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Introduction 
 

The purpose of this document is to illustrate the differences between the Delaware 
Comprehensive Assessment System (DCAS) for ELA and the expectations of the next-
generation ELA Common Core State Standards (CCSS) assessment.  The samples provided 
are designed to help educators think about content and the instructional shifts—not to show 
exactly how the next-generation assessment will look. 

For reading, examples of both literary and informational texts with associated items are 
presented.  DCAS-released texts are used in multiple ways.  Sometimes the text is used just as 
a grade-level sample for DCAS; other times, when the text meets CCSS text complexity 
guidelines, next-generation assessment items were written for it as well.  Text complexity 
worksheets and rubrics are provided to illustrate how the grade-level designation for each text 
was determined.  For more information on text complexity see Common Core State Standards 
Appendix A and/or Text Complexity and the Common Core State Standards. 

Please note that, while the text on DCAS has paragraph numbers, it does not appear that the 
next-generation assessment will follow the same format.  For this reason, if a text was used for 
both DCAS and the next-generation assessment example, the text appears twice (once with 
paragraph numbers; once without), so that educators will have a copy-ready version to use. 

The items associated with the DCAS texts that were available for use had items that were 
written to address the former Delaware grade-level expectations.  With the adoption of the 
CCSS, these items were aligned to the CCSS.  Since these DCAS items were not written to 
address the CCSS, trying to retroactively match them does not do justice to the intent of the 
updated standards.  While the items are all text-dependent and “align to” or “reflect” the CCSS, 
they do not really “match” CCSS.  The text pairings were not set up to compare item by item, 
but rather to compare the sets of items overall and highlight the differences in emphasis, depth 
of understanding, and critical thinking required.  It is also hoped that the CCSS items will 
provide guidance on the essence of the standards. 

While DCAS does not assess writing, listening, and research, these areas will be included in the 
next-generation assessment and should be an integral part of classroom instruction.  Examples 
of assessment items in these areas are included to provide guidance for teachers in their 
transition to the CCSS. 

How to Use Various Aspects of this Document: 

Texts 

 Review texts and their text-complexity worksheets to help guide text choices and ensure 
students are exposed to equally complex, diverse texts. 

  

http://www.ksde.org/LinkClick.aspx?fileticket=DGBK6y-D6OY%3D&tabid=4778&mid=11507
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ELA Items and Tasks 

 Analyze the way standards are conceptualized in each item or task. 

 Identify the instructional shifts that need to occur to prepare students to address these more 
rigorous demands.  Develop a plan to implement the necessary instructional changes. 

 Analyze the reading and listening comprehension required and the marshaling of evidence 
from single and multiple sources called for in the constructed response items.  Begin to 
mirror this in the items and tasks crafted for classroom instruction. 

 Increase student writing from sources across the content areas. 

 Understand that the sample items and tasks do not represent a mini-version of the next-
generation assessment. 

Your feedback is welcome.  Please do not hesitate to contact Carolyn Lazar at 
carolyn.lazar@doe.k12.de.us or Denise Weiner at denise.weiner@doe.k12.de.us with 
suggestions, questions, and/or concerns. 
 
 
 

 

  

mailto:carolyn.lazar@doe.k12.de.us
mailto:denise.weiner@doe.k12.de.us
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Common Core State Standards for Reading 
 

Reading Standards for Literature 

Key Ideas and 
Details 

10RL1 – Cite strong and thorough textual evidence to support analysis 
of what the text says explicitly as well as inferences drawn from the 
text. 

10RL2 – Determine a theme or central idea of a text and analyze in 
detail its development over the course of the text, including how it 
emerges and is shaped and refined by specific details; provide an 
objective summary of the text. 

10RL3 – Analyze how complex characters (e.g., those with multiple or 
conflicting motivations) develop over the course of a text, interact with 
other characters, and advance the plot or develop the theme. 

Craft and 
Structure 

10RL4 – Determine the meaning of words and phrases as they are 
used in the text, including figurative and connotative meanings; analyze 
the cumulative impact of specific word choices on meaning and tone 
(e.g., how the language evokes a sense of time and place; how it sets 
a formal or informal tone). 

10RL5 – Analyze how an author's choices concerning how to structure 
a text, order events within it (e.g., parallel plots), and manipulate time 
(e.g., pacing, flashbacks) create such effects as mystery, tension, or 
surprise. 

10RL6 – Analyze a particular point of view or cultural experience 
reflected in a work of literature from outside the United States, drawing 
on a wide reading of world literature. 

Integration of 
Knowledge and 
Ideas 

10RL7 – Analyze the representation of a subject or a key scene in two 
different artistic mediums, including what is emphasized or absent in 
each treatment (e.g., Auden's "Musée des Beaux Arts" and Breughel's 
Landscape with the Fall of Icarus). 

NA 

10RL9 – Analyze how an author draws on and transforms source 
material in a specific work (e.g., how Shakespeare treats a theme or 
topic from Ovid or the Bible or how a later author draws on a play by 
Shakespeare). 

Range of Reading 
and Level of Text 
Complexity 

10RL10 – By the end of grade 10, read and comprehend literature, 
including stories, dramas, and poems, at the high end of the grades 9-
10 text complexity band independently and proficiently. 
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Reading Standards for Informational Text 

Key Ideas and 
Details 

10RI1 - Cite strong and thorough textual evidence to support analysis 
of what the text says explicitly as well as inferences drawn from the 
text. 

10RI2 - Determine a central idea of a text and analyze its development 
over the course of the text, including how it emerges and is shaped and 
refined by specific details; provide an objective summary of the text. 

10RI3 - Analyze how the author unfolds an analysis or series of ideas 
or events, including the order in which the points are made, how they 
are introduced and developed, and the connections that are drawn 
between them. 

Craft and 
Structure 

10RI4 - Determine the meaning of words and phrases as they are used 
in a text, including figurative, connotative, and technical meanings; 
analyze the cumulative impact of specific word choices on meaning and 
tone (e.g., how the language of a court opinion differs from that of a 
newspaper). 

10RI5 - Analyze in detail how an author's ideas or claims are developed 
and refined by particular sentences, paragraphs, or larger portions of a 
text (e.g., a section or chapter). 

10RI6 - Determine an author's point of view or purpose in a text and 
analyze how an author uses rhetoric to advance that point of view or 
purpose. 

Integration of 
Knowledge and 
Ideas 

10RI7 - Analyze various accounts of a subject told in different mediums 
(e.g., a person's life story in both print and multimedia), determining 
which details are emphasized in each account. 

10RI8 - Delineate and evaluate the argument and specific claims in a 
text, assessing whether the reasoning is valid and the evidence is 
relevant and sufficient; identify false statements and fallacious 
reasoning. 

10RI9 – Analyze seminal U.S. documents of historical and literary 
significance (e.g., Washington's Farewell Address, the Gettysburg 
Address, Roosevelt's Four Freedoms speech, King's "Letter from 
Birmingham Jail"), including how they address related themes and 
concepts 

Range of Reading 
and Level of Text 
Complexity 

10RI10 – By the end of grade 10, read and comprehend literary 
nonfiction at the high end of the grades 9-10 text complexity band 
independently and proficiently. 
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Reading Standards for Literacy in History/Social Studies 

Key Ideas and 
Details 

9-10RH/SS1 – Cite specific textual evidence to support analysis of 
primary and secondary sources, attending to such features as the date 
and origin of the information. 

9-10RH/SS2 – Determine the central ideas or information of a primary 
or secondary source; provide an accurate summary of how key events 
or ideas develop over the course of the text. 

9-10RH/SS3 – Analyze in detail a series of events described in a text; 
determine whether earlier events caused later ones or simply preceded 
them. 

Craft and 
Structure 

9-10RH/SS4 – Determine the meaning of words and phrases as they 
are used in a text, including vocabulary describing political, social, or 
economic aspects of history/social studies. 

9-10RH/SS5 – Analyze how a text uses structure to emphasize key 
points or advance an explanation or analysis. 

9-10RH/SS6 – Compare the point of view of two or more authors for 
how they treat the same or similar topics, including which details they 
include and emphasize in their respective accounts. 

Integration of 
Knowledge and 
Ideas 

9-10RH/SS7 – Integrate quantitative or technical analysis (e.g., charts, 
research data) with qualitative analysis in print or digital text. 

9-10RH/SS8 – Assess the extent to which the reasoning and evidence 
in a text support the author's claims. 

9-10RH/SS9 – Compare and contrast treatments of the same topic in 
several primary and secondary sources. 

Range of Reading 
and Level of Text 
Complexity 

9-10RH/SS10 – By the end of grade 10, read and comprehend 
history/social studies texts in the grades 9-10 text complexity band 
independently and proficiently. 
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Reading Standards for Literacy in Science and Technical Subjects 

Key Ideas and 
Details 

9-10RS/TS1 – Cite specific textual evidence to support analysis of 
science and technical texts, attending to the precise details of 
explanations or descriptions. 

9-10RS/TS2 – Determine the central ideas or conclusions of a text; 
trace the text's explanation or depiction of a complex process, 
phenomenon, or concept; provide an accurate summary of the text. 

9-10RS/TS3 – Follow precisely a complex multistep procedure when 
carrying out experiments, taking measurements, or performing 
technical tasks attending to special cases or exceptions defined in the 
text. 

Craft and 
Structure 

9-10RS/TS4 – Determine the meaning of symbols, key terms, and 
other domain-specific words and phrases as they are used in a specific 
scientific or technical context relevant to grades 9-10 texts and topics. 

9-10RS/TS5 – Analyze the structure of the relationships among 
concepts in a text, including relationships among key terms (e.g., force, 
friction, reaction force, energy). 

9-10RS/TS6 – Analyze the author's purpose in providing an 
explanation, describing a procedure, or discussing an experiment in a 
text, defining the question the author seeks to address. 

Integration of 
Knowledge and 
Ideas 

9-10RS/TS7 – Translate quantitative or technical information 
expressed in words in a text into visual form (e.g., a table or chart) and 
translate information expressed visually or mathematically (e.g., in an 
equation) into words. 

9-10RS/TS8 – Assess the extent to which the reasoning and evidence 
in a text support the author's claim or a recommendation for solving a 
scientific or technical problem. 

9-10RS/TS9 – Compare and contrast findings presented in a text to 
those from other sources (including their own experiments), noting 
when the findings support or contradict previous explanations or 
accounts. 

Range of Reading 
and Level of Text 
Complexity 

9-10RS/TS10 – By the end of grade 10, read and comprehend 
science/technical texts in the grades 9-10 text complexity band 
independently and proficiently. 
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DCAS Literary Text – “The Scavenger Hunt” 
 

1 There was a beautiful rhythm to this cooking.  First, push, then lift, then lift.  Let it rest.  Then 

push, lift, push, and lift again.  There was no recipe that said knead five times.  It was 

always knead until the dough becomes silky to the touch.  It was a matter of checking in with 

the dough regularly, communicating with it so that he knew when it was the right time.  He 

patted the dough, covered it with some plastic wrap, and let it rest. 

2 He wiped up the counter with a solution of watered-down bleach.  Then he wiped it a second 

time with just water and patted it dry with paper towels. 

3 He lifted the pot, feeling the weight of the heavy cast iron with some delight.  The tools he 

had to work with here were so wonderful.  You never want to simmer lentils in a light 

aluminum pot.  They need heavy cast iron. 

4 He placed the large pot in the sink and rinsed it out with warm water.  He used a brush to 

scrub the pot clean.  Then he dried it and swirled just a touch of olive oil around the bottom 

before placing it onto the pot rack. 

5 “You must season the cast iron,” he could hear her say.  The first time she had said it, 

Simon did not understand.  How was it that they could speak the same words but not 

understand each other?  Over time, his ear grew accustomed to the way she pronounced 

certain things.  But as a teenager, he would imitate her (not in a nice way) by simply 

pronouncing every syllable and putting an upward lilt at the end of each word.  He cringed 

as he thought of those times when he had made fun of her. 

6 He heated just a small amount of milk in a saucepan.  He stirred constantly so that the milk 

did not burn.  Then he poured it into a small, white glass mug and added a pinch of saffron.  

His fingers turned orange and so did the milk. 

7 Simon could not help but think that she was a bit like the saffron.  Everything that she 

touched took on a bit of her.  The taste was not strong, just a mild, sweet flavor and a 

special color.  As if the world took on a different hue with her in your life. 

8 He remembered when he applied for this job at the restaurant.  The owner was a tall Indian-

American man, first generation.  Simon entered the restaurant, application in hand.  Of 

course, he had great credentials:  college at the American Culinary Institute, a year 

understudying at Chez Panisse.  But why did this French-trained Jewish man want to work 

at an Indian restaurant on East 7th Street in New York City?  Simon had to prove himself.  

Prove that he could not only make a mean biryani but also a solid samosa. 

9 When Preeti first came into their life, Simon and his dad had been on their own for a few 

years.  Simon was very skeptical of her at first—her accent, her saris, the strange smells 

that came out of her kitchen.  Soon, Preeti began to pick him up from school, attend his 

piano recitals, and eat over at their house. 

10 Eventually, Simon’s dad had told him that she would be his new mom.  Simon hit the roof.  

How could she be his mom?  They had nothing in common.  It was clear that they couldn’t 

be family.  Simon didn’t speak to his dad for a few weeks. 
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11 Preeti set out on a mission to win him over.  At first, she took him on trips to the park and to 

the zoo.  She made an occasional batch of chocolate chip cookies.  One day, he was 

watching her make cookies, using a footstool that helped him reach the sink, when she had 

an epiphany. 

12 “Simon,” she had said.  “Simon, would you like to go on a scavenger hunt?” 

13 She pulled out a large map of New York City, all five boroughs, and laid it out on the table.  

Then she got out different ingredients from her cupboard.  Some were full.  Some were 

nearly empty.  They would go for the empty ones first.  She held up an orange sticker. 

14 “Simon, can you find 12th Street between 3rd Avenue and 4th Avenue?”  He searched for the 

12th Street and then traced his finger east.  “Put the orange one in the middle.  That’s where 

we’ll buy our saffron.” 

15 “What is saffron?” he had asked, “You’ll see,” she replied. 

16 They made long treks by foot to different stores, stopping for snacks along the way.  

Weekend days were punctuated by candied nuts at Central Park, samosas near the Empire 

State building, and bratwurst in the financial district.  On occasion, a store would be all out of 

a needed spice.  Then, she would get on the phone to a friend and ask a recommendation.  

Sometimes Simon would call:  “Is there a place in Brooklyn that sells bark cinnamon?” he 

was trained to ask. 

17 When he got older, the game evolved into a true scavenger hunt.  She would pick him up at 

school and hand him a note.  In it would be poetry about an ingredient.  The easier ones 

were written in haiku.  More difficult spices might warrant an ode.  He would have to figure 

out which spice and fetch it within a certain time. 

18 In the small corner stores full of Indian groceries, in the basement restaurant painted red 

and decorated with Christmas lights where they found the best samosas, Simon grew to 

love Preeti as a mother.  He put a tall sparkler candle into a small pastry and walked out to 

their table where they sat in the restaurant.  Today was his parents’ thirtieth wedding 

anniversary. 
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Text Complexity: Qualitative Measures Rubric – Literary Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

MEANING 

o Meaning: Several levels/layers and 
competing elements of meaning that 
are difficult to identify, separate, and 
interpret; theme is implicit or subtle, 
often ambiguous and revealed over 
the entirety of the text 

o Meaning: Several levels/layers of 
meaning that may be difficult to 
identify or separate; theme is implicit 
or subtle and may be revealed over 
the entirety of the text 

o Meaning: More than one level/layer 
of meaning with levels clearly 
distinguished from each other; theme 
is clear but may be conveyed with 
some subtlety 

o Meaning: One level/layer of 
meaning; theme is obvious and 
revealed early in the text. 

TEXT 
STRUCTURE 

o Narration: Complex and/or 
unconventional; many shifts in point 
of view and/or perspective 

o Order of Events: Not in 
chronological order; heavy use of 
flashback 

o Use of Graphics: If used, minimal 
illustrations that support the text 

o Narration: Some complexities and/or 
unconventionality; occasional shifts 
in point of view and/or perspective 

o Order of Events: Several major 
shifts in time, use of flashback 

o Use of Graphics: If used, a few 
illustrations that support the text 

o Narration: Largely simple and/or 
conventional; few, if any, shifts in 
point of view and/or perspective 

o Order of Events: Occasional use of 
flashback, no major shifts in time 

o Use of Graphics: If used, a range of 
illustrations that support selected 
parts of the text  

o Narration: Simple and conventional; 
no shifts in point of view or 
perspective 

o Order of Events: Strictly 
chronological                                     

o Use of Graphics: If used, extensive 
illustrations that directly support and 
assist in interpreting the written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; contains 
some abstract, ironic, and/or 
figurative language 

o Vocabulary: Some use of unfamiliar, 
archaic, subject-specific, or overly 
academic language 

o Sentence Structure: Many complex 
sentences with several subordinate 
phrases or clauses and transition 
words 

o Conventionality: Largely explicit and 
easy to understand with some 
occasions for more complex meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational language; 
rarely unfamiliar or overly academic 
language 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, familiar, 
conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Life Experiences: Explores many 
complex and sophisticated themes; 
experiences are distinctly different 
from the common reader 

o Intertextuality and Cultural 
Knowledge: Many references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires extensive, perhaps 
specialized prior content knowledge 

o Life Experiences: Explores many 
themes of varying layers of 
complexity; experiences portrayed 
are uncommon to most readers 

o Intertextuality and Cultural 
Knowledge: Some references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires moderate amount of prior 
content knowledge 

o Life Experiences: Explores few 
themes; experiences portrayed are 
common to many readers 

o Intertextuality and Cultural 
Knowledge:  Few references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires some prior content 
knowledge 

o Life Experiences: Explores a single 
theme; experiences portrayed are 
everyday and common to most 
readers 

o Intertextuality and Cultural 
Knowledge: No references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires only everyday content 
knowledge 

Developed by Matt Copeland, Kansas State Department of Education 
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Questions to Consider in Planning for Instructional Scaffolding of Literary Text:  

Meaning: 

 Would spending time helping students to understand the multiple layers/levels of meaning present in the text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text (i.e., summarize, gather 
and apply details, analyze, synthesize, create)? 

 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial plotline, cast of characters, or some other text-based aid be appropriate in deciphering the structure of the text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content areas, i.e. Tier 2 
words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the actual 
information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to explore? 
 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

The Scavenger Hunt Commissioned Literary passage that relates the story of a 
boy who comes to accept his stepmother 
through her kindness. 

 
 

Recommended Placement for Assessment:  Grade 8 

The quantitative and qualitative measures both suggest that 
the appropriate placement for this passage is at grade 8. 

 
 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Slightly complex:  One level/layer of meaning; 
theme is obvious. 

 
Text Structure: 

Moderately complex:  Largely simple and 
conventional; no shifts in point of view.  
Occasional use of flashback. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable): 

Grades 4-5  740L-1010L 

Grades 6-8  925L-1185L 

 

 

Lexile or Other Quantitative Measure of the 
Text: 

Lexile:  760L 

Word Count:  959 

  Considerations for Passage Selection 

Language Features: 

Moderately complex:  Largely explicit and easy 
to understand with some occasions for more 
complex meaning.  Mostly conversational 
language; simple and compound sentences, 
with some more complex constructions. 

 
Knowledge Demands: 

Moderately complex:  Explores a single theme; 
experiences portrayed are uncommon to most 
readers (kneading dough; scavenger hunt for 
ingredients in all 5 boroughs of NYC).  
References to cultural elements (samosas, 
biryani).  Requires some prior content 
knowledge (familiarity with cooking from 
scratch). 

 Passage selection should be based on the 
Common Core guidelines and the cognitive 
demands of the assessment tasks. 

 
Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

Adapted from the 2012 ELA SCASS work 
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DCAS Literary Items – “The Scavenger Hunt” 
 
Standard: 10RL4 

1. What does the word epiphany mean as it is used in paragraph 11? 

a. A rush of joy 

b. A lonely feeling 

c. A sudden thought 

d. A moment of weakness 

Key:c 

Standard: 10RL4 

2. What does Simon mean when he thinks Preeti is “a bit like the saffron” in paragraph 7? 

a. She sacrifices herself for those she loves. 

b. She uses the best ingredients to make the meals she loves. 

c. She gently brightens the lives of those she comes in contact with. 

d. She commands the attention of others through her lively personality. 

Key: c 

Standard: 10RL1 

3. Why is the setting of an Indian restaurant important in this story? 

a. It illustrates Simon’s willingness to atone for his past behavior towards Preeti. 

b. It represents the profoundly important influence Preeti had on Simon’s life. 

c. It contrasts Simon’s peaceful cooking memories to the hectic nature of his job. 

d. It reflects Simon’s flexibility as a cook that originated in his early experiences. 

Key: b 

Standard: 10RL4 

4. What is the irony in the story? 

a. Simon is resistant to Preeti at first but is won over by her persistence and energy. 

b. Simon becomes a chef in an Indian restaurant, a culture that was once unfamiliar to 
him. 

c. Preeti makes a game of traveling all over New York City in search of exotic spices. 

d. Preeti marks the location of the stores with stickers that are the same color as the 
spices. 

Key: b 

Standard: 10RL1 

5. What do Preeti and Simon have in common? 

a. They are both immigrants. 

b. They both enjoy cooking. 

c. They are both professional chefs. 

d. They both went to culinary school. 

Key: b 
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DCAS Literary Items – “The Scavenger Hunt” 
 

Standard: 10RL3 

6. Why does Simon’s behavior toward Preeti change throughout the story? 

a. He realizes he has been mean and decides to make amends. 

b. He admires her culinary skills and wants to cook as well as she does. 

c. He connects with her and accepts her as part of the family. 

d. He respects her creativity and learns to appreciate poetry. 

Key: c 

Standard: 10RL4 

7. What is the effect of the rhythm and repetition throughout the story? 

a. It shows the value of spending time alone. 

b. It reflects the ongoing conflict between characters. 

c. It represents the physical challenges of cooking. 

d. It emphasizes the comforts in the rituals of daily life. 

Key: d 

Standard: 10RL5 

8. How does the author’s use of flashback impact the reader? 

a. The reader realizes that Simon has had to work hard to bring his family together. 

b. The reader understands how Simon and Preeti’s relationship developed over time. 

c. The reader feels sympathy for Simon’s father and resents Simon for the trouble he 
has caused. 

d. The reader feels empathy for Preeti who is trying to teach Simon a skill. 

Key: b 

Standard: 10RL4 

9. Which word best describes the tone of the story? 

a. Regretful 

b. Reflective 

c. Sympathetic 

d. Concerned 

Key: b 

Standard: Anchor Standard 6 

10. What is the effect of the point of view in the story? 

a. The reader is able to appreciate Preeti’s isolation. 

b. The reader understands more about Preeti’s background. 

c. The reader can sympathize much more with Simon’s father. 

d. The reader is able to understand Simon’s slowly changing feelings. 

Key: d 
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Standard: 10RL1 

11. What is the turning point in the story? 

a. Simon graduates from culinary school. 

b. Simon’s parents celebrate an anniversary. 

c. Simon’s father introduces Preeti to his son. 

d. Simon and Preeti begin their scavenger hunts. 

Key: d 

Standard: 10RL2 

Item 12: 

A. Place an “X” next to the statement that best shows the theme of the story. 

B. Then, identify the way the author creates this theme by placing an “X” next to the statement 
that best summarizes the author’s technique. 

 

A. Theme: 

___ With hard work and education you can attain your childhood goals. 

___ Through finding common ground, people can overcome cultural and 
personal differences. 

___ Finding independence in a new city is part of coming of age. 

B. Author’s Technique: 

___ The author uses carefully chosen memories to show how Simon and 
Preeti’s relationship has evolved over time. 

___ The author uses Simon’s perspective to describe the diversity and culture 
of New York. 

___ The author shows chronologically how Simon has come to be in New York 
and the obstacles he has overcome throughout his life. 

Key: 

A: Through finding common ground, people can overcome cultural and personal 
differences. 

B. The author uses carefully chosen memories to show how Simon and Preeti’s 
relationship has evolved over time. 
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Next-Generation Literary Text – “The Open Window” 
By Saki 

“My aunt will be down presently, Mr. Nuttel,” said a very self-possessed young lady of fifteen; “in 

the meantime you must try and put up with me.” 

Framton Nuttel endeavoured to say the correct something which should duly flatter the niece for 

the moment without unduly discounting the aunt that was to come.  Privately he doubted more 

than ever whether these formal visits on a succession of total strangers would do much towards 

helping the nerve cure which he was supposed to be undergoing. 

“I know how it will be,” his sister had said when he was preparing to migrate to this rural retreat; 

“you will bury yourself down there and not speak to a living soul, and your nerves will be worse 

than ever from moping.  I shall just give you letters of introduction to all the people I know there.  

Some of them, as far as I can remember, were quite nice.” 

Framton wondered whether Mrs. Sappleton, the lady to whom he was presenting one of the 

letters of introduction, came into the nice division. 

“Do you know many of the people round here?” asked the niece, when she judged that they had 

had sufficient silent communion. 

“Hardly a soul,” said Framton.  “My sister was staying here, at the rectory, you know, some four 

years ago, and she gave me letters of introduction to some of the people here.” 

He made the last statement in a tone of distinct regret.  

“Then you know practically nothing about my aunt?” pursued the self-possessed young lady. 

“Only her name and address,” admitted the caller.  He was wondering whether Mrs. Sappleton 

was in the married or widowed state.  An undefinable something about the room seemed to 

suggest masculine habitation. 

“Her great tragedy happened just three years ago,” said the child; “that would be since your 

sister’s time.” 

“Her tragedy?” asked Framton; somehow in this restful country spot tragedies seemed out of 

place. 

“You may wonder why we keep that window wide open on an October afternoon,” said the 

niece, indicating a large French window that opened on to a lawn. 

“It is quite warm for the time of the year,” said Framton; “but has that window got anything to do 

with the tragedy?” 

“Out through that window, three years ago to a day, her husband and her two young brothers 

went off for their day’s shooting.  They never came back.  In crossing the moor to their favourite 

snipe-shooting ground they were all three engulfed in a treacherous piece of bog.  It had been 

that dreadful wet summer, you know, and places that were safe in other years gave way 

suddenly without warning.  Their bodies were never recovered.  That was the dreadful part of it.”  

Here the child’s voice lost its self-possessed note and became falteringly human.  “Poor aunt 

always thinks that they will come back some day, they and the little brown spaniel that was lost 
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with them, and walk in at that window just as they used to do.  That is why the window is kept 

open every evening till it is quite dusk.  Poor dear aunt, she has often told me how they went 

out, her husband with his white waterproof coat over his arm, and Ronnie, her youngest brother, 

singing ‘Bertie, why do you bound?’ as he always did to tease her, because she said it got on 

her nerves.  Do you know, sometimes on still, quiet evenings like this, I almost get a creepy 

feeling that they will all walk in through that window—” 

She broke off with a little shudder.  It was a relief to Framton when the aunt bustled into the 

room with a whirl of apologies for being late in making her appearance. 

“I hope Vera has been amusing you?” she said.  “She has been very interesting,” said Framton. 

“I hope you don’t mind the open window,” said Mrs. Sappleton briskly; “my husband and 

brothers will be home directly from shooting, and they always come in this way.  They’ve been 

out for snipe in the marshes today, so they’ll make a fine mess over my poor carpets.  So like 

you menfolk, isn’t it?” 

She rattled on cheerfully about the shooting and the scarcity of birds, and the prospects for duck 

in the winter.  To Framton it was all purely horrible.  He made a desperate but only partially 

successful effort to turn the talk on to a less ghastly topic; he was conscious that his hostess 

was giving him only a fragment of her attention, and her eyes were constantly straying past him 

to the open window and the lawn beyond.  It was certainly an unfortunate coincidence that he 

should have paid his visit on this tragic anniversary. 

“The doctors agree in ordering me complete rest, an absence of mental excitement, and 

avoidance of anything in the nature of violent physical exercise,” announced Framton, who 

laboured under the tolerably widespread delusion that total strangers and chance 

acquaintances are hungry for the least detail of one’s ailments and infirmities, their cause and 

cure.  “On the matter of diet they are not so much in agreement,” he continued. 

“No?” said Mrs. Sappleton, in a voice which only replaced a yawn at the last moment.  Then she 

suddenly brightened into alert attention—but not to what Framton was saying. 

“Here they are at last!” she cried.  “Just in time for tea, and don’t they look as if they were 

muddy up to the eyes!” 

Framton shivered slightly and turned towards the niece with a look intended to convey 

sympathetic comprehension.  The child was staring out through the open window with dazed 

horror in her eyes.  In a chill shock of nameless fear Framton swung round in his seat and 

looked in the same direction. 

In the deepening twilight three figures were walking across the lawn towards the window; they 

all carried guns under their arms, and one of them was additionally burdened with a white coat 

hung over his shoulders.  A tired brown spaniel kept close at their heels.  Noiselessly they 

neared the house, and then a hoarse young voice chanted out of the dusk: “I said, Bertie, why 

do you bound?” 

Framton grabbed wildly at his stick and hat; the hall-door, the gravel-drive, and the front gate 

were dimly-noted stages in his headlong retreat.  A cyclist coming along the road had to run into 

the hedge to avoid an imminent collision. 
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“Here we are, my dear,” said the bearer of the white mackintosh, coming in through the window; 

“fairly muddy, but most of it’s dry.  Who was that who bolted out as we came up?” 

“A most extraordinary man, a Mr. Nuttel,” said Mrs. Sappleton; “could only talk about his 

illnesses, and dashed off without a word of good-bye or apology when you arrived.  One would 

think he had seen a ghost.” 

“I expect it was the spaniel,” said the niece calmly; “he told me he had a horror of dogs.  He was 

once hunted into a cemetery somewhere on the banks of the Ganges by a pack of pariah dogs, 

and had to spend the night in a newly dug grave with the creatures snarling and grinning and 

foaming just above him.  Enough to make anyone lose their nerve.” 

Romance at short notice was her specialty. 
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Text Complexity: Qualitative Measures Rubric – Literary Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

MEANING 

o Meaning: Several levels/layers and 
competing elements of meaning that 
are difficult to identify, separate, and 
interpret; theme is implicit or subtle, 
often ambiguous and revealed over 
the entirety of the text 

o Meaning: Several levels/layers of 
meaning that may be difficult to 
identify or separate; theme is implicit 
or subtle and may be revealed over 
the entirety of the text 

o Meaning: More than one level/layer 
of meaning with levels clearly 
distinguished from each other; theme 
is clear but may be conveyed with 
some subtlety 

o Meaning: One level/layer of 
meaning; theme is obvious and 
revealed early in the text. 

TEXT 
STRUCTURE 

o Narration: Complex and/or 
unconventional; many shifts in point 
of view and/or perspective 

o Order of Events: Not in 
chronological order; heavy use of 
flashback 

o Use of Graphics: If used, minimal 
illustrations that support the text 

o Narration: Some complexities and/or 
unconventionality; occasional shifts 
in point of view and/or perspective 

o Order of Events: Several major 
shifts in time, use of flashback 

o Use of Graphics: If used, a few 
illustrations that support the text 

o Narration: Largely simple and/or 
conventional; few, if any, shifts in 
point of view and/or perspective 

o Order of Events: Occasional use of 
flashback, no major shifts in time 

o Use of Graphics: If used, a range of 
illustrations that support selected 
parts of the text  

o Narration: Simple and conventional; 
no shifts in point of view or 
perspective 

o Order of Events: Strictly 
chronological 

o Use of Graphics: If used, extensive 
illustrations that directly support and 
assist in interpreting the written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; contains 
some abstract, ironic, and/or 
figurative language 

o Vocabulary: Some use of unfamiliar, 
archaic, subject-specific, or overly 
academic language 

o Sentence Structure: Many complex 
sentences with several subordinate 
phrases or clauses and transition 
words 

o Conventionality: Largely explicit and 
easy to understand with some 
occasions for more complex meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational language; 
rarely unfamiliar or overly academic 
language 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, familiar, 
conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Life Experiences: Explores many 
complex and sophisticated themes; 
experiences are distinctly different 
from the common reader 

o Intertextuality and Cultural 
Knowledge: Many references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires extensive, perhaps 
specialized prior content knowledge 

o Life Experiences: Explores many 
themes of varying layers of 
complexity; experiences portrayed 
are uncommon to most readers 

o Intertextuality and Cultural 
Knowledge: Some references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires moderate amount of prior 
content knowledge 

o Life Experiences: Explores few 
themes; experiences portrayed are 
common to many readers 

o Intertextuality and Cultural 
Knowledge:  Few references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires some prior content 
knowledge 

o Life Experiences: Explores a single 
theme; experiences portrayed are 
everyday and common to most 
readers 

o Intertextuality and Cultural 
Knowledge: No references or 
allusions to other texts or cultural 
elements 

o Subject Matter Knowledge: 
requires only everyday content 
knowledge 

Developed by Matt Copeland, Kansas State Department of Education 
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Questions to Consider in Planning for Instructional Scaffolding of Literary Text: 

Meaning: 

 Would spending time helping students to understand the multiple layers/levels of meaning present in the text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text (i.e., summarize, gather 
and apply details, analyze, synthesize, create)? 

 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial plotline, cast of characters, or some other text-based aid be appropriate in deciphering the structure of the text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content areas, i.e. Tier 2 
words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the actual 
information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to explore? 
 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

The Open Window Saki Literary text about how appearances can be 
deceiving. 

 
 

Recommended Placement for Assessment:  Grade 10 

The quantitative measures suggest a lower grade level, but the 
language, complexity of sentence structure, and setting in a 
former time make this text more appropriate for an older grade 
level.  Recommended placement for this passage is at grade 
10. 

 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Moderately complex:  More than one level/ 
layer of meaning; theme is subtle and revealed 
over the entirety of the text. 

 
Text Structure: 

Slightly complex:  Largely simple and/or 
conventional. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable):  

Grades 4-5  740L-1010L 

 

Lexile or Other Quantitative Measure of the 
Text: 

Lexile:  850L 

Flesch-Kincaid:  7.3 

Word Count: 1241 

  Considerations for Passage Selection 

Language Features: 

Moderately complex:  Complex; contains some 
abstract, ironic language.  Some use of 
unfamiliar spellings of words and formality of a 
previous era; complex sentence construction. 

 
Knowledge Demands: 

Moderately complex:  Explores a single theme.  
In spite of the fact that the story is set in an 
earlier era, the theme transcends time. 

 Passage selection should be based on the 
Common Core guidelines and the cognitive 
demands of the assessment tasks. 

 
Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

Adapted from the 2012 ELA SCASS work 
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Next-Generation Literary Items – “The Open Window” 

Standards: 10RL1/10RL3 

1. The text suggests that Vera deliberately tried to upset Framton Nuttel.  Click on the 
highlighted portion of the text that directly supports this conclusion. 

 _____________________________________________________________________________  

“My aunt will be down presently, Mr. Nuttel,” said a very self-possessed young lady of fifteen; “in 

the meantime you must try and put up with me.” 

Framton Nuttel endeavoured to say the correct something which should duly flatter the niece for 

the moment without unduly discounting the aunt that was to come.  Privately he doubted more 

than ever whether these formal visits on a succession of total strangers would do much towards 

helping the nerve cure which he was supposed to be undergoing. 

“I know how it will be,” his sister had said when he was preparing to migrate to this rural retreat; 

“you will bury yourself down there and not speak to a living soul, and your nerves will be worse 

than ever from moping.  I shall just give you letters of introduction to all the people I know there.  

Some of them, as far as I can remember, were quite nice.” 

Framton wondered whether Mrs. Sappleton, the lady to whom he was presenting one of the 

letters of introduction, came into the nice division. 

“Do you know many of the people round here?” asked the niece, when she judged that they had 

had sufficient silent communion. 

“Hardly a soul,” said Framton.  “My sister was staying here, at the rectory, you know, some four 

years ago, and she gave me letters of introduction to some of the people here.” 

He made the last statement in a tone of distinct regret.  

“Then you know practically nothing about my aunt?” pursued the self-possessed young lady. 

“Only her name and address,” admitted the caller.  He was wondering whether Mrs. Sappleton 

was in the married or widowed state.  An undefinable something about the room seemed to 

suggest masculine habitation. 

“Her great tragedy happened just three years ago,” said the child; “that would be since your 

sister’s time.” 

“Her tragedy?” asked Framton; somehow in this restful country spot tragedies seemed out of 

place. 

“You may wonder why we keep that window wide open on an October afternoon,” said the 

niece, indicating a large French window that opened on to a lawn. 

“It is quite warm for the time of the year,” said Framton; “but has that window got anything to do 

with the tragedy?” 

 “Out through that window, three years ago to a day, her husband and her two young brothers 

went off for their day’s shooting.  They never came back.  In crossing the moor to their favourite 

snipe-shooting ground they were all three engulfed in a treacherous piece of bog.  It had been  
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that dreadful wet summer, you know, and places that were safe in other years gave way 

suddenly without warning.  Their bodies were never recovered.  That was the dreadful part of it.”  

Here the child’s voice lost its self-possessed note and became falteringly human.  “Poor aunt 

always thinks that they will come back some day, they and the little brown spaniel that was lost 

with them, and walk in at that window just as they used to do.  That is why the window is kept 

open every evening till it is quite dusk.  Poor dear aunt, she has often told me how they went 

out, her husband with his white waterproof coat over his arm, and Ronnie, her youngest brother, 

singing ‘Bertie, why do you bound?’ as he always did to tease her, because she said it got on 

her nerves.  Do you know, sometimes on still, quiet evenings like this, I almost get a creepy 

feeling that they will all walk in through that window—” 

She broke off with a little shudder.  It was a relief to Framton when the aunt bustled into the 

room with a whirl of apologies for being late in making her appearance. 

“I hope Vera has been amusing you?” she said.  “She has been very interesting,” said Framton. 

“I hope you don’t mind the open window,” said Mrs. Sappleton briskly; “my husband and 

brothers will be home directly from shooting, and they always come in this way.  They’ve been 

out for snipe in the marshes today, so they’ll make a fine mess over my poor carpets.  So like 

you menfolk, isn’t it?” 

She rattled on cheerfully about the shooting and the scarcity of birds, and the prospects for duck 

in the winter.  To Framton it was all purely horrible.  He made a desperate but only partially 

successful effort to turn the talk on to a less ghastly topic; he was conscious that his hostess 

was giving him only a fragment of her attention, and her eyes were constantly straying past him 

to the open window and the lawn beyond.  It was certainly an unfortunate coincidence that he 

should have paid his visit on this tragic anniversary. 

“The doctors agree in ordering me complete rest, an absence of mental excitement, and 

avoidance of anything in the nature of violent physical exercise,” announced Framton, who 

laboured under the tolerably widespread delusion that total strangers and chance 

acquaintances are hungry for the least detail of one’s ailments and infirmities, their cause and 

cure.  “On the matter of diet they are not so much in agreement,” he continued. 

“No?” said Mrs. Sappleton, in a voice which only replaced a yawn at the last moment.  Then she 

suddenly brightened into alert attention—but not to what Framton was saying. 

“Here they are at last!” she cried.  “Just in time for tea, and don’t they look as if they were 

muddy up to the eyes!” 

Framton shivered slightly and turned towards the niece with a look intended to convey 

sympathetic comprehension.  The child was staring out through the open window with dazed 

horror in her eyes.  In a chill shock of nameless fear Framton swung round in his seat and 

looked in the same direction. 

In the deepening twilight three figures were walking across the lawn towards the window; they 

all carried guns under their arms, and one of them was additionally burdened with a white coat  
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hung over his shoulders.  A tired brown spaniel kept close at their heels.  Noiselessly they 

neared the house, and then a hoarse young voice chanted out of the dusk: “I said, Bertie, why 

do you bound?” 

Framton grabbed wildly at his stick and hat; the hall-door, the gravel-drive, and the front gate 

were dimly-noted stages in his headlong retreat.  A cyclist coming along the road had to run into 

the hedge to avoid an imminent collision. 

“Here we are, my dear,” said the bearer of the white mackintosh, coming in through the window; 

“fairly muddy, but most of it’s dry.  Who was that who bolted out as we came up?” 

“A most extraordinary man, a Mr. Nuttel,” said Mrs. Sappleton; “could only talk about his 

illnesses, and dashed off without a word of good-bye or apology when you arrived.  One would 

think he had seen a ghost.” 

“I expect it was the spaniel,” said the niece calmly; “he told me he had a horror of dogs.  He was 

once hunted into a cemetery somewhere on the banks of the Ganges by a pack of pariah dogs, 

and had to spend the night in a newly dug grave with the creatures snarling and grinning and 

foaming just above him.  Enough to make anyone lose their nerve.” 

Romance at short notice was her specialty. 

 _____________________________________________________________________________  

Key:  Second highlighted portion:  “Then you know practically nothing about my aunt?” 

pursued the self-possessed young lady.  “Only her name and address,” admitted the 

caller. 
 

Smarter Balanced-released item 
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Standard: 10RL2 

2. Explain how the theme of the text is developed over the course of the text.  Use evidence 
from the text to support your answer. 

 
 
 
 

 

Scoring Rubric 

Score  

2 The response: 

 gives sufficient evidence of the ability to analyze the development of the theme 

 includes specific inferences that make clear reference to the text 

 adequately supports the inferences with clearly relevant evidence from the text 

1 The response: 

 gives limited evidence of the ability to analyze the development of the theme 

 includes some inferences that make reference to the text 

 supports the inferences with limited evidence from the text 

0 A response gets no credit if it provides no evidence of the ability to analyze the 
development of the theme and includes no relevant information from the text. 

Exemplar The theme, appearance can be deceiving, is developed over the course of the text.  Vera, 
a “self-possessed young lady of fifteen” appears innocent and engaging.  Once she 
confirms that Framton does not know her aunt, she spins a tale of mystery and tragedy, 
relaying that her aunt’s husband and two young brothers disappeared three years ago to 
the day.  They went off for a day’s shooting and never returned.  The reader is also 
entangled by her deception and shares Framton’s shock when they appear.  Framton, 
whose nerves were already frayed, runs off.  Vera, not missing a beat, contrives another 
tale to cover his sudden departure.  All have been deceived by this sweet appearing young 
woman. 

Rubric based on Smarter Balanced rubric 
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Next-Generation Literary Items – “The Open Window” 

Standard: 10RL5 

3. Explain how the author is able to create an element of surprise.  Use evidence from the text 
to support your answer. 

 
 
 
 
 

Scoring Rubric 

Score  

2 The response: 

 gives sufficient evidence of the ability to use reasoning and evidence  

 includes specific inferences that make clear reference to the text 

 adequately supports the inferences with clearly relevant evidence from the text 

1 The response: 

 gives limited evidence of the ability to use reasoning and evidence  

 includes some inferences that make reference to the text 

 supports the inferences with limited evidence from the text 

0 A response gets no credit if it provides no evidence of the ability to use reasoning and 
evidence and includes no relevant information from the text. 

Exemplar The author creates the element of surprise by employing a limited omniscient point of 
view.  This helps draw the reader into Vera’s tale and fall for her deception along with 
Framton.  While the reader does not think the men are ghosts, as Framton does, the 
reader is momentarily confused by the men’s appearance—still under the spell of the 
“sweet” young lady.  It isn’t until she spins another tale that reality sets in and the reader 
realizes the deception—or perhaps it takes the last line to make it abundantly clear, 
“Romance at short notice was her specialty.”  

Rubric based on Smarter Balanced rubric 
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Next-Generation Literary Items – “The Open Window” 

Standard: 10RL3 

4. Explain what Vera’s interaction with Framton reveals about Vera.  Use evidence from the 
text to support your answer. 

 
 
 
 

 

Scoring Rubric 

Score  

2 The response: 

 gives sufficient evidence of the ability to use reasoning and evidence  

 includes specific inferences that make clear reference to the text 

 adequately supports the inferences with clearly relevant evidence from the text 

1 The response: 

 gives limited evidence of the ability to use reasoning and evidence  

 includes some inferences that make reference to the text 

 supports the inferences with limited evidence from the text 

0 A response gets no credit if it provides no evidence of the ability to use reasoning and 
evidence and includes no relevant information from the text. 

Exemplar Vera’s interaction with Framton reveals her vivid imagination and expertise in crafting and 
sharing “stories” with a false sincerity that convinces all around her.  She seems to relish 
her ability to use her “innocent/sweet” demeanor to spin tales with little regard for their 
ramifications.  Framton shares with Mrs. Sappleton that he has come to this rural retreat 
because he must avoid “mental excitement.”  Knowing this, Vera lets her game continue, 
not reneging or even appearing concerned about the consequences of her actions.  These 
actions make her seem insensitive and spoiled, with little regard for others. 

Rubric based on Smarter Balanced rubric 
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Next-Generation Literary Items – “The Open Window” 

Standard: 10RL5 

5. Explain the impact of the last sentence in the text.  Use evidence from the text to support 
your answer. 

 
 
 
 

Scoring Rubric 

Score  

2 The response: 

 gives sufficient evidence of the ability to use reasoning and evidence  

 includes specific inferences that make clear reference to the text 

 adequately supports the inferences with clearly relevant evidence from the text 

1 The response: 

 gives limited evidence of the ability to use reasoning and evidence  

 includes some inferences that make reference to the text 

 supports the inferences with limited evidence from the text 

0 A response gets no credit if it provides no evidence of the ability to use reasoning and 
evidence and includes no relevant information from the text. 

Exemplar After Vera has tricked Framton, with potentially serious ramifications, the reader has little 
sympathy or empathy for this spoiled girl.  Adding insult to injury she crafts another tale to 
cover Framton’s abrupt departure.  Or, was she trying to dispel some of the damage she 
did so her aunt does not judge Framton harshly.  That thought might not have crossed a 
reader’s mind, had it not been for the last sentence in the text, “Romance at short notice 
was her specialty.”  Is she malicious or just bored?  In her boredom, has her imagination 
gone out of control and is that understandable in a world with few diversions?  That 
sentence causes the reader to take pause. 

Rubric based on Smarter Balanced rubric 
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DCAS Informational Text – 
“Rodents of Unusual Size and Other Surprises” 

 

1 An American visitor to the zoo in Caracas, Venezuela, may be alarmed to find that many of 

the exhibit animals are not where you might expect them to be.  An oversized sign 

proclaiming the Bosque de Monos¹, near the entrance to the park, inspires many camera-

clad tourists to peer upward into the treetops, straining their eyes for a glimpse of the elusive 

monkeys.  When patience wears thin, tourists wander off to the next exhibit, only to discover 

an empty habitat for an albino alligator.  Curiously, the alligator’s boundaries are not very 

well secured.  In fact, it appears that this distinguished alligator could wander off and visit 

other parts of the park if so motivated.  An uneasy feeling sets in, and you might have to 

worry about ankle–snapping alligators, but there is a commotion of chattering and 

screaming coming from the snack booth just around the corner.  A few timid steps later, the 

mystery is revealed.  A monkey victoriously wrenches away a cup of soda from a stunned 

zoo-goer and then celebrates his prize with several monkey friends who can be heard but 

not seen in the foliage above.  Yes, the animals are roaming freely, and they are committing 

petty crimes. 

2 This knowledge prompts many visitors to check and recheck their zoo maps.  Leones²? 

Tigres³?  Osos4?  Oh my!  Where are they?  Surely they are not roaming free as well.  And, 

thankfully, they are not.  Conceptually, this zoo is a cross between an open-range zoo and a 

traditional zoo that you might typically find in a city in the United States.  The builders of the 

zoo in Caracas began by fencing in hundreds of acres of land and simply declaring the 

native animals inside its boundaries “zoo animals.”  Then they added a variety of non-native 

animals over time.  Thankfully, the animals considered most dangerous are behind concrete 

barriers or chain-linked fencing.  Still, courage is required to explore the rest of the zoo at 

this point because one person’s “dangerous” could be another’s pet. 

3 Beyond the snack booth is a clearing hosting a menagerie of birds and small deer, 

coexisting peacefully.  Signs warn patrons not to feed the animals because they will swarm 

you.  At least one non-conformer always slyly opens a bag of patatas and the title wave of 

wing-flapping and hoof thrumming toward the treats begins.  While none of these animals 

seems threatening alone, all of them coming toward you at once is another matter entirely.  

Most people learn to keep their patatas to themselves after being swarmed! 

4 Perhaps the most interesting discovery of all is the herd of robust beaver-like creatures the 

size of sheep.  These animals, which can be found wallowing in a marshy habitat in the zoo, 

are capybaras.  They are native to South America and are the world’s largest rodents, 

weighing in at 60 to 140 pounds.  The capybaras exist in the zoo in large numbers because 

they were among the native inhabitants of the area when it was fenced in—and they will let 

you know it.  A visit here would not be complete without a beady-eyed stand-off with one of 

these creatures before it decides to bark a gentle warning and then run off to wallow with its 

family. 

5 Some zoos are a little more of an adventure than others, especially when cultural practices 

influence the way countries maintain their wild animal collections. 
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6 By the way, has anyone seen that alligator? 

 
¹Bosque de Monos – Monkey Forest 
²Leones - Lions 
³Tigres - Tigers 
ᶣOsos - Bears 
Patatas – a snack food similar to potato chips 

 
DCAS-released text 
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Text Complexity: Qualitative Measures Rubric – Informational Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

PURPOSE 
o Purpose:  Subtle, implied, difficult 

to determine; intricate, theoretical 
elements 

o Purpose:  Implied, but fairly easy to 
infer; more theoretical than concrete 

o Purpose:  Implied, but easy to 
identify based upon context or 
source 

o Purpose:  Explicitly stated; clear, 
concrete with a narrow focus 

TEXT 
STRUCTURE 

o Organization of Main Ideas: 
Connections between an extensive 
range of ideas or events are deep, 
intricate and often implicit or subtle; 
organization of the text is intricate or 
specialized for a particular discipline 

o Text Features: If used, are 
essential in understanding content 

o Use of Graphics: If used, 
extensive, intricate, essential 
integrated graphics, tables, charts, 
etc., necessary to make meaning of 
text; also may provide information 
not otherwise conveyed in the text 

o Organization of Main Ideas: 
Connections between an expanded 
range ideas, processes or events 
are deeper and often implicit or 
subtle; organization may contain 
multiple pathways and may exhibit 
traits common to a specific 
discipline 

o Text Features: If used, greatly 
enhance the reader’s understanding 
of content 

o Use of Graphics: If used, essential 
integrated graphics, tables, charts, 
etc.; may occasionally be essential 
to understanding the text 

o Organization of Main Ideas: 
Connections between some ideas or 
events are implicit or subtle; 
organization is evident and 
generally sequential 

o Text Features: If used, enhance the 
reader’s understanding of content 

o Use of Graphics: If used, graphics 
mostly supplementary to 
understanding of the text, such as 
indexes, glossaries; graphs, 
pictures, tables, and charts directly 
support the text 

o Organization of Main Ideas: 
Connections between ideas, 
processes or events are explicit and 
clear; organization of text is clear or 
chronological or easy to predict 

o Text Features: If used, help the 
reader navigate and understand 
content but are not essential 

o Use of Graphics: If used, simple 
graphics, unnecessary to 
understanding the text but directly 
support and assist in interpreting the 
written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; 
contains some abstract, ironic, 
and/or figurative language 

o Vocabulary: Somewhat complex 
language that is sometimes 
unfamiliar, archaic, subject-specific, 
or overly academic 

o Sentence Structure: Many 
complex sentences with several 
subordinate phrases or clauses and 
transition words 

o Conventionality: Largely explicit 
and easy to understand with some 
occasions for more complex 
meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational; rarely 
unfamiliar or overly academic 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, 
familiar, conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Subject Matter Knowledge: 
Extensive, perhaps specialized or 
even theoretical discipline-specific 
content knowledge; range of 
challenging abstract and theoretical 
concepts 

o Intertextuality: Many references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Moderate levels of discipline-
specific content knowledge; some 
theoretical knowledge may enhance 
understanding; range of 
recognizable ideas and challenging 
abstract concepts 

o Intertextuality: Some references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday practical knowledge and 
some discipline-specific content 
knowledge; both simple and more 
complicated, abstract ideas  

o Intertextuality: A few references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday, practical knowledge; 
simple, concrete ideas 

o Intertextuality: No references or 
allusions to other texts, or outside 
ideas, theories, etc. 

Developed by Matt Copeland, Kansas State Department of Education  
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Questions to Consider in Planning for Instructional Scaffolding of Informational Text: 

Purpose: 

 Would spending time helping students to establish a purpose for reading this text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text? 
 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial outline or some other text-based aid be appropriate in deciphering the structure of the text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content areas, i.e. Tier 2 
words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the actual 
information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to explore? 
 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
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Worksheet:  Text Complexity Analysis 
 

Title Author Text Description 

Rodents of Unusual Size and 
Other Surprises 

Commissioned Informational text about a zoo in Caracas, 
Venezuela where cultural practices 
influence the way they maintain their wild 
animal collections. 

 
 

Recommended Placement for Assessment:  Grade 8 

While the quantitative measures suggest that the appropriate 
placement for this passage is in the grade 9-10 grade band, the 
Lexile seems inflated.  The qualitative measure indicates the 
passage is not that complex.  That information combined with the 
low word count suggests that an appropriate placement would be 
at grade 8. 

 
 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Slightly complex:  Explicitly stated; clear, 
concrete with a narrow focus. 

 
Text Structure: 

Slightly complex:  Connections between ideas 
are explicit and clear; organization of text is 
clear. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable): 

Grades 9-10  1050L-1335L 

 

Lexile or Other Quantitative Measure of the 
Text: 

Lexile:  1210L 

Word Count:  574 

  Considerations for Passage Selection 

Language Features: 

Slightly complex:  Explicit, literal, 
straightforward, easy to understand; familiar, 
conversational language; simple and 
compound sentences. 

 
Knowledge Demands: 

Slightly complex:  Everyday, practical 
knowledge; simple, concrete ideas. 

 Passage selection should be based on the 
Common Core guidelines and the cognitive 
demands of the assessment tasks. 

 
Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

Adapted from the 20112 ELA SCASS work 
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DCAS Informational Items – 
“Rodents of Unusual Size and Other Surprises” 

Standard: 10RI2 

1. The reader can infer that the zoo in Caracas is run according to which principle? 

a. Zoos should work to educate visitors about conservation. 

b. Zoos should permit visitors to give healthy foods to the animals. 

c. Zoos should allow safe interactions between visitors and animals. 

d. Zoos should keep the animals clearly separated from the visitors. 

Key: c 

Standard: 10RI6 

2. What is the author’s main purpose in writing this passage? 

a. To persuade the reader to visit the Caracas Zoo. 

b. To inform the reader about a unique and interesting type of zoo. 

c. To argue for changes in the rules visitors must follow at the Caracas Zoo. 

d. To entertain with a story of mischievous monkeys and barking capybaras. 

Key: b 

Standard: 10RI6 

3. Which statement would the author of the passage most likely agree with? 

a. Cultural differences play an important role in the way animals are treated in captivity. 

b. Open animal habitats create a more adventurous atmosphere. 

c. Leaving animals uncaged creates a serious hazard for zoo visitors. 

d. Open-ranged zoos are an important tourist attraction for a country. 

Key: b 

Standard: 10RI4 

4. Read this sentence from the passage.  

“At least one non-conformer always slyly opens a bag of patatas and the tidal wave of wing-
flapping and hoof-thrumming toward the treats begins.” (paragraph 3)  

How does the author’s use of a literary device affect the reader?  

a. The use of alliteration allows the reader to imagine the sounds of the wild animals. 

b. The use of allusion allows the reader to connect the scene to prior knowledge. 

c. The use of metaphor allows the reader to visualize the action being described 

d. The use of personification allows the reader to understand the actions of the animals. 

Key: c  
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DCAS Informational Items –  
“Rodents of Unusual Size and Other Surprises” 

Standard: 10RI6 

5. Read this sentence from the passage.  

“By the way, has anyone seen that alligator?” (paragraph 6)  

How does this rhetorical question function within the passage as a whole? 

a. It leads the reader to question the logic of a free-range zoo. 

b. It contradicts earlier evidence that the alligator had been found. 

c. It adds a joking note of uncertainty to the idea of fun at the zoo. 

d. It leaves the reader with an interesting question for follow-up research. 

Key: c 
 
DCAS grade10 released items 
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Next-Generation Informational Text – 
“Speech from Lyndon Baines Johnson” 

 

Lyndon Baines Johnson was elected vice-president in 1960, running with John F. Kennedy.  
This is an excerpt from a speech that he delivered on November 27, 1963, five days after John 
F. Kennedy was assassinated. 

Mr. Speaker, Mr. President, Members of the House, Members of the Senate, my fellow 

Americans: 

All I have I would have given gladly not to be standing here today. 

The greatest leader of our time has been struck down by the foulest deed of our time.  Today 

John Fitzgerald Kennedy lives on in the immortal words and works that he left behind.  He lives 

on in the mind and memories of mankind.  He lives on in the hearts of his countrymen. 

No words are sad enough to express our sense of loss.  No words are strong enough to express 

our determination to continue the forward thrust of America that he began. 

The dream of conquering the vastness of space—the dream of partnership across the Atlantic—

and across the Pacific as well—the dream of a Peace Corps in less developed nations—the 

dream of education for all of our children—the dream of jobs for all who seek them and need 

them—the dream of care for our elderly—the dream of an all-out attack on mental illness—and 

above all, the dream of equal rights for all Americans, whatever their race or color—these and 

other American dreams have been vitalized by his drive and by his dedication. 

And now the ideas and the ideals which he so nobly represented must and will be translated 

into effective action. 

Under John Kennedy’s leadership, this Nation has demonstrated that it has the courage to seek 

peace, and it has the fortitude to risk war.  We have proved that we are a good and reliable 

friend to those who seek peace and freedom.  We have shown that we can also be a formidable 

foe to those who reject the path of peace and those who seek to impose upon us or our allies 

the yoke of tyranny. 

This Nation will keep its commitments from South Vietnam to West Berlin. We will be unceasing 

in the search for peace; resourceful in our pursuit of areas of agreement even with those with 

whom we differ; and generous and loyal to those who join with us in common cause. 

In this age when there can be no losers in peace and no victors in war, we must recognize the 

obligation to match national strength with national restraint.  We must be prepared at one and 

the same time for both the confrontation of power and the limitation of power.  We must be 

ready to defend the national interest and to negotiate the common interest.  This is the path that 

we shall continue to pursue.  Those who test our courage will find it strong, and those who seek 

our friendship will find it honorable.  We will demonstrate anew that the strong can be just in the 

use of strength; and the just can be strong in the defense of justice. 

And let all know we will extend no special privilege and impose no persecution.  We will carry on 

the fight against poverty and misery, and disease and ignorance, in other lands and in our own. 
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We will serve all the Nation, not one section or one sector, or one group, but all Americans.  

These are the United States—a united people with a united purpose. 

Our American unity does not depend upon unanimity.  We have differences; but now, as in the 

past, we can derive from those differences strength, not weakness, wisdom, not despair.  Both 

as a people and a government, we can unite upon a program, a program which is wise and just, 

enlightened and constructive. 

For thirty-two years Capitol Hill has been my home.  I have shared many moments of pride with 

you, pride in the ability of the Congress of the United States to act, to meet any crisis, to distill 

from our differences strong programs of national action. 

An assassin’s bullet has thrust upon me the awesome burden of the Presidency.  I am here 

today to say I need your help; I cannot bear this burden alone.  I need the help of all Americans, 

and all America.  This Nation has experienced a profound shock, and in this critical moment, it is 

our duty, yours and mine, as the Government of the United States, to do away with uncertainty 

and doubt and delay, and to show that we are capable of decisive action; that from the brutal 

loss of our leader we will derive not weakness, but strength; that we can and will act and act 

now. 

From this chamber of representative government, let all the world know and none 

misunderstand that I rededicate this Government to the unswerving support of the United 

Nations, to the honorable and determined execution of our commitments to our allies, to the 

maintenance of military strength second to none, to the defense of the strength and the stability 

of the dollar, to the expansion of our foreign trade, to the reinforcement of our programs of 

mutual assistance and cooperation in Asia and Africa, and to our Alliance for Progress in this 

hemisphere. 

On the twentieth day of January, in 1961, John F. Kennedy told his countrymen that our national 

work would not be finished “in the first thousand days, nor in the life of this administration, nor 

even perhaps in our lifetime on this planet.  But,” he said, “let us begin.” 

Today, in this moment of new resolve, I would say to all my fellow Americans, let us continue…. 

 

DCAS released text 
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Text Complexity: Qualitative Measures Rubric – Informational Text 
 
Text Title___________________________________________   Text Author_____________________________________ 

QUALITATIVE Very Complex       Slightly Complex 

PURPOSE 
o Purpose:  Subtle, implied, difficult 

to determine; intricate, theoretical 
elements 

o Purpose:  Implied, but fairly easy to 
infer; more theoretical than concrete 

o Purpose:  Implied, but easy to 
identify based upon context or 
source 

o Purpose:  Explicitly stated; clear, 
concrete with a narrow focus 

TEXT 
STRUCTURE 

o Organization of Main Ideas: 
Connections between an extensive 
range of ideas or events are deep, 
intricate and often implicit or subtle; 
organization of the text is intricate or 
specialized for a particular discipline 

o Text Features: If used, are 
essential in understanding content 

o Use of Graphics: If used, 
extensive, intricate, essential 
integrated graphics, tables, charts, 
etc., necessary to make meaning of 
text; also may provide information 
not otherwise conveyed in the text 

o Organization of Main Ideas: 
Connections between an expanded 
range ideas, processes or events 
are deeper and often implicit or 
subtle; organization may contain 
multiple pathways and may exhibit 
traits common to a specific 
discipline 

o Text Features: If used, greatly 
enhance the reader’s understanding 
of content 

o Use of Graphics: If used, essential 
integrated graphics, tables, charts, 
etc.; may occasionally be essential 
to understanding the text 

o Organization of Main Ideas: 
Connections between some ideas or 
events are implicit or subtle; 
organization is evident and 
generally sequential 

o Text Features: If used, enhance the 
reader’s understanding of content 

o Use of Graphics: If used, graphics 
mostly supplementary to 
understanding of the text, such as 
indexes, glossaries; graphs, 
pictures, tables, and charts directly 
support the text 

o Organization of Main Ideas: 
Connections between ideas, 
processes or events are explicit and 
clear; organization of text is clear or 
chronological or easy to predict 

o Text Features: If used, help the 
reader navigate and understand 
content but are not essential 

o Use of Graphics: If used, simple 
graphics, unnecessary to 
understanding the text but directly 
support and assist in interpreting the 
written text 

LANGUAGE 
FEATURES 

o Conventionality: Dense and 
complex; contains abstract, ironic, 
and/or figurative language 

o Vocabulary: Generally unfamiliar, 
archaic, subject-specific, or overly 
academic language; may be 
ambiguous or purposefully 
misleading 

o Sentence Structure: Mainly 
complex sentences often containing 
multiple concepts 

o Conventionality: Complex; 
contains some abstract, ironic, 
and/or figurative language 

o Vocabulary: Somewhat complex 
language that is sometimes 
unfamiliar, archaic, subject-specific, 
or overly academic 

o Sentence Structure: Many 
complex sentences with several 
subordinate phrases or clauses and 
transition words 

o Conventionality: Largely explicit 
and easy to understand with some 
occasions for more complex 
meaning 

o Vocabulary: Mostly contemporary, 
familiar, conversational; rarely 
unfamiliar or overly academic 

o Sentence Structure: Simple and 
compound sentences, with some 
more complex constructions 

o Conventionality: Explicit, literal, 
straightforward, easy to understand 

o Vocabulary: Contemporary, 
familiar, conversational language 

o Sentence Structure: Mainly simple 
sentences 

KNOWLEDGE 
DEMANDS 

o Subject Matter Knowledge: 
Extensive, perhaps specialized or 
even theoretical discipline-specific 
content knowledge; range of 
challenging abstract and theoretical 
concepts 

o Intertextuality: Many references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Moderate levels of discipline-
specific content knowledge; some 
theoretical knowledge may enhance 
understanding; range of 
recognizable ideas and challenging 
abstract concepts 

o Intertextuality: Some references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday practical knowledge and 
some discipline-specific content 
knowledge; both simple and more 
complicated, abstract ideas  

o Intertextuality: A few references or 
allusions to other texts or outside 
ideas, theories, etc. 

o Subject Matter Knowledge: 
Everyday, practical knowledge; 
simple, concrete ideas 

o Intertextuality: No references or 
allusions to other texts, or outside 
ideas, theories, etc. 

Developed by Matt Copeland, Kansas State Department of Education  
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Questions to Consider in Planning for Instructional Scaffolding of Informational Text: 

Purpose: 

 Would spending time helping students to establish a purpose for reading this text be appropriate? 

 Will students know in advance what they are expected to do with the information they gain from reading this text? 
 

Text Structure: 

 Would graphic organizers or other aids be appropriate in making the structure of the text visible to students? 

 Would a partial outline or some other text-based aid be appropriate in deciphering the structure of the text?  

 Would previewing and discussing the graphics included with the text prior to reading be appropriate? 
 

Language Features: 

 Would a review of figurative, abstract, or ironic language and a modeling of how that type of language might be interpreted be 
appropriate? 

 Would glossing certain vocabulary (particularly multiple meaning words that extend across other subject matter content areas, i.e. Tier 2 
words) prior to reading be appropriate? 

 

Knowledge Demands: 

 What background knowledge needs to be introduced (or re-introduced) to facilitate reading success that will not supplant the actual 
information gained from the reading experience? 

 What explicit references and/or allusions to other texts might require additional resources/opportunities for students to explore? 
 

General: 

 In what ways might collaborative groupings of students during the reading process be appropriate? 
 
 
 



Common Core Assessment Comparison for ELA/Literacy – Grade 10 

11/4/2013  40  
Document Control #:  2013/07/04 

Worksheet:  Text Complexity Analysis  
 

Title Author Text Description 

Speech from Lyndon Baines 
Johnson 

Public domain Information text – Excerpt from the speech 
Johnson gave 5 days after the 
assassination of John Kennedy. 

 
 

Recommended Placement for Assessment:  Grade 10 

The quantitative and qualitative measures both suggest that the 
appropriate placement for this passage is at grade 10. 

 
 

Qualitative Measures  Quantitative Measures 

Meaning/Purpose: 

Moderately complex:  Implied, but fairly easy 
to infer. 

 
Text Structure: 

Moderately complex:  Connections between 
some ideas are implicit or subtle; organization 
is evident. 

 Common Core State Standards Appendix A 
Complexity Band Level (if applicable): 

Grades 9-10 1050L -1335L 

 

Lexile or Other Quantitative Measure of the 
Text: 

Lexile:  1230L 

Word Count:  932 

  Considerations for Passage Selection 

Language Features: 

Moderately complex:  Largely explicit and easy 
to understand with some occasions for more 
complex meaning; mostly contemporary, 
familiar, conversational language.  Simple and 
compound sentences with many complex 
constructions. 

 
Knowledge Demands: 

Moderately complex:  Moderate levels of 
content knowledge; both simple and more 
complicated, abstract ideas.  Some references 
to outside ideas. 

 Passage selection should be based on the 
Common Core guidelines and the cognitive 
demands of the assessment tasks. 

 
Potential Challenges a Text May Pose: 

 Accessibility 

 Sentence and text structures 

 Archaic language, slang, idioms, or other 
language challenges 

 Background knowledge 

 Bias and sensitivity issues 

 Word count 

Adapted from the 20112 ELA SCASS work 
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Next-Generation Informational Items – 
“Speech from Lyndon Baines Johnson” 

Standard: 10RI4 

1. Read this excerpt from Johnson’s speech. 
 _____________________________________________________________________________  

“An assassin’s bullet has thrust upon me the awesome burden of the Presidency.” 
 _____________________________________________________________________________  

What does the word “thrust” suggest about Johnson’s feelings as he accepted the 
presidency? 

 
 
 
 

Scoring Rubric: 

Score  

2 The response: 

 gives sufficient evidence of the ability to determine the impact of specific word choices 

 includes specific inferences that make clear reference to the text 

 adequately supports the inferences with clearly relevant details from the text 

1 The response: 

 gives limited evidence of the ability to determine the impact of specific word choices 

 includes some inferences that make reference to the text 

 supports the inferences with limited details from the text 

0 A response gets no credit if it provides no evidence of the ability to determine the impact of 
specific word choices and includes no relevant information from the text. 

Exemplar The use of the word “thrust” indicates that Johnson means that his ascendency to the 
presidency at this time was not expected or desired.  It came as a result of a tragedy and 
he is responding to the need to lead the country and provide stability in the face of the 
country’s grief. 

Rubric based on Smarter Balanced-released rubric 
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Next-Generation Informational Items –  
“Speech from Lyndon Baines Johnson” 

Standard: 10RI3 

2. Explain why Johnson presents his ideas in the order he does.  Use evidence from the text in 
your explanation. 

 
 
 
 

Scoring Rubric 

Score  

2 The response: 

 gives sufficient evidence of the ability to apply reasoning and a range of textual 
evidence to justify an analysis of an author’s presentation of information 

 includes specific inferences that make clear reference to the text 

 adequately supports the inferences with clearly relevant details from the text 

1 The response: 

 gives limited evidence of the ability to apply reasoning and a range of textual evidence 
to justify an analysis of an author’s presentation of information 

 includes some inferences that make reference to the text 

 supports the inferences with limited details from the text 

0 A response gets no credit if it provides no evidence of the ability to apply reasoning and a 
range of textual evidence to justify an analysis of an author’s presentation of information 
and includes no relevant information from the text. 

Exemplar Johnson presents his ideas in the order in which he does because the country has just 
experienced a tragedy, and he feels his first responsibility is to assure the country that 
there is stability and continuity of Kennedy’s vision and agenda for the country.  He states, 
“And now the ideas and the ideals which he so nobly represented must and will be 
translated into effective action.”  He then addresses the world audience, especially South 
Vietnam and West Berlin, assuring them the nation’s commitments will not change.  He 
articulates his foreign policy vision to deter any adversary’s thought that the country has 
been weakened by this tragedy, stating, “Those who test our courage will find it strong, 
and those who seek our friendship will find it honorable.  We will demonstrate anew that 
the strong can be just in the use of strength; and the just can be strong in the defense of 
justice.”  He continues to draw the nation together by talking about “a united people with a 
united purpose” and a call to action, “Today, in this moment of new resolve, I would say to 
all my fellow Americans, let us continue….” 

Rubric based on Smarter Balanced-released rubric 
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Next-Generation Informational Items – 
“Speech from Lyndon Baines Johnson” 

 

Standard: 10RI6 

3. What image is Johnson trying to present in his speech? 

a. That he is fiercely independent 

b. That he is rarely uncompromising 

c. That he is tempered by tragedy 

d. That he is inspired by greatness 

Key: d 

Standard: 10RI2 

4. What was the message of Johnson’s speech? 

a. There would be an emphasis on concerns at home. 

b. There would be continuity of policy at home and abroad. 

c. There would be a more focused approach to the crisis abroad. 

d. There would be increased government involvement at home and abroad. 

Key: b 

Standard: 10RI4 

5. Which words best describes the tone of the speech? 

a. Scornful and sarcastic 

b. Reverent and detached 

c. Mournful and respectful 

d. Argumentative and challenging 

Key: c 
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Next-Generation Informational Items –  
“Speech from Lyndon Baines Johnson” 

Standard: 10RI6 

6. Explain how Johnson uses rhetorical devices to advance his purpose.  Use evidence from 
the text in your explanation. 

 
 
 
 

Scoring Rubric 

Score  

2 The response: 

 gives sufficient evidence of the ability to apply reasoning and a range of textual 
evidence to justify an analysis of an author’s presentation of information 

 includes specific inferences that make clear reference to the text 

 adequately supports the inferences with clearly relevant details from the text 

1 The response: 

 gives limited evidence of the ability to apply reasoning and a range of textual evidence 
to justify an analysis of an author’s presentation of information 

 includes some inferences that make reference to the text 

 supports the inferences with limited details from the text 

0 A response gets no credit if it provides no evidence of the ability to apply reasoning and a 
range of textual evidence to justify an analysis of an author’s presentation of information 
and includes no relevant information from the text. 

Exemplar Johnson uses several rhetorical devices to advance the purpose of the speech.  First, he 
wants to represent the nation as strong and united despite its loss and does that through 
repetition and parallelism, especially in paragraphs 9, 11, and 12.  For example from 
paragraph 9: “In this age when there can be no losers in peace and no victors in war, we 
must recognize the obligation to match national strength with national restraint….  Those 
who test our courage will find it strong, and those who seek our friendship will find it 
honorable.  We will demonstrate anew that the strong can be just in the use of strength; 
and the just can be strong in the defense of justice.”  From paragraphs 11 and 12: “These 
are the United States—a united people with a united purpose.  Our American unity does 
not depend upon unanimity.  We have differences; but now, as in the past, we can derive 
from those differences strength, not weakness, wisdom, not despair.  Both as a people 
and a government, we can unite upon a program, a program which is wise and just, 
enlightened and constructive.”  Johnson also uses an emotional appeal and a call to action 
in paragraph 14: “An assassin’s bullet has thrust upon me the awesome burden of the 
Presidency.  I am here today to say I need your help; I cannot bear this burden alone.  I 
need the help of all Americans, and all America.  This Nation has experienced a profound 
shock, and in this critical moment, it is our duty, yours and mine, as the Government of the 
United States, to do away with uncertainty and doubt and delay, and to show that we are 
capable of decisive action; that from the brutal loss of our leader we will derive not 
weakness, but strength; that we can and will act and act now.”  Another device Johnson 
uses is that he includes the audience, using we not I and us not me.   

Rubric based on Smarter Balanced-released rubric 
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Common Core State Standards for Writing 
 

Writing Standards 

Text Types 
and 
Purposes 

9-10W1 – Write arguments to support claims in an analysis of substantive 
topics or texts, using valid reasoning and relevant and sufficient evidence. 

9-10W1a – Introduce precise claim(s), distinguish the claim(s) from 
alternate or opposing claims, and create an organization that establishes 
clear relationships among claim(s), counterclaims, reasons, and evidence. 

9-10W1b – Develop claim(s) and counterclaims fairly, supplying evidence 
for each while pointing out the strengths and limitations of both in a manner 
that anticipates the audience's knowledge level and concerns. 

9-10W1c – Use words, phrases, and clauses to link the major sections of 
the text, create cohesion, and clarify the relationships between claim(s) 
and reasons, between reasons and evidence, and between claim(s) and 
counterclaims. 

9-10W1d – Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in which they are 
writing. 

9-10W1e – Provide a concluding statement or section that follows from and 
supports the argument presented. 

9-10W2 – Write informative/explanatory texts to examine and convey 
complex ideas, concepts, and information clearly and accurately through the 
effective selection, organization, and analysis of content. 

9-10W2a – Introduce a topic; organize complex ideas, concepts, and 
information to make important connections and distinctions; include 
formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia 
when useful to aiding comprehension. 

9-10W2b – Develop the topic with well-chosen, relevant, and sufficient 
facts, extended definitions, concrete details, quotations, or other 
information and examples appropriate to the audience's knowledge of the 
topic. 

9-10W2c – Use appropriate and varied transitions to link the major 
sections of the text, create cohesion, and clarify the relationships among 
complex ideas and concepts. 

9-10W2d – Use precise language and domain-specific vocabulary to 
manage the complexity of the topic. 

9-10W2e – Establish and maintain a formal style and objective tone while 
attending to the norms and conventions of the discipline in which they are 
writing. 

9-10W2f – Provide a concluding statement or section that follows from and 
supports the information or explanation presented (e.g., articulating 
implications or the significance of the topic). 

9-10W3 – Write narratives to develop real or imagined experiences or events 
using effective technique, well-chosen details, and well-structured event 
sequences. 

9-10W3a – Engage and orient the reader by setting out a problem, 
situation, or observation, establishing one or multiple point(s) of view, and 
introducing a narrator and/or characters; create a smooth progression of 
experiences or events. 
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Writing Standards 

Text Types 
and 
Purposes 
(continued) 

9-10W3b – Use narrative techniques, such as dialogue, pacing, 
description, reflection, and multiple plot lines, to develop experiences, 
events, and/or characters.  

9-10W3c – Use a variety of techniques to sequence events so that they 
build on one another to create a coherent whole. 

9-10W3d – Use precise words and phrases, telling details, and sensory 
language to convey a vivid picture of the experiences, events, setting, 
and/or characters. 

9-10W3e – Provide a conclusion that follows from and reflects on what is 
experienced, observed, or resolved over the course of the narrative. 

Production 
and 
Distribution 
of Writing 

9-10W4 – Produce clear and coherent writing in which the development, 
organization, and style are appropriate to task, purpose, and audience. 
(Grade-specific expectations for writing types are defined in standards 1-3 
above.) 

9-10W5 – Develop and strengthen writing as needed by planning, revising, 
editing, rewriting, or trying a new approach, focusing on addressing what is 
most significant for a specific purpose and audience. (Editing for conventions 
should demonstrate command of Language standards 1-3 up to and 
including grades 9-10 on page 54.) 

9-10W6 – Use technology, including the Internet, to produce, publish, and 
update individual or shared writing products, taking advantage of 
technology's capacity to link to other information and to display information 
flexibly and dynamically. 

Research to 
Build and 
Present 
Knowledge 

9-10W7 – Conduct short as well as more sustained research projects to 
answer a question (including a self-generated question) or solve a problem; 
narrow or broaden the inquiry when appropriate; synthesize multiple sources 
on the subject, demonstrating understanding of the subject under 
investigation. 

9-10W8 – Gather relevant information from multiple authoritative print and 
digital sources, using advanced searches effectively; assess the usefulness 
of each source in answering the research question; integrate information into 
the text selectively to maintain the flow of ideas, avoiding plagiarism and 
following a standard format for citation. 

9-10W9 – Draw evidence from literary or informational texts to support 
analysis, reflection, and research. 

9-10W9a – Apply grades 9-10 Reading standards to literature (e.g., 
"Analyze how an author draws on and transforms source material in a 
specific work [e.g., how Shakespeare treats a theme or topic from Ovid or 
the Bible or how a later author draws on a play by Shakespeare]"). 

9-10W9b – Apply grades 9-10 Reading standards to literary nonfiction 
(e.g., "Delineate and evaluate the argument and specific claims in a text, 
assessing whether the reasoning is valid and the evidence is relevant and 
sufficient; identify false statements and fallacious reasoning"). 

Range of 
Writing 

9W10 – Write routinely over extended time frames (time for research, 
reflection, and revision) and shorter time frames (a single sitting or a day or 
two) for a range of tasks, purposes, and audiences. 
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Common Core State Standards for Language 
 

Language Standards 

Conventions of 
Standard English 

9-10L1 – Demonstrate command of the conventions of standard 
English grammar and usage when writing or speaking. 

9-10L1a – Use parallel structure.* 

9-10L1b – Use various types of phrases (noun, verb, adjectival, 
adverbial, participial, prepositional, absolute) and clauses 
(independent, dependent; noun, relative, adverbial) to convey 
specific meanings and add variety and interest to writing or 
presentations. 

9-10L2 – Demonstrate command of the conventions of standard 
English capitalization, punctuation, and spelling when writing. 

9-10L2a – Use a semicolon (and perhaps a conjunctive adverb) to 
link two or more closely related independent clauses. 

9-10L2b – Use a colon to introduce a list or quotation. 

9-10L1c – Spell correctly. 

Knowledge of 
Language 

9-10L3 – Apply knowledge of language to understand how language 
functions in different contexts, to make effective choices for meaning or 
style, and to comprehend more fully when reading or listening. 

9-10L3a – Write and edit work so that it conforms to the guidelines in 
a style manual (e.g., MLA Handbook, Turabian's Manual for Writers) 
appropriate for the discipline and writing type. 
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Language Standards 

Vocabulary 
Acquisition and 
Use 

9-10L4 – Determine or clarify the meaning of unknown and multiple-
meaning words and phrases based on grades 9-10 reading and 
content, choosing flexibly from a range of strategies. 

9-10L4a – Use context (e.g., the overall meaning of a sentence, 
paragraph, or text; a word's position or function in a sentence) as a 
clue to the meaning of a word or phrase. 

9-10L4b – Identify and correctly use patterns of word changes that 
indicate different meanings or parts of speech (e.g., analyze, 
analysis, analytical; advocate, advocacy). 

9-10L4c – Consult general and specialized reference materials (e.g., 
dictionaries, glossaries, thesauruses), both print and digital, to find 
the pronunciation of a word or determine or clarify its precise 
meaning, its part of speech, or its etymology. 

9-10L4d – Verify the preliminary determination of the meaning of a 
word or phrase (e.g., by checking the inferred meaning in context or 
in a dictionary). 

9-10L5 – Demonstrate understanding of figurative language, word 
relationships, and nuances in word meanings. 

9-10L5a – Interpret figures of speech (e.g., euphemism, oxymoron) 
in context and analyze their role in the text. 

9-10L5b – Analyze nuances in the meaning of words with similar 
denotations. 

9-10L6 – Acquire and use accurately general academic and domain-
specific words and phrases, sufficient for reading, writing, speaking, 
and listening at the college and career readiness level; demonstrate 
independence in gathering vocabulary knowledge when considering a 
word or phrase important to comprehension or expression. 
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Sample Writing Items 

Writing Standard(s):  10W1a, 10W1b, 10W1c, 10W1d, and/or 10W1e 

Read this draft of a first paragraph from a student’s argumentative essay, and then answer the 
question. 

 _____________________________________________________________________________  

The Internet in Classrooms 

Students who use the internet to do research know that they are dealing with a large amount of 

information on almost every topic when they go on the internet.  Some teachers say that 

students should be able to use the internet for their classes to do research because the internet 

contains a lot of information on topics such as history, science, and literature. Others say that 

students waste a lot of time on the internet in class and they should not use it during class time. 

They say students spend a lot of time on Facebook and email instead of doing research. There 

are a lot of good points on both sides of this argument that I agree with but I mainly agree with 

some of the teachers who let their students use the internet because it lets students find a lot of 

sources. 

 _____________________________________________________________________________  

Revise this paragraph to make the student’s claim clearer. 
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Scoring Rubric 

Score  

3 Maintains adequate focus on the topic and has adequate supporting details 

 Has a logical organizational pattern and conveys a sense of wholeness and 
completeness, although some lapses occur 

 Provides adequate transitions in an attempt to connect ideas 

 Uses adequate language and appropriate word choices for intended audience and 
purpose 

 Includes sentences, or phrases where appropriate, that are somewhat varied in length 
and structure 

2 Demonstrates an inconsistent focus and includes some supporting details, but may include 
extraneous or loosely related details 

 Shows an attempt at an organizational pattern, but exhibits little sense of wholeness and 
completeness 

 Provides transitions which are weak or inconsistent 

 Has a limited and predictable vocabulary which may not be appropriate for the intended 
audience and purpose 

 Shows limited variety in sentence length and structure 

1 Demonstrates little or no focus and few supporting details which may be inconsistent or 
interfere with the meaning of the text 

 Has little evidence of an organizational pattern or any sense of wholeness and 
completeness 

 Provides transitions which are poorly utilized, or fails to provide transitions 

 Has a limited or inappropriate vocabulary for the intended audience and purpose 

 Has little or no variety in sentence length and structure 

0 The response does not meet any of the criterion. 

Smarter Balanced released item and rubric 
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Writing Standards:  10W2a, 10W2b, 10W2c, 10W2d, 10W-2e, 10W-2f 

Read the following passage and then answer the question. 
 _____________________________________________________________________________  

(1) I am what some psychologists would call an introvert.  (2) About one-third to one-half of the 

population falls into this category, so there are quite a few introverts around.  (3) In general, we 

tend to feel most comfortable and energized when we are on our own or with just a few people 

at a time.  (4) When it comes to studying, I mostly like to work and study by myself because I 

really need quiet, space, and time to think about problems or issues and try to figure them out.  

(5) When it comes to socializing, I prefer spending time with one or two friends so that we can 

talk, laugh, and share things on a deeper level.  (6) When I go to a big party, I sometimes feel 

so overwhelmed by the pressure to talk to lots of different people that I don’t really enjoy myself.  

(7) Some people think that introverts are just shy and need to improve their social skills. 

 _____________________________________________________________________________  

Click on the sentence in the text that does not fit with the overall organization of the passage. 

Scoring Analysis 

(1) This sentence introduces the topic of introverts. 

(2) This sentence provides background information about the introvert population and fits 
with the flow of the paragraph. 

(3) This sentence is the topic sentence for the paragraph and sets up the forthcoming 
discussion on work and socializing settings. 

(4) This sentence provides an example about work and study and supports the statement in 
(3). 

(5) This sentence provides an example about social settings and supports the statement in 
(3). 

(6) This sentence adds a follow-up example about social settings and flows from sentence 
(5). 

(7) KEY: This sentence does not fit into this paragraph, which describes introverts and their 
comfort level in different settings. This statement about how others may perceive 
introverts disrupts the flow and organization of the passage. 

 

Smarter Balanced released item and scoring analysis 
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Writing Standards: 10W2d, 10W3d 

Language Standards: 10L3a, 10L6 

Read this paragraph from a government website about solar panels and then answer the 
question. 

 _____________________________________________________________________________  

Solar Panels 

Despite a global recession, the number of solar panel installations in the United States grew 

30% from 2008 to 2009.  A number of trends point toward continued growth of new PV 

installations.  Solar panels are getting better and cheaper.  At the same time, federal, state, and 

local regulations are requiring that greater amounts of energy must come from renewable 

sources.  Incentives for solar power technology implementation are being created and 

regulatory barriers removed.  Corporations and governments are focusing on solar power to 

demonstrate leadership in environmental sustainability and resource conservation. 

 _____________________________________________________________________________  

What is the best way to revise the highlighted sentence to match the language and style of the 
paragraph? 

a. The efficiency of solar panels is increasing, while installation costs are decreasing. 

b. Solar panels are better at doing what they’re supposed to and they’re pretty 
affordable. 

c. Research shows us that solar panels are becoming more efficient and less 
expensive for us to install. 

d. Today’s solar panels are remarkably efficient and surprisingly inexpensive. 

Scoring Information 

a. Key:  There is an appropriate level of formality and objectivity in this option to fit with the 
rest of the paragraph. 

b. This language is too casual and colloquial to fit with the more formal tone of the text. 

c. This option is written in first-person voice, while the source text is written from a third-
person perspective. 

d. This option includes several subjective adjectives that do not fit with the objective tone of 
the paragraph. 

 

Smarter Balanced released item and scoring information 
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Writing Standards: 10L1, 10L2 

Read this paragraph and then answer the question. 
 _____________________________________________________________________________  

The project is ready to be implemented once the project location PV technology and size have 

been identified stakeholders have been engaged and all requirements were considered and 

met.  Implementation may involve a number of stakeholders previously mentioned and requires 

open communication between the solar installation industry and the historic preservation 

community.  Consideration should be given to the impact of project implementation and 

construction on the function of the building or district and its occupants.  Also, projects must be 

implemented to maintain structural and historical integrity while ensuring solar projects are 

installed to maximize generation of energy. 

 _____________________________________________________________________________  

What is the correct way to revise the highlighted sentence? 

a. The project is ready to be implemented once the project location PV technology, and 
size were identified, stakeholders have been engaged, and all requirements were 
considered and met. 

b. The project was ready to be implemented once the project location, PV technology, 
and size were identified stakeholders were engaged, and all requirements have been 
considered and met. 

c. The project will be ready to implement once the project location PV technology, and 
size were identified, stakeholders were engaged, and all requirements were 
considered and met. 

d. The project is ready to be implemented once the project location, PV technology, and 
size have been identified, stakeholders have been engaged, and all requirements 
have been considered and met. 

Key: d 
 

Smarter Balanced-released item 
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Common Core State Standards for 
Speaking and Listening 

 

Speaking and Listening Standards 

Comprehension 
and Collaboration 

9-10SL1 – Initiate and participate effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with diverse 
partners on grades 9-10 topics, texts, and issues, building on others' 
ideas and expressing their own clearly and persuasively. 

9-10SL1a – Come to discussions prepared, having read and 
researched material under study; explicitly draw on that preparation 
by referring to evidence from texts and other research on the topic or 
issue to stimulate a thoughtful, well-reasoned exchange of ideas. 

9-10SL1b – Work with peers to set rules for collegial discussions and 
decision-making (e.g., informal consensus, taking votes on key 
issues, presentation of alternate views), clear goals and deadlines, 
and individual roles as needed. 

9-10SL1c – Propel conversations by posing and responding to 
questions that relate the current discussion to broader themes or 
larger ideas; actively incorporate others into the discussion; and 
clarify, verify, or challenge ideas and conclusions.  

9-10SL1d – Respond thoughtfully to diverse perspectives, 
summarize points of agreement and disagreement, and, when 
warranted, qualify or justify their own views and understanding and 
make new connections in light of the evidence and reasoning 
presented. 

9-10SL2 – Integrate multiple sources of information presented in 
diverse media or formats (e.g., visually, quantitatively, orally) evaluating 
the credibility and accuracy of each source. 

9-10SL3 – Evaluate a speaker's point of view, reasoning, and use of 
evidence and rhetoric, identifying any fallacious reasoning or 
exaggerated or distorted evidence. 

Presentation of 
Knowledge and 
Ideas 

9-10SL4 – Present information, findings, and supporting evidence 
clearly, concisely, and logically such that listeners can follow the line of 
reasoning and the organization, development, substance, and style are 
appropriate to purpose, audience, and task. 

9-10SL5 – Make strategic use of digital media (e.g., textual, graphical, 
audio, visual, and interactive elements) in presentations to enhance 
understanding of findings, reasoning, and evidence and to add interest. 

9-10SL6 – Adapt speech to a variety of contexts and tasks, 
demonstrating command of formal English when indicated or 
appropriate. (See grades 9-10 Language standards 1 and 3 on pages 
54 for specific expectations.) 
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Sample Listening Item 

Listening Standards:  SL2, SL3 
 _____________________________________________________________________________  

Aviation History:  The Women’s Auxiliary Ferrying Squad  (Duration 1:19) 

http://www.school.eb.com/eb/browse/art-82688/The-WAFS-flew-non-combat-missions-
during-the-World-War  

 _____________________________________________________________________________  

Explain why the Women’s Auxiliary Ferrying Squad’s participation in World War II non-combat 
missions played a vital part in the war effort.  Use two details from the video to support your 
answer. 

 

 

Scoring Rubric 

Score Listen/Interpret Rubric 

2 The response: 

 indicates sufficient evidence of the ability to interpret information delivered orally or 
audiovisually 

 includes specific information that makes clear reference to the video 

 adequately supports the information with relevant details from the video 

1 The response: 

 indicates limited evidence of the ability to interpret information delivered orally or 
audiovisually 

 includes some information that makes reference to the video 

 supports the information with limited details from the video 
0 The response: 

 receives no credit if it provides no evidence of the ability to interpret information delivered 
orally or audiovisually 

 includes no relevant information from the video 

Smarter Balanced-released rubric 

Example response using two details from the video: 

The Women’s Auxiliary Ferrying Squad’s participation in World War II non-combat missions 
played a vital part in the war effort.  According to the presenter, there was a shortage of 
male pilots.  Female pilots transported planes and resources to help with the war efforts. 

  

http://www.school.eb.com/eb/browse/art-82688/The-WAFS-flew-non-combat-missions-during-the-World-War
http://www.school.eb.com/eb/browse/art-82688/The-WAFS-flew-non-combat-missions-during-the-World-War
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Sample Research Item 

Writing Standards:  10W7, 10W8, 10W9b 

Read this paragraph about solar panels from a renewable energy website.  Then answer the 
question. 

 _____________________________________________________________________________  

Solar Panels 

Despite a global recession, the number of solar panel installations in the United States grew 

30% from 2008 to 2009. 

A number of trends point toward continued growth of new PV installations.  The efficiency of 

solar panels is increasing, while installation costs are decreasing.  At the same time, federal, 

state, and local regulations are requiring that greater amounts of energy must come from 

renewable sources.  Incentives for solar power technology implementation are being created 

and regulatory barriers removed.  Corporations and governments are focusing on solar power to 

demonstrate leadership in environmental sustainability and resource conservation 

 _____________________________________________________________________________  

A student is beginning to conduct research about solar panels.  Which statements from the text 
would help answer these initial research questions? 

Click on the highlighted statements and drag them to the appropriate boxes below. 

Research Question: 

Are solar panels being used in the United 
States? 

Research Question: 

What changes have occurred in solar 
panels since initial development? 
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Key: 

Research Question: 

Are solar panels being used in the United 
States? 

Research Question: 

What changes have occurred in solar 
panels since initial development? 

Despite a global recession, the number of 
solar panel installations in the United States 
grew 30% from 2008 to 2009. 

The efficiency of solar panels is increasing, 
while installation costs are decreasing. 

Corporations and governments are focusing 
on solar power to demonstrate leadership in 
environmental sustainability and resource 
conservation. 

 

Adapted from Smarter Balanced released item 
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P E R F O R M A N C E  T A S K  
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Performance Task – Participatory Budgeting 
 

Smarter Balanced-released performance task—Version 1.0 
 

Sample Item ID: ELA.10.PT.2.07.164 

Title: Participatory Budgeting 

Grade/Model: 10/1 

Claim(s): Primary Claims 

2: Students can produce effective and well-grounded writing for a range of 
purposes and audiences. 

4: Students can engage in research/inquiry to investigate topics and to analyze, 
integrate, and present information. 

Primary Target(s): These claims and targets will be measured by scorable evidence collected. 

Claim 2 

7. COMPOSE FULL TEXTS: Write full arguments about topics or texts, attending 
to purpose and audience: establish and support a claim, organize and cite 
supporting (sources) evidence from credible sources, provide appropriate 
transitional strategies for coherence, and develop a conclusion (e.g., articulating 
implications or stating significance of the problem) appropriate to purpose and 
audience. 

8. LANGUAGE & VOCABULARY USE: Strategically use precise language and 
vocabulary (including academic words, domain-specific vocabulary, and figurative 
language) and style appropriate to the purpose and audience when revising or 
composing texts. 

9. EDIT/CLARIFY: Apply or edit grade-appropriate grammar usage and mechanics 
to clarify a message and edit narrative, informational, and argumentative texts. 

Claim 4 

2. ANALYZE/INTEGRATE INFORMATION: Gather, analyze, and integrate multiple 
sources of information/evidence to support a presentation on a topic. 

3. EVALUATE INFORMATION/SOURCES: Evaluate relevancy, accuracy, and 
completeness of information from multiple sources. 

4. USE EVIDENCE: Generate a claim or a main idea and cite evidence to support 
arguments or conjectures. 

Secondary 

Target(s): 

n/a 

Standard(s): 10W1, 10W4, 10W5, 1-W8, 10W9, 10L1, 10L2, 10L3a, 10L6, 10SL-2, RI9 

DOK: 4 

Difficulty: High 

Score Points: TBD 

Task Source: Testing Contractor 
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How this task 
contributes to the 

sufficient evidence 
for the claims: 

In order to complete the performance task, students 

1. Gather, select, and analyze information in a series of sources 

2. Write an argumentative essay effectively demonstrating 

 a clearly established claim about the topic 

 presentation of relevant supporting evidence, details, and elaboration 
consistent with the position, sources, purpose, and audience 
 effective organization of ideas 
 adherence to conventions and rules of grammar, usage, and mechanics 
 control of language for purpose and audience 

Item type PT 

Target-specific 
attributes (e.g., 

accessibility 
issues): 

Students will be required to enter text using a keyboard. 

Stimuli: Sources (1 article, 3 documents, presented in the order in which they are used) 

 

Article – What Is Participatory Budgeting? 

http://www.participatorybudgeting.org/ 

 

Document 1:  Criteria for the Evaluation of Proposals for the City of Auburn 

Includes an overview/introduction by the fictitious city of Auburn and a list of 
evaluation criteria.  Examples of criteria could include:  meeting a clearly identified 
community need; having a “useful life” of five years; of service to a broad segment of 
the community; not duplicative of existing structure or services; having a clearly 
outlined project plan and budget. 

 

Document 2:  Approved Proposals for the City of Auburn 

Includes brief descriptions of six citizen proposals that the fictitious city of Auburn has 
approved. 

 

Document 3:  Citizen Proposal 

The citizen proposal will include ways in which it both meets and does not meet the 
criteria outlined in document 1.  The deficiencies should go beyond the obvious (e.g., 
costs more than allowed) to more substantial concerns (e.g., not truly of benefit to a 
broad enough population). 

Stimuli/Text 
Complexity: 

 

Acknowledgments
: 

Stimuli have been taken from the following sources: 

 What Is Participatory Budgeting?. http://www.participatorybudgeting.org/ 

 Additional sources to be added –  
Criteria for the Evaluation of Proposals for the City of Auburn 
Approved Proposals for the City of Auburn 

Task Notes:  

http://www.participatorybudgeting.org/
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Task Overview (120 total minutes): 

Title: Participatory Budgeting 

 Part 1 (35 minutes): Ultimately tasked with writing an argumentative essay on participatory budgeting, 
students will read an article and two documents, taking notes on these sources.  They will then 
respond to three constructed-response questions addressing the research skills of analyzing and 
evaluating information. 

 Part 2 (85 minutes): Finally, students will compose full-length argumentative essays on a participatory 
budget proposal, referring to their notes as needed.  Students will be allowed access to the texts they 
viewed in part 1.  Pre-writing, drafting, and revising will be involved. 

 Scorable Products: Student responses to the constructed-response questions at the end of part 1 and 
the essay completed in part 2 will be scored. 

Teacher Preparation/Resource Requirements: 

The teacher should ensure that sufficient blank paper and writing utensils are available for student note 
taking.  Teacher should conduct standard preparation, registration, etc., for computer-based testing.  The 
testing software will include access to spell check but not to grammar check. 

Teacher Directions: 

Students are given the texts, research, and any additional information about the essay. 

 Part 1 (35 minutes) 

 Initiate the online testing session. 

 Alert the students when 15 minutes have elapsed. 

 Alert the students when there are 5 minutes remaining in part 1. 

Stretch Break 
 
 Part 2 (85 minutes) 

 Initiate testing part 2. 

 Allow students to access the sources and their answers to the constructed-response questions 
presented in part 1.  They will not be allowed to change their answers. 

 Once 20 minutes have elapsed, suggest students begin writing their essays. 

 Alert the students when 45 minutes have elapsed. 

 After students have been writing for 45 minutes, alert them that there are 20 minutes remaining 
and suggest they begin revising their essays. 

 Alert the students when there are 10 minutes remaining in the session. 

 Close the testing session. 
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Pre-Task Activity: 

1. Explain the philosophy behind the concept of “participatory budgeting.”  Support your answer with 
details from the sources. 

2. Analyze how “What Is Participatory Budgeting?” is useful for understanding the documents from the 
city of Auburn.  Use details from the sources to support your answer. 

3. Explain how both documents from the city of Auburn would help a citizen who wanted to write a 
proposal.  Use details from the documents to support your answer. 

Part 2 (85 minutes) – You will now have 85 minutes to review your notes and sources, and plan, draft, 
and revise your essay.  You may use your notes and refer back to the sources.  You may also refer to 
the answers you wrote to the questions at the end of part 1, but you cannot change those answers.  
Now read your assignment and the information about how your essay will be scored, then begin your 
work. 

Your assignment: 

The city of Auburn has asked members of the community to submit proposals as part of its participatory 
budgeting program.  Proposals that meet the city’s criteria will be placed on a ballot for citizens to vote 
upon. 

You are a member of the city’s evaluation committee.  Read the following citizen proposal and write an 
argumentative essay in which you evaluate whether it has met the criteria and recommend whether it 
should or should not be placed upon the ballot.  Support your claim with details from what you have 
read. 

(document 3) 

How your essay will be scored:  The people scoring your essay will be assigning scores for – 

1. Statement of purpose/focus – how well you clearly state your claim on the topic, maintain your 
focus, and address the alternate and opposing claims 

2. Organization – how well your ideas logically flow from the introduction to conclusion using effective 
transitions, and how well you stay on topic throughout the essay 

3. Elaboration of evidence – how well you provide evidence from sources about your opinions and 
elaborate with specific information 

4. Language and vocabulary – how well you effectively express ideas using precise language that is 
appropriate for your audience and purpose 

5. Conventions – how well you follow the rules of usage, punctuation, capitalization, and spelling 

Now begin work on your essay.  Manage your time carefully so that you can 

 plan your essay 

 write your essay 

 revise and edit for a final draft 

Word-processing tools and spell check are available to you. 
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Key and scoring information for questions: 

1. Claim 4, Target 4 

2-Point Research (Grades 6-11): 

Evaluate Information/Sources Rubric (Claim 4, Target 4) 

2  The response gives sufficient evidence of the ability to cite evidence to support 
arguments/and/or ideas. 

1  The response gives limited evidence of the ability to cite evidence to support arguments 
and/or ideas. 

0 A response gets no credit if it provides no evidence of the ability to cite evidence to support 
arguments and/or ideas.. 

 

2. Claim 4, Target 3 

2-Point Research (Grades 6-11): 

Evaluate Information/Sources Rubric (Claim 4, Target 3) 

2  The response gives sufficient evidence of the ability to evaluate the credibility, 
completeness, relevancy, and /or accuracy of the information and sources. 

1  The response gives limited evidence of the ability to evaluate the credibility, 
completeness, relevancy, and/or accuracy of the informationand sources. 

0 A response gets no credit if it provides no evidence of the ability to evaluate the credibility, 
completeness, relevancy, and/or accuracy of the information and sources. 

 

3. Claim 4, Target 3 

2-Point Research (Grades 6-11): 

Evaluate Information/Sources Rubric (Claim 4, Target 3) 

2  The response gives sufficient evidence of the ability to evaluate the credibility, 
completeness, relevancy, and/or accuracy of the information and sources. 

1  The response gives limited evidence of the ability to evaluate the credibility, 
completeness, relevancy, and/or accuracy of the informationand sources. 

0 A response gets no credit if it provides no evidence of the ability to evaluate the credibility, 
completeness, relevancy, and/or accuracy of the information and sources. 

 



Common Core Assessment Comparison for ELA/Literacy – Grade 10 

11/4/2013  67  
Document Control #:  2013/07/04 

 

Argumentation/Opinion Text-Based Writing Rubric – Grade 10 

 

 Score of 4 Score of 3 Score of 2 Score of 1 

R
e
a
d
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g
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s
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2
 ×

 _
_
_
 =

 _
_
_

 

The writing – 

 makes effective use of available 
resources 

 skillfully/effectively supports an 
opinion with relevant and 
sufficient facts and details from 
resources with accuracy 

 uses credible sources* 

The writing – 

 makes adequate use of available 
resources 

 supports an opinion with relevant 
and sufficient facts and details 
from resources with accuracy 

 uses credible sources* 

The writing – 

 makes limited use of available 
resources 

 inconsistently supports an 
opinion with relevant and 
sufficient facts and details from 
resources with accuracy 

 inconsistently uses credible 
sources* 

The writing – 

 makes inadequate use of 
available resources 

 fails to support an opinion with 
relevant and sufficient facts and 
details from resources with 
accuracy 

 attempts to use credible sources* 

D
e
v
e
lo

p
m

e
n

t 
3
 ×

 _
_
_
 =

 _
_
_

 

The writing – 

 addresses all aspects of the 
writing task with a tightly focused 
response 

 skillfully develops the claim(s) 
and counterclaims fairly, 
supplying sufficient and relevant 
evidence for each while pointing 
out the strengths and limitations 
of both in a manner that 
anticipates the audience’s 
knowledge level and concerns 

The writing – 

 addresses the writing task with a 
focused response 

 develops the claim(s) and 
counterclaims fairly, supplying 
sufficient and relevant evidence 
for each while pointing out the 
strengths and limitations of both 
in a manner that anticipates the 
audience’s knowledge level and 
concerns 

The writing – 

 addresses the writing task with 
an inconsistent focus 

 inconsistently develops the 
claim(s) and counterclaims fairly, 
supplying sufficient and relevant 
evidence for each while pointing 
out the strengths and limitations 
of both in a manner that 
anticipates the audience’s 
knowledge level and concerns 

The writing – 

 attempts to address the writing 
task but lacks focus 

 attempts to establish a claim or 
proposal 

 supports claim(s) using evidence 
that is insufficient and/or 
irrelevant 
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 Score of 4 Score of 3 Score of 2 Score of 1 
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The writing – 

 effectively introduces precise 
claim(s); distinguishes the 
claim(s) from alternate or 
opposing claims 

 effectively creates an 
organization that establishes 
clear relationships among 
claim(s), counterclaim(s), 
reasons, and evidence 

 skillfully uses words, phrases, 
and/or clauses to link the major 
sections of the text, create 
cohesion, and clarify the 
relationships between claim(s) 
and reasons, between reasons 
and evidence, and between 
claim(s) and counterclaims 

 provides an effective concluding 
statement or section that follows 
from and skillfully supports the 
argument presented 

The writing – 

 introduces precise claim(s); 
distinguishes the claim(s) from 
alternate or opposing claims 

 creates an organization that 
establishes clear relationships 
among claim(s), counterclaim(s), 
reasons, and evidence 

 uses words, phrases, and/or 
clauses to link the major sections 
of the text, create cohesion, and 
clarify the relationships between 
claim(s) and reasons, between 
reasons and evidence, and 
between claim(s) and 
counterclaims 

 provides a concluding statement 
or section that follows from and 
supports the argument presented 

The writing – 

 introduces the claim(s); however, 
may fail to distinguish the 
claim(s) from alternate or 
opposing claim(s) 

 has a progression of ideas that 
may lack cohesion (ideas may be 
rambling and/or repetitive) 

 inconsistently uses words, 
phrases, and/or clauses to link 
the major sections of the text, 
create cohesion, and clarify the 
relationships between claim(s) 
and reasons, between reasons 
and evidence, and between 
claim(s) and counterclaims 

 provides a sense of closure 

The writing – 

 identifies the claim(s)  

 has little or no evidence of 
purposeful organization 
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The writing – 

 demonstrates an exemplary 
command of standard English 
conventions 

 skillfully employs language and 
tone appropriate to audience and 
purpose 

 has sentences that are skillfully 
constructed with appropriate 
variety in length and structure 

 follows standard format for 
citation with few errors* 

The writing – 

 demonstrates a command of 
standard English conventions; 
errors do not interfere with 
understanding 

 employs language and tone 
appropriate to audience and 
purpose 

 has sentences that are generally 
complete with sufficient variety in 
length and structure 

 follows standard format for 
citation with few errors* 

The writing – 

 demonstrates a limited and/or 
inconsistent command of 
standard English conventions; 
errors may interfere with 
understanding 

 inconsistently employs language 
and tone appropriate to audience 
and purpose 

 has some sentence formation 
errors and/or a lack of sentence 
variety 

 follows standard format for 
citation with several errors* 

The writing – 

 demonstrates a weak command 
of standard English conventions; 
errors interfere with 
understanding 

 employs language and tone that 
are inappropriate to audience 
and purpose 

 has frequent and severe 
sentence formation errors and/or 
a lack of sentence variety 

 follows standard format for 
citation with significant errors* 

* If applicable 


