words 

o Conventionality: Largely explicit 
and easy to understand with some 
occasions for more complex 
meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational language; 
rarely unfamiliar or overly academic 
language 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, 
familiar, conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Life Experiences: Explores many 
complex and sophisticated themes; 
experiences are distinctly different 
from the common reader 

o Intertextuality and Cultural 
Knowledge: Many references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires extensive, perhaps 
specialized prior content knowledge 

o Life Experiences: Explores many 
themes of varying layers of 
complexity; experiences portrayed 
are uncommon to most readers 

o Intertextuality and Cultural 
Knowledge: Some references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires moderate amount of prior 
content knowledge 

o Life Experiences: Explores few 
themes; experiences portrayed are 
common to many readers 

o Intertextuality and Cultural 
Knowledge:  Few references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires some prior content 
knowledge 

o Life Experiences: Explores a single 
theme; experiences portrayed are 
everyday and common to most 
readers 

o Intertextuality and Cultural 
Knowledge: No references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires only everyday content 
knowledge 

Developed by Matt Copeland, Kansas State Department of Education 
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Questions to Consider in Planning for Instructional Scaffolding of Literary Text: 

Meaning: 

 Would spending time helping students to understand the multiple layers/levels of meaning present in the text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text (i.e., 
summarize, gather and apply details, analyze, synthesize, create)? 

 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial plotline, cast of characters, or some other text-based aid be appropriate in deciphering the structure of the 
text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content 
areas, i.e. Tier 2 words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the 
actual information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to 
explore? 

 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

New Kid on the Block Commissioned This is the story of a boy who hopes one of 
his new neighbors is a boy his age.  The 
sibling that is his age turns out to be a girl, 
but she likes the same things he does so a 
friendship is formed. 

 
 

Recommended Placement for Assessment:  Grade 4 

The quantitative and qualitative measures both suggest that 
the appropriate placement for this passage is at grade 4. 

 
 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Slightly complex: One level/layer of meaning; 
theme is obvious and revealed early in the 
text. 

 

Text Structure: 

Slightly complex: Narration is simple and 
conventional; no shifts in point of view or 
perspective; occasional use of flashback, no 
major shifts in time. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable): 

Grades 2-3  420L-820L 

Grades 4-5  740-1010L 

 

Lexile or Other Quantitative Measure of the 
Text: 

Lexile:  710L 

Word Count:  773 

  Considerations for Passage Selection 

Language Features: 

Slightly complex: Explicit, literal, 
straightforward, easy to understand; 
contemporary, familiar, conversational 
language; mostly simple sentences with some 
subordinate phrases and transition words. 

 

Knowledge Demands: 

Slightly complex: Explores a single theme; 
experiences portrayed are everyday and 
common to most readers; no references or 
allusions to other texts or cultural elements; 
requires only everyday knowledge. 

 Passage selection should be based on the 
Common Core guidelines and the cognitive 
demands of the assessment tasks. 

 

Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

Adapted from the 2012 ELA SCASS work 
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DCAS Literary Items – “New Kid on the Block” 

Standard:  4RL4 

1. In paragraph 4, trespassing means going on a person’s property —  

a. without permission  

b. on purpose  

c. without looking  

d. in a hurry  

Key: a 

Standard:  4RL1 

2. The main reason the author uses italics is to help the reader know —  

a. how Allen is feeling  

b. what Allen is thinking  

c. how Allen is acting  

d. what Allen is saying  

Key: b 

Standard:  4RL3 

3. When Allen first sees the van he thinks —  

a. his family is moving  

b. there will be new games to play  

c. his neighbor is moving  

d. there will be someone to play with  

Key: c 

Standard:  4RL4 

4. In paragraph 10, the word glimpse means to — 

a. watch for a long time 

b. look quickly 

c. stare at something 

d. see many things 

Key: b 
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Standard:  4RL3 

5. In paragraph 13, Mrs. Robbins stares at Allen because she is — 

a. wondering where Allen is going 

b. remembering what Allen had done 

c. thinking about how Allen is like her son 

d. deciding whether to speak to Allen 

Key: d  
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Next-Generation Literary Text – “Grandma Ruth” 

Last night I learned that my grandma was named after Babe Ruth, the greatest 

baseball player of all time.  I learned this six hours too late. 

Yesterday I wanted to work on throwing a baseball.  I needed a baseball, since 

my brother wouldn’t let me borrow his.  Unfortunately, I knew right where one 

was. 

I tiptoed into my grandma’s bedroom.  Sunlight from the late morning sun filtered 

in through the leaves of the dogwood tree outside the open window.  I moved 

slowly through my favorite room in the house, which belonged to my favorite 

person in the world, my grandma. 

I reached into the back of her closet and pulled out a shoebox full of old 

baseballs wrapped in tissue paper.  I shoved my hand in and grabbed the first 

one I touched.  I threw off the paper and ran out into the yard with our dog, 

Bowie, who would always play a game of catch with me. 

We had a spectacular game of catch.  By the end of our session I was throwing 

straight as an arrow and Bowie was bringing it back as fast as he could.  It was 

perfect. 

I went back into my grandma’s room and wrapped the ball back up in paper, just 

like I’d found it.  Except now it looked dirty and used, like a good baseball should. 

At dinner, though, I heard the story.  

Have I ever told you that I’m named after the greatest baseball player who ever 

lived?”  Grandma asked suddenly. 

James and I shook our heads.  We leaned forward to listen.  It isn’t often we hear 

new stories from her. 

My grandmother stood up and walked into her bedroom.  She came back with 

the shoebox in her hands.  She sat down and started her story. 
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So, your great-grandfather was the dentist for the Detroit Tigers back in the 

1920s.  His favorite player was Ty Cobb, the best player the Tigers have ever 

had.  When Ty found out that your great-grandparents were going to have a 

baby, he brought your great-grandfather a big package full of baseballs signed by 

the best-known players of the time.  He said, ‘Doc, you can have these under 

one condition: name your daughter Tyrina. After me.’  And my father, too excited 

to say no, agreed. 

When my mother heard about this she told my father to go to Ty Cobb and give 

him back the baseballs, because she had her own ideas for names.  Ty just 

laughed when he heard this.  He said to my father, ‘Doc, I’ll tell you what: keep 

the baseballs but name her after my good friend Babe Ruth.’ 

My father smiled and said, ‘I’ll see what I can do.  Keep these for me until then.’ 

It turned out my mother loved the name Ruth.  That’s how I got my name and 

how my father got these: he let Ty Cobb name me after Babe Ruth.” 

I tried to swallow but couldn’t.  I hoped that she wasn’t going to say what I 

thought she was going to say. 

Then she said it. 

In this shoebox are the ten baseballs Ty Cobb gave my father.  They are signed 

by some of the most famous ballplayers in history, including one that has one 

single signature on it: Babe Ruth’s.” 

My grandma pulled the ball out, unwrapped it, and held it out for us to see.  The 

ball was scarred almost beyond recognition.  It had dog bite marks, dirt scuffs, 

and fraying seams.  Right in the middle was a big signature in black ink that I had 

somehow overlooked.  It was smudged now and faded, but it still clearly said 

“Babe Ruth.”  I began to shake inside. 

But my grandma just looked at the ball and smiled sweetly.  She said softly, 

“Even though it doesn’t look like much, this ball has brought our family a lot of joy 

in its time.  I remember when I was your age, Naomi, I almost rubbed the 

signature right off from tossing it up and down all the time.  You see, I’ve always 
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felt that a baseball should be used for a lot more than looking.  My dad, your 

great-grandfather, used to say the same thing.” 

She lowered her hand and gently tossed the ball toward Bowie, sleeping by the 

door.  It rolled in a perfectly straight line and came to rest softly between the 

dog’s paws.  A perfect throw. 

Smarter Balanced-released passage 
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Text Complexity: Qualitative Measures Rubric – Literary Text 
 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

MEANING 

o Meaning: Several levels/layers and 
competing elements of meaning that 
are difficult to identify, separate, and 
interpret; theme is implicit or subtle, 
often ambiguous and revealed over 
the entirety of the text 

o Meaning: Several levels/layers of 
meaning that may be difficult to 
identify or separate; theme is implicit 
or subtle and may be revealed over 
the entirety of the text 

o Meaning: More than one level/layer 
of meaning with levels clearly 
distinguished from each other; 
theme is clear but may be conveyed 
with some subtlety 

o Meaning: One level/layer of 
meaning; theme is obvious and 
revealed early in the text. 

TEXT 
STRUCTURE 

o Narration: Complex and/or 
unconventional; many shifts in point 
of view and/or perspective 

o Order of Events: Not in 
chronological order; heavy use of 
flashback 

o Use of Graphics: If used, minimal 
illustrations that support the text 

o Narration: Some complexities 
and/or unconventionality; occasional 
shifts in point of view and/or 
perspective 

o Order of Events: Several major 
shifts in time, use of flashback 

o Use of Graphics: If used, a few 
illustrations that support the text 

o Narration: Largely simple and/or 
conventional; few, if any, shifts in 
point of view and/or perspective 

o Order of Events: Occasional use of 
flashback, no major shifts in time 

o Use of Graphics: If used, a range 
of illustrations that support selected 
parts of the text  

o Narration: Simple and 
conventional; no shifts in point of 
view or perspective 

o Order of Events: Strictly 
chronological  

o Use of Graphics: If used, extensive 
illustrations that directly support and 
assist in interpreting the written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; 
contains some abstract, ironic, 
and/or figurative language 

o Vocabulary: Some use of 
unfamiliar, archaic, subject-specific, 
or overly academic language 

o Sentence Structure: Many 
complex sentences with several 
subordinate phrases or clauses and 
transition words 

o Conventionality: Largely explicit 
and easy to understand with some 
occasions for more complex 
meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational language; 
rarely unfamiliar or overly academic 
language 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, 
familiar, conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Life Experiences: Explores many 
complex and sophisticated themes; 
experiences are distinctly different 
from the common reader 

o Intertextuality and Cultural 
Knowledge: Many references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires extensive, perhaps 
specialized prior content knowledge 

o Life Experiences: Explores many 
themes of varying layers of 
complexity; experiences portrayed 
are uncommon to most readers 

o Intertextuality and Cultural 
Knowledge: Some references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires moderate amount of prior 
content knowledge 

o Life Experiences: Explores few 
themes; experiences portrayed are 
common to many readers 

o Intertextuality and Cultural 
Knowledge:  Few references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires some prior content 
knowledge 

o Life Experiences: Explores a single 
theme; experiences portrayed are 
everyday and common to most 
readers 

o Intertextuality and Cultural 
Knowledge: No references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires only everyday content 
knowledge 

Developed by Matt Copeland, Kansas State Department of Education 
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Questions to Consider in Planning for Instructional Scaffolding of Literary Text:  

Meaning: 

 Would spending time helping students to understand the multiple layers/levels of meaning present in the text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text (i.e., 
summarize, gather and apply details, analyze, synthesize, create)? 

 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial plotline, cast of characters, or some other text-based aid be appropriate in deciphering the structure of the 
text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content 
areas, i.e. Tier 2 words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the 
actual information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to 
explore? 

 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

Grandma Ruth Commissioned Story of a girl who takes a baseball from her 
grandmother’s room only to find out that it 
was signed by Babe Ruth.  She then learns 
the story of how her grandmother got her 
name and how she ended up with the 
prized baseballs. 

 
 

Recommended Placement for Assessment:  Grade 4 

The quantitative and qualitative measures both suggest that 
the appropriate placement for this passage is at grade 4. 

 
 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Moderately complex: Throughout this piece, 
meaning is often implied which requires 
students to see past the actual words and 
detect what the author is really trying to 
convey. 

 

Text Structure: 

Very complex: The passage contains multiple 
storylines (the girl playing baseball/the 
grandmother telling her story) and shifts in 
time after the first paragraph.  Multiple 
characters are involved and multiple 
viewpoints are detected in the text. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable): 

Grades 4-5  740L-1010L 

 
 
 

Lexile or Other Quantitative Measure of the 
Text: 

Lexile:  770L 

Flesch-Kincaid: 4.7 

Word Count:  752 

  Considerations for Passage Selection 

Language Features: 

Very complex: Contains sentences of varying 
lengths.  Some vocabulary is above level 
which will lend itself to testing the student’s 
ability to use context clues.  The language 
overall allows for more complex meaning 
throughout the passage. 

 

Knowledge Demands: 

Moderately complex: References several 
baseball players and a baseball team but 
introduces them in the passage so a student 
does not have to know who they are to 
understand the purpose of those characters in 
the story. 

 Passage selection should be based on the 
ELA Content Specifications targets and the 
cognitive demands of the assessment tasks. 

 
 
 

Potential Challenges a Text May Pose: 

 Some background knowledge 

 Some higher-level vocabulary 

 Implied meaning throughout 

Adapted from the 2012 ELA SCASS work 

  



Common Core Assessment Comparison for ELA – Grade 4 

11/17/2014  20  
Document Control #:  2014/04/02 

Next-Generation Literary Items – “Grandma Ruth” 

Standard 4RL5 

1. The author starts the passage the day after the events of the story.  What is 
the most likely reason why the author wrote the passage this way? 

a. To describe the setting  

b. To introduce the characters 

c. To create interest in the plot 

d. To explain reactions to the problem 

Key: c 
 

Standard 4RL1 

2. Click on the sentence that best supports the inference that Grandma Ruth 
saw Naomi playing with the baseball. 

 

At dinner, though, I heard the story. 

“Have I ever told you that I am named after the greatest baseball player who 
ever lived?”  Grandma asked suddenly. 

James and I shook our heads.  We leaned forward to listen.  It isn’t often we 
hear new stories from her. 

My grandmother stood up and walked to her bedroom.  She came back with 
the shoebox in her hands.  She sat down and started her story. 

 

Key: It isn’t often we hear new stories from her. 
  



Common Core Assessment Comparison for ELA – Grade 4 

11/17/2014  21  
Document Control #:  2014/04/02 

Next-Generation Literary Items – “Grandma Ruth” 

Standard 4RL1 

3. Click on the two sentences that best show that Naomi was worried that she 
had done something wrong. 

 

It turned out my mother loved the name Ruth.  That’s how I got my name and 
how my father got these: he let Ty Cobb name me after Babe Ruth. 

I tried to swallow but couldn’t.  I hoped that she wasn’t going to say what I 
thought she was going to say.   

Then she said it.   

“In this shoebox are the ten baseballs Ty Cobb gave my father.  They are 
signed by some of the most famous baseball players in history, including one 
that has one single signature on it: Babe Ruth’s.” 

 

Key: I tried to swallow but couldn’t.  I hoped that she wasn’t going to 
say what I thought she was going to say. 

 

Standard 4RL4 

4. Read the sentences from the passage.   

The ball was scarred beyond recognition.  It had dog bite marks, dirt scuffs, 
and fraying seams. 

 

Which dictionary entry best defines scarred? 

a. To mark (something) with a scar 

b. To cause (someone) to feel great emotional pain or sadness because 
of a bad experience 

c. To make marks on (something) that show damage or wear 

d. To do lasting injury to 

Key: c 
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Next-Generation Literary Items – “Grandma Ruth” 

Standard 4RL3 

5. What inference can be made about Grandma Ruth?  Support your answer 
with details from the passage. 

 
 
 
 
 

 

Scoring Rubric 

Score  

2 A response: 

 Gives sufficient evidence of the ability to justify interpretations of information 

 Includes specific examples that make clear reference to the text 

 Adequately supports examples with clearly relevant information from the text 

1 A response: 

 Gives limited evidence of the ability to justify interpretations of information 

 Includes some examples that make clear reference to the text 

 Supports examples with limited information from the text 

0 A response gets no credit if it provides no evidence of the ability to justify interpretations of 
information, includes no relevant information from the text, or is vague. 

Exemplar Grandma Ruth is understanding.  Even though Naomi takes a baseball that was 
autographed by Babe Ruth, without permission from her grandmother’s closet, she does 
not punish her grandchild.  Instead Grandma Ruth explains the story behind the baseball 
and the others in her closet.  She eases Naomi’s guilt by sharing that she too had played 
with the ball as a child and her father had understood the lure of an unused baseball. 

OR 

Grandma Ruth is wise.  She knows Naomi has taken a baseball that was autographed by 
Babe Ruth, without permission from her closet.  She knows by explaining the story behind 
the baseball and the others in her closet, Naomi will realize the significance of what she 
has done.  She eases Naomi’s guilt by sharing that she too had played with the ball as a 
child and her father had understood the lure of an unused baseball. 

All items and rubrics based on Smarter Balanced Item Specifications for Grade 4 (2/4/14) 
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DCAS Informational Text – “Home Rotting Home” 

1 When a tree dies, it may look like only firewood to us people.  To plants and 

animals, a dead tree plays a very different role in their lives.  Inside a rotting 

log is a whole city of creatures working to find food.  Some of these 

organisms, like living creatures, make holes and tunnels in the log where they 

live.  Sometimes creatures like salamanders live under logs.  They can eat the 

bugs they find there.  Other organisms, like mushrooms and moss, grow on 

top of rotting logs. 

Small Organisms 

2 Termites and millipedes live in logs and like to eat the rotting wood.  They 

often make long winding tunnels through the wood as they eat.  These 

tunnels help insects move around inside the log.  They make great places to 

live.  The tunnels make such good homes that other creatures also like to live 

in them.  Spiders, beetles, and even lizards use these tunnels as their homes 

and hunting grounds.  Some of these creatures can’t make their own tunnels.  

They use the tunnels made by the termites and millipedes.  They like these 

tunnels because they like to eat the other creatures they find there.  Tunnels 

protect them from rain and cold. 

3 Spiders use all parts of a rotting log.  Some spiders crawl around inside the 

log, hunting for insects in the tunnels.  Other spiders build webs on the log to 

catch insects that pass by.  Some of the bigger spiders even catch small 

salamanders to eat. 

4 Salamanders live under logs because they like cool, damp places.  It is 

important for salamanders to keep their skin wet because they are 

amphibians.  Amphibians are animals like frogs, toads, and salamanders that 

begin life living and breathing in water.  They can also find food.  

Salamanders like to eat the insects that live in the rotting wood. 

5 Mushrooms are another type of organism that lives on rotting logs.  Of 

course, mushrooms can’t move around the log or eat insects living there.  

Mushrooms do grow on logs.  Their roots break down the wood.  The 

mushrooms use the energy in the wood for food.  Mushrooms are important 
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because they can break down the wood faster than termites or millipedes 

can. 

Large Organisms 

6 Sometimes when a tree dies, it doesn’t fall over for a long time.  The tree 

then becomes a very special type of home.  Animals like birds and raccoons 

live in dead trees.  Most of these animals can’t make their own holes in the 

trees.  They find holes that other creatures made and move into them.  Of 

course, the tunnels made by termites and millipedes are far too small for 

birds or raccoons, but sometimes a group of small holes rot away.  This 

leaves one big hole in their place. 

7 Some birds like to use holes they find in dead trees to make their nests.  

These nests are high enough to keep the birds safe from other animals.  

Some birds, like woodpeckers, also make smaller holes in dead trees.  They 

do this to find and eat the insects that live under the bark and in the wood. 

8 Raccoons like to live in large holes they find in dead trees.  Some holes are 

even big enough to hold a whole family of raccoons.  These large holes keep 

the raccoons safe when they see another animal that may want to eat them. 

9 Birds and raccoons don’t eat the rotting wood because it would not be good 

for them.  They do eat the insects they find crawling around in and on the 

wood.  Sometimes insects crawl right into their homes.  The birds and 

raccoons don’t care.  They just eat them up! 

10 A rotting tree doesn’t always look very exciting in a forest, but what’s inside is 

amazing! 

 

DCAS-released grade 4 passage and associated items 
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Text Complexity: Qualitative Measures Rubric – Informational Text 
 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

PURPOSE 
o Purpose:  Subtle, implied, difficult 

to determine; intricate, theoretical 
elements 

o Purpose:  Implied, but fairly easy to 
infer; more theoretical than concrete 

o Purpose:  Implied, but easy to 
identify based upon context or 
source 

o Purpose:  Explicitly stated; clear, 
concrete with a narrow focus 

TEXT 
STRUCTURE 

o Organization of Main Ideas: 
Connections between an extensive 
range of ideas or events are deep, 
intricate and often implicit or subtle; 
organization of the text is intricate or 
specialized for a particular discipline 

o Text Features: If used, are 
essential in understanding content 

o Use of Graphics: If used, 
extensive, intricate, essential 
integrated graphics, tables, charts, 
etc., necessary to make meaning of 
text; also may provide information 
not otherwise conveyed in the text 

o Organization of Main Ideas: 
Connections between an expanded 
range ideas, processes or events 
are deeper and often implicit or 
subtle; organization may contain 
multiple pathways and may exhibit 
traits common to a specific 
discipline 

o Text Features: If used, greatly 
enhance the reader’s understanding 
of content 

o Use of Graphics: If used, essential 
integrated graphics, tables, charts, 
etc.; may occasionally be essential 
to understanding the text 

o Organization of Main Ideas: 
Connections between some ideas or 
events are implicit or subtle; 
organization is evident and 
generally sequential 

o Text Features: If used, enhance the 
reader’s understanding of content 

o Use of Graphics: If used, graphics 
mostly supplementary to 
understanding of the text, such as 
indexes, glossaries; graphs, 
pictures, tables, and charts directly 
support the text 

o Organization of Main Ideas: 
Connections between ideas, 
processes or events are explicit and 
clear; organization of text is clear or 
chronological or easy to predict 

o Text Features: If used, help the 
reader navigate and understand 
content but are not essential 

o Use of Graphics: If used, simple 
graphics, unnecessary to 
understanding the text but directly 
support and assist in interpreting the 
written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; 
contains some abstract, ironic, 
and/or figurative language 

o Vocabulary: Somewhat complex 
language that is sometimes 
unfamiliar, archaic, subject-specific, 
or overly academic 

o Sentence Structure: Many 
complex sentences with several 
subordinate phrases or clauses and 
transition words 

o Conventionality: Largely explicit 
and easy to understand with some 
occasions for more complex 
meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational; rarely 
unfamiliar or overly academic 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, 
familiar, conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Subject Matter Knowledge: 
Extensive, perhaps specialized or 
even theoretical discipline-specific 
content knowledge; range of 
challenging abstract and theoretical 
concepts 

o Intertextuality: Many references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Moderate levels of discipline-
specific content knowledge; some 
theoretical knowledge may enhance 
understanding; range of 
recognizable ideas and challenging 
abstract concepts 

o Intertextuality: Some references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday practical knowledge and 
some discipline-specific content 
knowledge; both simple and more 
complicated, abstract ideas  

o Intertextuality: A few references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday, practical knowledge; 
simple, concrete ideas 

o Intertextuality: No references or 
allusions to other texts, or outside 
ideas, theories, etc. 

Developed by Matt Copeland, Kansas State Department of Education  
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Questions to Consider in Planning for Instructional Scaffolding of Informational Text:  

Purpose: 

 Would spending time helping students to establish a purpose for reading this text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text? 
 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial outline or some other text-based aid be appropriate in deciphering the structure of the text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content 
areas, i.e. Tier 2 words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the 
actual information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to 
explore? 

 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

Home Rotting Home Commissioned Informational text about the role dead trees 
play in the lives of plants and animals. 

 
 

Recommended Placement for Assessment:  Grade 4 

The quantitative and qualitative measures both suggest that 
the appropriate placement for this passage is at grade 4. 

 
 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Slightly complex: Explicitly stated, clear, 
concrete with a narrow focus. 

 

Text Structure: 

Slightly complex: Connections between ideas 
are explicit and clear; organization of text is 
clear.  Headings, if used, help the reader 
navigate and understand content but are not 
essential. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable): 

Grades 4-5  740L-1010L 

 
 

Lexile or Other Quantitative Measure of the 
Text: 

Lexile:  810 

Word Count:  620 

  Considerations for Passage Selection 

Language Features: 

Slightly complex: Largely explicit and easy to 
understand; simple and compound sentences. 

 

Knowledge Demands: 

Slightly complex: Simple, concrete ideas; no 
references or allusions to other texts or outside 
ideas or theories. 

 Passage selection should be based on the 
cognitive demands of the assessment tasks. 

 

Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

Adapted from the 20112 ELA SCASS work 
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DCAS Informational Items – “Home Rotting Home” 

Standard:  4RI1 

1. Which question is answered in paragraph 2? 

a. How long does it take a dead tree to fall down? 

b. How are plants important for breaking down trees? 

c. How many creatures make dead trees their home? 

d. How do bugs help animals find homes inside dead trees? 

Key: d 

Standard:  4RI1 

2. Read this sentence from paragraph 1. 

 “Inside a rotting log is a whole city of creatures working to find food.”  

This sentence BEST helps the reader —  

a. picture busy bugs and animals 

b. connect bugs and animals to people 

c. question the purpose to rotting wood 

d. predict what happens to rotting wood 

Key: a 

Standard:  4RI2 

3. Which statement BEST describes the purpose of this passage? 

a. To show readers that termites make great tunnels  

b. To convince readers that dead trees are interesting 

c. To show readers that dead trees are useful to animals 

d. To convince readers that holes are good homes for insects 

Key: c 

Standard:  4RI2 

4. Which statement summarizes the passage? 

a. Bugs and lizards live in tunnels and eat insects inside rotting logs. 

b. A rotting tree provides a dry location for raccoons in the woods. 

c. Organisms rely on rotting logs for shelter, food, and protection. 

d. A rotting tree is a good place to watch creatures in nature. 

Key: c 
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DCAS Informational Items – “Home Rotting Home” 

Standard:  4RI5 

5. How does the author organize information in paragraph 3? 

a. He explains a process in steps. 

b. He compares facts and information. 

c. He introduces and defines a term. 

d. He describes an idea then gives examples. 

Key: d 
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Next-Generation Informational Text –  
“Home Rotting Home” 

 

When a tree dies, it may look like only firewood to us people.  To plants and 

animals, a dead tree plays a very different role in their lives.  Inside a rotting log 

is a whole city of creatures working to find food.  Some of these organisms, like 

living creatures, make holes and tunnels in the log where they live.  Sometimes 

creatures like salamanders live under logs. They can eat the bugs they find 

there.  Other organisms, like mushrooms and moss, grow on top of rotting logs. 

Small Organisms 

Termites and millipedes live in logs and like to eat the rotting wood.  They often 

make long winding tunnels through the wood as they eat.  These tunnels help 

insects move around inside the log.  They make great places to live.  The tunnels 

make such good homes that other creatures also like to live in them.  Spiders, 

beetles, and even lizards use these tunnels as their homes and hunting grounds.  

Some of these creatures can’t make their own tunnels.  They use the tunnels 

made by the termites and millipedes.  They like these tunnels because they like 

to eat the other creatures they find there.  Tunnels protect them from rain and 

cold. 

Spiders use all parts of a rotting log.  Some spiders crawl around inside the log, 

hunting for insects in the tunnels.  Other spiders build webs on the log to catch 

insects that pass by.  Some of the bigger spiders even catch small salamanders 

to eat. 

Salamanders live under logs because they like cool, damp places.  It is important 

for salamanders to keep their skin wet because they are amphibians.  

Amphibians are animals like frogs, toads, and salamanders that begin life living 

and breathing in water.  They can also find food.  Salamanders like to eat the 

insects that live in the rotting wood. 

Mushrooms are another type of organism that lives on rotting logs.  Of course, 

mushrooms can’t move around the log or eat insects living there.  Mushrooms do 

grow on logs.  Their roots break down the wood.  The mushrooms use the 
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energy in the wood for food.  Mushrooms are important because they can break 

down the wood faster than termites or millipedes can. 

Large Organisms  

Sometimes when a tree dies, it doesn’t fall over for a long time.  The tree then 

becomes a very special type of home.  Animals like birds and raccoons live in 

dead trees.  Most of these animals can’t make their own holes in the trees.  They 

find holes that other creatures made and move into them.  Of course, the tunnels 

made by termites and millipedes are far too small for birds or raccoons, but 

sometimes a group of small holes rot away.  This leaves one big hole in their 

place. 

Some birds like to use holes they find in dead trees to make their nests.  These 

nests are high enough to keep the birds safe from other animals.  Some birds, 

like woodpeckers, also make smaller holes in dead trees.  They do this to find 

and eat the insects that live under the bark and in the wood.   

Raccoons like to live in large holes they find in dead trees.  Some holes are even 

big enough to hold a whole family of raccoons.  These large holes keep the 

raccoons safe when they see another animal that may want to eat them. 

Birds and raccoons don’t eat the rotting wood because it would not be good for 

them.  They do eat the insects they find crawling around in and on the wood.  

Sometimes insects crawl right into their homes.  The birds and raccoons don’t 

care.  They just eat them up! 

A rotting tree doesn’t always look very exciting in a forest, but what’s inside is 

amazing! 
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Text Complexity: Qualitative Measures Rubric – Informational Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

PURPOSE 
o Purpose:  Subtle, implied, difficult 

to determine; intricate, theoretical 
elements 

o Purpose:  Implied, but fairly easy to 
infer; more theoretical than concrete 

o Purpose:  Implied, but easy to 
identify based upon context or 
source 

o Purpose:  Explicitly stated; clear, 
concrete with a narrow focus 

TEXT 
STRUCTURE 

o Organization of Main Ideas: 
Connections between an extensive 
range of ideas or events are deep, 
intricate and often implicit or subtle; 
organization of the text is intricate or 
specialized for a particular discipline 

o Text Features: If used, are 
essential in understanding content 

o Use of Graphics: If used, 
extensive, intricate, essential 
integrated graphics, tables, charts, 
etc., necessary to make meaning of 
text; also may provide information 
not otherwise conveyed in the text 

o Organization of Main Ideas: 
Connections between an expanded 
range ideas, processes or events 
are deeper and often implicit or 
subtle; organization may contain 
multiple pathways and may exhibit 
traits common to a specific 
discipline 

o Text Features: If used, greatly 
enhance the reader’s understanding 
of content 

o Use of Graphics: If used, essential 
integrated graphics, tables, charts, 
etc.; may occasionally be essential 
to understanding the text 

o Organization of Main Ideas: 
Connections between some ideas or 
events are implicit or subtle; 
organization is evident and 
generally sequential 

o Text Features: If used, enhance the 
reader’s understanding of content 

o Use of Graphics: If used, graphics 
mostly supplementary to 
understanding of the text, such as 
indexes, glossaries; graphs, 
pictures, tables, and charts directly 
support the text 

o Organization of Main Ideas: 
Connections between ideas, 
processes or events are explicit and 
clear; organization of text is clear or 
chronological or easy to predict 

o Text Features: If used, help the 
reader navigate and understand 
content but are not essential 

o Use of Graphics: If used, simple 
graphics, unnecessary to 
understanding the text but directly 
support and assist in interpreting the 
written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; 
contains some abstract, ironic, 
and/or figurative language 

o Vocabulary: Somewhat complex 
language that is sometimes 
unfamiliar, archaic, subject-specific, 
or overly academic 

o Sentence Structure: Many 
complex sentences with several 
subordinate phrases or clauses and 
transition words 

o Conventionality: Largely explicit 
and easy to understand with some 
occasions for more complex 
meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational; rarely 
unfamiliar or overly academic 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, 
familiar, conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Subject Matter Knowledge: 
Extensive, perhaps specialized or 
even theoretical discipline-specific 
content knowledge; range of 
challenging abstract and theoretical 
concepts 

o Intertextuality: Many references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Moderate levels of discipline-
specific content knowledge; some 
theoretical knowledge may enhance 
understanding; range of 
recognizable ideas and challenging 
abstract concepts 

o Intertextuality: Some references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday practical knowledge and 
some discipline-specific content 
knowledge; both simple and more 
complicated, abstract ideas  

o Intertextuality: A few references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday, practical knowledge; 
simple, concrete ideas 

o Intertextuality: No references or 
allusions to other texts, or outside 
ideas, theories, etc. 

Developed by Matt Copeland, Kansas State Department of Education  
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Questions to Consider in Planning for Instructional Scaffolding of Informational Text:  

Purpose: 

 Would spending time helping students to establish a purpose for reading this text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text? 
 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial outline or some other text-based aid be appropriate in deciphering the structure of the text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content 
areas, i.e. Tier 2 words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the 
actual information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to 
explore? 

 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

Resting for the Winter Commissioned Informational text about the role dead trees 
play in the lives of plants and animals. 

 
 

Recommended Placement for Assessment:  Grade 4 

The quantitative and qualitative measures both suggest that 
the appropriate placement for this passage is at grade 4. 

 
 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Slightly complex: Explicitly stated, clear, 
concrete with a narrow focus. 

 

Text Structure: 

Slightly complex: Connections between ideas 
are explicit and clear; organization of text is 
clear; headings, if used, help the reader 
navigate and understand content but are not 
essential. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable): 

Grades 4-5  740L-1010L 

 
 

Lexile or Other Quantitative Measure of the 
Text: 

Lexile:  810L 

Word Count:  620 

  Considerations for Passage Selection 

Language Features: 

Slightly complex: Largely explicit and easy to 
understand; simple and compound sentences. 

 

Knowledge Demands: 

Slightly complex: Simple, concrete ideas; no 
references or allusions to other texts, or 
outside ideas or theories. 

 Passage selection should be based on the 
cognitive demands of the assessment tasks. 

 

Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

Adapted from the 2012 ELA SCASS work 
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Next-Generation Informational Items – “Home Rotting Home” 

Standard 4L5 

1. Read the sentence from the passage. 

Inside a rotting log is a whole city of creatures working to find food. 
 

Which statement best describes what using a whole city in the sentence adds 
to the meaning of the passage? 

a. It helps the reader connect bugs and animals. 

b. It helps the reader picture busy bugs and animals. 

c. It helps the reader question the importance of rotting wood. 

d. It helps the reader predict what happens to the rotting wood. 

Key: b 
 

Standard 4RI1 

2. Click on the two sentences that best support the idea that dead trees are 
useful. 

Sometimes when a tree dies, it doesn’t fall over for a long time.  The tree then 
becomes a very special type of home.  Animals like birds and raccoons live in 
dead trees.  Most of these animals can’t make their own holes in trees.  They 
find holes other creatures made and move into them.  Of course, the tunnels 
made by termites and millipedes are far too small for birds or raccoons, but 
sometimes a group of small holes rot away.  This leaves one big hole in their 
place. 

Birds and raccoons don’t eat the rotting wood because it would not be good 
for them.  They do eat the insects they find crawling around in and on the 
wood. 

Key: Animals like birds and raccoons live in dead trees.   
They do eat the insects they find crawling around in and on the 
wood. 
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Next-Generation Informational Items – “Home Rotting Home” 

Standard 4L4 

3. Read the sentence from the passage. 

A rotting tree doesn’t always look very exciting in a forest, but what’s inside is 
amazing! 

 

How does the author’s use of the word amazing help the reader understand 
the author’s feelings about rotting trees?  

a. It shows the author’s feelings of pride. 

b. It shows the author’s feelings of wonder. 

c. It shows the author’s feelings of surprise. 

d. It shows the author’s feelings of happiness. 

Key: b 
 

Standard 4RI2 

4. Which sentence best tells the main idea of the passage? 

a. Organisms depend on tunnels and insects inside rotting logs. 

b. A rotting tree provides a dry location for creatures in the woods. 

c. Organisms rely on rotting logs for shelter, food, and protection. 

d. A rotting tree is a good place to watch creatures in nature. 

Key: c 
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Next-Generation Informational Items – “Home Rotting Home” 

Standard 4RI6 

5. What inference can be made about the author’s purpose?  Support your 
answer with details from the passage. 

 
 
 
 
 

 

Scoring Rubric 

Score  

2 A response: 

 Gives sufficient evidence of the ability to justify interpretations of information 

 Includes specific examples that make clear reference to the text 

 Adequately supports examples with clearly relevant information from the text 

1 A response: 

 Gives limited evidence of the ability to justify interpretations of information 

 Includes some examples that make clear reference to the text 

 Supports examples with limited information from the text 

0 A response gets no credit if it provides no evidence of the ability to justify interpretations of 
information, includes no relevant information from the text, or is vague. 

Exemplar The author sees the value of dead trees in the forest and his purpose seems to be to 
enlighten others of their important role.  For example, the author explains how termites 
and millipedes live in logs and eat the rotting wood.  They often make long tunnels through 
the wood as they eat.  These tunnels help the insects move around inside the log and 
provide a great place to live.  The author goes on to explain that it isn’t just termites and 
millipedes that benefit from dead trees.  Salamanders live under logs because they like 
cool, damp places.  They can also find food since they like to eat the insects that live in the 
rotting wood.  Mushrooms are another organism that lives on rotting logs—they grow on 
logs, using the wood for energy.  Even large animals like birds and raccoons live in dead 
trees and find and eat insects crawling around in and on the wood.  The author wants the 
reader to appreciate that although the tree might be dead it is full of life and is an 
extremely valuable part of the forest habitat.  His examples help the reader understand 
and appreciate their value. 

All items and rubrics based on Smarter Balanced Item Specifications for Grade 4 (2/4/14) 
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Common Core Assessment Comparison for ELA – Grade 4 

11/17/2014  39  
Document Control #:  2014/04/02 

Common Core State Standards for Writing 
 
 

Writing Standards 

Text Types and 
Purposes 

4W1 – Write opinion pieces on topics or texts, supporting a point of 
view with reasons and information. 

4W1a – Introduce a topic or text clearly, state an opinion, and create 
an organizational structure in which related ideas are grouped to 
support the writer's purpose. 

4W1b – Provide reasons that are supported by facts and details. 

4W1c – Link opinion and reasons using words and phrases (e.g., for 
instance, in order to, in addition). 

4W1d – Provide a concluding statement or section related to the 
opinion presented. 

4W2 – Write informative/explanatory texts to examine a topic and 
convey ideas and information clearly. 

4W2a – Introduce a topic clearly and group related information in 
paragraphs and sections; include formatting (e.g., headings), 
illustrations, and multimedia when useful to aiding comprehension. 

4W2b – Develop the topic with facts, definitions, concrete details, 
quotations, or other information and examples related to the topic. 

4W2c – Link ideas within categories of information using words and 
phrases (e.g., another, for example, also, because). 

4W2d – Use precise language and domain-specific vocabulary to 
inform about or explain the topic. 

4W2e – Provide a concluding statement or section related to the 
information or explanation presented. 

4W3 – Write narratives to develop real or imagined experiences or 
events using effective technique, descriptive details, and clear event 
sequences.  

4W3a – Orient the reader by establishing a situation and introducing 
a narrator and/or characters; organize an event sequence that 
unfolds naturally. 

4W3b – Use dialogue and description to develop experiences and 
events or show the responses of characters to situations. 

4W3c – Use a variety of transitional words and phrases to manage 
the sequence of events. 

4W3d – Use concrete words and phrases and sensory details to 
convey experiences and events precisely. 

4W3e – Provide a conclusion that follows from the narrated 
experiences or events. 
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Writing Standards 

Production and 
Distribution of 
Writing 

4W4 – Produce clear and coherent writing in which the development 
and organization are appropriate to task, purpose, and audience.  
(Grade-specific expectations for writing types are defined in standards 
1-3 above.) 
4W5 – With guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, and editing.  
(Editing for conventions should demonstrate command of Language 
standards 1-3 up to and including grade 4 on pages 28 and 29.) 
4W6 – With some guidance and support from adults, use technology, 
including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command of 
keyboarding skills to type a minimum of one page in a single sitting. 

Research to Build 
and Present 
Knowledge 

4W7 – Conduct short research projects that build knowledge through 
investigation of different aspects of a topic. 
4W8 – Recall relevant information from experiences or gather relevant 
information from print and digital sources; take notes and categorize 
information, and provide a list of sources. 
4W9 – Draw evidence from literary or informational texts to support 
analysis, reflection, and research. 

4W9a – Apply grade 4 Reading standards to literature (e.g., 
"Describe in depth a character, setting, or event in a story or drama, 
drawing on specific details in the text [e.g., a character's thoughts, 
words, or actions]."). 

4W9b – Apply grade 4 Reading standards to informational texts (e.g., 
"Explain how an author uses reasons and evidence to support 
particular points in a text"). 

Range of Writing 4W10 – Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specific tasks, purposes, and 
audiences. 
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Common Core State Standards for Language 
 
 

Language Standards 

Conventions of 
Standard English 

4L1 – Demonstrate command of the conventions of standard English 
grammar and usage when writing or speaking. 

4L1a – Use relative pronouns (who, whose, whom, which, that) and 
relative adverbs (where, when, why). 

4L1b – Form and use the progressive (e.g., I was walking; I am 
walking; I will be walking) verb tenses. 

4L1c – Use modal auxiliaries (e.g., can, may, must) to convey 
various conditions. 

4L1d – Order adjectives within sentences according to conventional 
patterns (e.g., a small red bag rather than a red small bag). 

4L1e – Form and use prepositional phrases. 

4L1f – Produce complete sentences, recognizing and correcting 
inappropriate fragments and run-ons.* 

4L1g – Correctly use frequently confused words (e.g., to, too, two; 
there, their).* 

4L2 – Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 

4L2a – Use correct capitalization. 

4L2b – Use commas and quotation marks to mark direct speech and 
quotations from a text. 

4L2c – Use a comma before a coordinating conjunction in a 
compound sentence. 

4L2d – Spell grade-appropriate words correctly, consulting 
references as needed. 

Knowledge of 
Language 

4L3 – Use knowledge of language and its conventions when writing, 
speaking, reading, or listening. 

4L3a – Choose words and phrases to convey ideas precisely.* 

4L3b – Choose punctuation for effect.* 

4L3c – Differentiate between contexts that call for formal English 
(e.g., presenting ideas) and situations where informal discourse is 
appropriate (e.g., small-group discussion). 

Vocabulary 
Acquisition and 
Use 

4L4 – Determine or clarify the meaning of unknown and multiple-
meaning word and phrases based on grade 4 reading and content, 
choosing flexibly from a range of strategies. 

4L4a – Use context (e.g., definitions, examples, or restatements in 
text) as a clue to the meaning of a word or phrase. 

4L4b – Use common, grade-appropriate Greek and Latin affixes and 
roots as clues to the meaning of a word (e.g., telegraph, photograph, 
autograph). 

4L4c – Consult reference materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the pronunciation and 
determine or clarify the precise meaning of key words and phrases. 
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Language Standards 

 4L5 – Demonstrate understanding of figurative language, word 
relationships, and nuances in word meanings. 

4L5a – Explain the meaning of simple similes and metaphors (e.g., 
as pretty as a picture) in context. 

4L5b – Recognize and explain the meaning of common idioms, 
adages, and proverbs. 

4L5c – Demonstrate understanding of words by relating them to their 
opposites (antonyms) and to words with similar but not identical 
meanings (synonyms). 

4L6 – Acquire and use accurately grade-appropriate general academic 
and domain-specific words and phrases, including those that signal 
precise actions, emotions, or states of being (e.g., quizzed, whined, 
stammered) and that are basic to a particular topic (e.g., wildlife, 
conservation, and endangered when discussing animal preservation). 
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Sample Writing Items 

Standard 4W3 

A student is writing a story for class about a spring break project.  Read the draft 
of the story and complete the task that follows. 

During spring break from school, I helped my father build a chicken coop.  We 
nailed together large sheets of wood to make a comfortable house for our 14 
chickens.  We fenced in an outside pen and attached it to the coop.  All we had 
left was to build a perch out of a long, heavy pole.  This would give the chickens 
a place to stand and look down on their surroundings.  My father and I were 
almost finished when my brother Mack wanted to help. 

I looked at my father, waiting for him to answer.  This was our special project, but 
Mack could lift heavy boards better than I could. 
 

In one or two paragraphs, write an ending for the story that solves the problem 
using details and description. 
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Scoring Rubric 

Score  

2 The response: 

 provides an adequate ending to the narrative that provides a sense of closure  

 provides an adequate connection that follows from the events or experiences in the 
narrative 

1 The response: 

 provides an awkward or partial ending to the narrative that may provide a limited sense 
of closure  

 provides a limited and/or awkward connection that somewhat follows from the events or 
experiences in the narrative 

0 The response: 

 provides an unclear or incomplete ending to the narrative that provides little or no 
closure  

 provides a connection that does not follow from or contradicts the events or 
experiences in the narrative; or the ending relies on summary, repetition of details, or 
addition of extraneous details 

Exemplar “OK, but your sister gets to bring out the chickens and put them in their new home,” my 
father replied. 

“Deal,” Mack said as he picked up the pole. 

We worked together to finish and the chickens loved their new home. 

Adapted from a Smarter Balanced-released item, rubric, and exemplar 
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Standard 4W1 

A student is writing an opinion article for class about sports.  The student wants 
to revise the draft to include a conclusion.  Read the draft of the opinion article 
and complete the task that follows. 

Extreme sports like skateboarding, mountain biking and rock climbing are good 
for kids.  These types of sports are fun and exciting to play.  Sports that are 
played alone give kids a different experience from playing team sports.  They 
learn how to work hard on their own, without the help of a team.  They feel good 
reaching for goals for themselves.  These types of sports can also teach kids to 
be brave and do things they did not think they could.  Some people think that 
these sports are too dangerous for children.  However, they are as safe as other 
sports.  Basketball and football cause more accidents each year. 
 

Choose the sentence that is the best conclusion to the student’s opinion article. 

a. Extreme sports are better for older kids. 

b. Extreme sports are better than ordinary sports. 

c. Kids should be encouraged to try extreme sports. 

d. Kids should wear safety gear to play extreme sports. 

Key: c 
Adapted from a Smarter Balanced-released item 

 

Standard 4W2 

A student is writing a report for science class about the life cycle of fireflies.  The 
student wants to revise the draft to take out the details that do not support the 
main idea.  Read the draft of the report and complete the task that follows. 

Fireflies lay their eggs in the dirt.  Once the eggs hatch underground, the baby 
fireflies, or larvae, eat slugs and worms and grow.  Many animals will not eat 
fireflies because they have a bitter taste.  They take about two years to grow into 
adults and tunnel their way out of the ground.  Firefly light can be yellow, green, 
or orange.  Adult fireflies live for only two or three months. 
 

Click on the two sentences that do not belong in the paper because they do not 
support the main idea.  

Key: 

Many animals will not eat fireflies because they have a bitter taste. 

Firefly light can be yellow, green, or orange. 
Adapted from a Smarter Balanced-released item  
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Standard 4W3d 

A student is writing a story for school about a family outing.  Read the draft of the 
story and answer the question that follows. 

As my family drove home last evening, the sun was going down.  We were 
treated to a beautiful sunset!  All around over our heads, the entire sky was 
pretty.  In a few minutes the amazing show was over.  The sun disappeared 
completely, and the brightly colored sky faded to dark gray as the night began. 
 

Which of the following descriptive words would best replace was pretty? 

a. had a whole lot of bright colors mixed together 

b. shone because it was almost time for darkness 

c. glowed with astonishing shades of pink and gold 

d. looked different than it usually does during the day 

Key: c 
Adapted from a Smarter Balanced-released item 

 

Standard 4L2 

Read the sentences and the question that follows. 

The first day of school is always a bit wild.  This year, I just was not thinking 
about what I was doing and walked to my old classroom.  I looked at the smaller 
desks and the smaller students and wondered where my friends were.  Then the 
teacher looked up and said, “Excuse me, what is your name?”  I gave her my 
name and was told I do not believe you are in the right class.  I looked around 
and realized what I had done.  I left as quickly as I could and hurried to my new 
classroom.  What a silly mistake!  I have definitely had better starts to a new 
school year.   
 

What is the correct way to change the underlined errors in punctuation? 

a. I gave her my name and was told that, “I was not in the right class.” 

b. “I gave her my name,” and was told that I was not in the right class. 

c. “I gave her my name and was told, I do not believe you are in the right 
class.” 

d. I gave her my name and was told, “I do not believe you are in the right 
class.”  

Key: d 
Adapted from a Smarter Balanced-released item  
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Common Core State Standards for 
Speaking and Listening 

 

Speaking and Listening Standards 

Comprehension 
and Collaboration 

4SL1 – Engage effectively in a range of collaborative discussions (one-
on-one, in groups, and teacher-led) with diverse partners on grade 3 
topics and texts, building on others' ideas and expressing their own 
clearly. 

4SL1a – Come to discussions prepared, having read or studied 
required material; explicitly draw on that preparation and other 
information known about the topic to explore ideas under discussion. 

4SL1b – Follow agreed-upon rules for discussions and carry out 
assigned roles. 

4SL1c – Pose and respond to specific questions to clarify or follow 
up on information, and make comments that contribute to the 
discussion and link to the remarks of others. 

4SL1d – Review the key ideas expressed and explain their own 
ideas and understanding in light of the discussion. 

4SL2 – Paraphrase portions of a text read aloud or information 
presented in diverse media and formats, including visually, 
quantitatively, and orally. 
4SL3 – Identify the reasons and evidence a speaker provides to 
support particular points. 

Presentation of 
Knowledge and 
Ideas 

4SL4 – Report on a topic or text, tell a story, or recount an experience 
in an organized manner, using appropriate facts and relevant, 
descriptive details to support main ideas or themes; speak clearly at an 
understandable pace. 
4SL5 – Add audio recordings and visual displays to presentations 
when appropriate to enhance the development of main ideas or 
themes. 
4SL6 – Differentiate between contexts that call for formal English (e.g., 
presenting ideas) and situations where informal discourse is 
appropriate (e.g., small-group discussion); use formal English when 
appropriate to task and situation. 
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Sample Listening Items 
 

The French and Indian War 

Listen to the presentation at the link below and then answer the following 

questions. 

 

http://www.doe.k12.de.us/assessment/files/_Grade_4_Audio.wma 

 

Standard 4SL3 

What is the most likely purpose of the presentation? 

a. To explain why the British settled in America. 

b. To explain why the French built forts in America. 

c. To explain the causes of the French and Indian War. 

d. To explain why the war became known as the French and Indian War. 

Key: c 
 

Standard 4SL3 

Part A 

Which conclusion is supported by the presentation? 

a. British settlers wanted to take over the fur trade from the French in 
America. 

b. The French population was beginning to grow as much as the British 
population in America. 

c. George Washington’s experience in the French and Indian War 
changed his feelings towards the British. 

d. Native Americans supported the French because they seemed less of a 
threat than the British to Native Americans’ way of life. 

Part B 

Which detail from the presentation best supports your answer in Part A? 

a. The French built forts in the Ohio River Valley. 

b. The French defeated George Washington’s soldiers. 

c. The British arrived in North America before the French. 

d. The British came to settle while the French came for furs. 

Key: d; d 
  

http://www.doe.k12.de.us/assessment/files/_Grade_4_Audio.wma
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Sample Research Items 

Standard 4W8 

A student is writing a report about satellites.  Read the sentences from a source 
and the directions that follow. 

Satellites come in many shapes and sizes.  But most have at least two parts 
in common—an antenna and a power source.  The antenna is used to send 
and receive information.  The power source can be a solar panel or battery.  
Solar panels make power by turning sunlight into electricity. 

 

The parts of the student’s report are listed below.  In which part of the student’s 
report would the facts from the source best fit? 

a. What Is a Satellite?  

b. Why Are Satellites Important? 

c. What Are the Parts of a Satellite? 

d. What Were the First Satellites in Space? 

Key: c  
 

Adapted from a Smarter Balanced-released item 
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Standard 4W8 

A student has made a plan for research.  Read the plan and the directions that 
follow. 
 

Research Report Plan 

Topic:  Pets 

Audience:  Teacher 

Purpose:  to inform 

Research Question:  What should a person think about before getting a pet? 

Which website is most likely the most useful source for the information needed 
to answer the research question? 

a. Pet adoption: Want a dog or cat? Adopt a pet on Petfinder –
www.petfinder.com   

Petfinder – The place for pet adoption.  Petfinder is the number one 
website for adoptable pets.  Search over 350000 adoptable pets from 
nearly 14000 adoption groups. 

b.  Pet - Wikipedia, the free encyclopedia – en.wikipedia.org wiki  et  

Wikipedia – A pet (or companion animal) is an animal kept primarily for 
a person's company or protection, as opposed to working animals, sport 
animals, livestock, and.... 

c. PetSmart: Pet Supplies, Pet Accessories and Many Pet ... – 
www.petsmart.com   

PetSmart – Get the best pet supplies to care for your pet. PetSmart 
offers quality pet products and accessories for a healthier, happier pet. 

d. Selecting Safe Pets – KidsHealth – kidshealth.org › Parents › First Aid 
& Safety  

Selecting the right pet is a serious decision that your family should 
make together.  Before you choose a pet, check out these tips and 
suggestions. 

Key: d 
 

Adapted from a Smarter Balanced-released item 

  

http://www.google.com/url?sa=t&rct=j&q=%20pet&source=web&cd=1&cad=rja&uact=8&ved=0CCYQFjAA&url=http%3A%2F%2Fwww.petfinder.com%2F&ei=9mJIU7H9EvHLsQSys4HwBQ&usg=AFQjCNHMOqcQeW18uw0Tnk_OH--nNEDdIg&bvm=bv.64542518,d.cWc
http://en.wikipedia.org/wiki/Pet
http://www.google.com/url?sa=t&rct=j&q=%20pet&source=web&cd=10&cad=rja&uact=8&ved=0CIIBEBYwCQ&url=http%3A%2F%2Fwww.petsmart.com%2F&ei=9mJIU7H9EvHLsQSys4HwBQ&usg=AFQjCNEIP3rDwSkKGySE-bqSsxfecl1UaQ&bvm=bv.64542518,d.cWc
http://kidshealth.org/parent/firstaid_safe/home/pets.html
http://kidshealth.org/parent/
http://kidshealth.org/parent/firstaid_safe/
http://kidshealth.org/parent/firstaid_safe/
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P E R F O R M A N C E  T A S K  
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Performance Task 
 

Materials developed by The Reading and Writing Project at Teachers' College of 

Columbia University illustrate the type of performance tasks that students are 

expected to encounter with the implementation of the Common Core and the 

next-generation assessment.  These examples are located at:  

http://readingandwritingproject.com/resources/assessments/performance-

assessments.html.  

Annotated Delaware student responses, based on the 2012-2013 fall 

assessment task, are available at:  Student Work – Grade 4. 

The Delaware grade 4 opinion text-based writing rubric was used to score the 

student work. 

To see an example of a grade 4 Smarter Balanced Performance Task and the 

Smarter Balanced Writing Rubrics, please visit the Smarter Balanced portal at: 

http://sbac.portal.airast.org/practice-test/ 

 
 

http://readingandwritingproject.com/resources/assessments/performance-assessments.html
http://readingandwritingproject.com/resources/assessments/performance-assessments.html
http://dedoe.schoolwires.net/cms/lib09/DE01922744/Centricity/domain/111/assessment/Student_Work_Gr-4.pdf
http://sbac.portal.airast.org/practice-test/
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Argumentation/Opinion Text-Based Writing Rubric – Grade 4 
 

 Score of 4 Score of 3 Score of 2 Score of 1 

R
e
a
d

in
g

/R
e
s
e
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h
 

2
 ×

 _
_
_
 =

 _
_
_

 

The writing – 

 makes effective use of available 
resources 

 skillfully/effectively supports an 
opinion with relevant and sufficient 
facts and details from resources with 
accuracy 

 uses credible sources* 

The writing – 

 makes adequate use of available 
resources 

 supports an opinion with relevant and 
sufficient facts and details from 
resources with accuracy 

 uses credible sources* 

The writing – 

 makes limited use of available 
resources 

 inconsistently supports an opinion 
with relevant and sufficient facts and 
details from resources with accuracy 

 inconsistently uses credible sources* 

The writing – 

 makes inadequate use of available 
resources 

 fails to support an opinion with 
relevant and sufficient facts and 
details from resources with accuracy 

 attempts to use credible sources* 

D
e
v
e
lo

p
m

e
n

t 

3
 ×

 _
_
_
 =

 _
_
_

 

The writing – 

 addresses all aspects of the writing 
task with a tightly focused response 

 states an opinion  

 skillfully provides reasons that are 
supported with sufficient and relevant 
facts and details 

The writing – 

 addresses the writing task states an 
opinion 

 states an opinion 

 provides reasons that are supported 
with sufficient and relevant facts and 
details 

The writing – 

 addresses the writing task with an 
inconsistent focus 

 states an opinion 

 inconsistently provides reasons that 
are supported with sufficient and 
relevant facts and details 

The writing – 

 attempts to address the writing task 
but lacks focus 

 states an opinion 

 fails to provide reasons that are 
supported with sufficient and/or 
relevant facts and details 

O
rg

a
n

iz
a
ti

o
n

 

2
 ×

 _
_
_
 =

 _
_
_

 

The writing – 

 effectively introduces the topic or text 

 creates an organizational structure in 
which ideas are logically grouped to 
support the writer’s purpose and the 
writing task 

 effectively links opinion and reasons 
using words and/or phrases 

 provides an effective concluding 
statement or section related to the 
opinion presented 

The writing – 

 introduces the topic or text clearly 

 creates an organizational structure in 
which related ideas are grouped to 
support the writer’s purpose 

 links opinion and reasons using 
words and/or phrases 

 provides a concluding statement or 
section related to the opinion 
presented 

The writing – 

 introduces the topic or text 

 has a progression of ideas that may 
lack cohesion (ideas may be rambling 
and/or repetitive) 

 inconsistently links opinion and 
reasons using words and/or phrases 

 provides a sense of closure 

The writing – 

 identifies the topic 

 has little or no evidence of purposeful 
organization 

L
a

n
g

u
a
g

e
/C

o
n

v
e
n
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o

n
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1
 ×

 _
_
_
 =

 _
_
_

 

The writing – 

 demonstrates a well-developed 
command of standard English 
conventions 

 skillfully employs language and tone 
appropriate to audience and purpose 

 has sentences that are skillfully 
constructed with appropriate variety in 
length and structure 

 provides a list of sources* 

The writing – 

 demonstrates a command of 
standard English conventions; errors 
do not interfere with understanding 

 employs language and tone 
appropriate to audience and purpose 

 has sentences that are generally 
complete with sufficient variety in 
length and structure 

 provides a list of sources* 

The writing – 

 demonstrates a limited and/or 
inconsistent command of standard 
English conventions; errors may 
interfere with understanding 

 inconsistently employs language and 
tone appropriate to audience and 
purpose 

 has some sentence formation errors 
and/or a lack of sentence variety 

 attempts to provide a list of sources* 

The writing – 

 demonstrates a weak command of 
standard English conventions; errors 
interfere with understanding 

 employs language and tone that are 
inappropriate to audience and 
purpose 

 has frequent and severe sentence 
formation errors and/or a lack of 
sentence variety 

 fails to provide a list of sources* 

* If applicable 


