
ELA Sample Unit – Sussex Montessori School  

K/1 Year 1/Unit 5 – People’s Traditions – 6 Weeks 
 (Refer to SMS Curriculum Overview to understand how this unit will fit into the larger Montessori Cultural curriculum studies as 
well as the DDOE Science/ Social Studies Standards).   
Through fictional and informational text, children explore the various traditions of cultures of North and South America.  Using 
comparing and contrasting skills, students learn the similarities and differences between cultures and their traditions.  Children will 
connect these traditions to their own family traditions.  Children use these understandings to create posters and technological 
presentations of a tradition or holiday celebrated in different countries. 
 
Goals – (Common Core Standards) 

Kindergarten 
 

First Grade 
 

Reading: Students will: 
Foundational Skills –  Based on individual student’s 

learning goals as determined by assessment data.  See 
Pacing Guide at End of Unit Scope and Sequence.   

With prompting and support, 
        describe the relationship between illustrations and 

the story in which they appear. CCKRL7 
 compare and contrast the adventures and experiences 

of characters in familiar stories. CCRL9 
 identify basic similarities in and differences between 

two texts on the same topic. CCKRI9 
Name the author and illustrator of a text and define 

the role of each in presenting the ideas or 
information in a text. CCKRI6 

Actively engage in group reading activities with purpose 
and understanding.  CCKRL10./CCKRI10 
(Informational text) 

 
 

Reading - Students will: 
 Foundational Skills– Based on individual student’s learning goals as 

determined by assessment data.  See Pacing Guide at End of 
Unit Scope and Sequence.   

Use illustrations and details in a story to describe its characters, 
setting, or events. CC1RL7 

Compare and contrast the adventures and experiences of characters 
in stories. CC1RL9 

Identify basic similarities in and differences between two texts on the 
same topic. CC1RI9 

Distinguish between information provided by pictures or other 
illustrations and information provided by the words in a text. 
CC1RL6 

With prompting and support, read prose and poetry of appropriate 
complexity for grade 1. CC1RL10./ CC1RI10 (Informational text)  
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Speaking and Listening - Students will: 
Confirm understanding of a text read aloud or information 

presented orally or through other media by asking and 
answering questions about key details and requesting 
clarification if something is not understood. CCKSL2 

Ask and answer questions in order to seek help, get 
information, or clarify something that is not 
understood. CCKSL3 

Add drawings or other visual displays to descriptions as  
desired to provide additional detail. CCKSL5 

Speaking and Listening - Students will: 
Ask and answer questions about key details in a text read aloud or 

information presented orally or through other media. CC1SL2 
Ask and answer questions about what a speaker says in order to 

gather additional information or clarify something that is not 
understood. CC1SL3  

Add drawings or other visual displays to descriptions when 
appropriate to clarify ideas, thoughts, and feelings. CCKSL5 

Writing - Students will: 
Conventions – Based on individual student’s learning 

goals as determined by assessment data.  See Pacing 
Guide at End of Unit Scope and Sequence.   

Use a combination of drawing, dictating, and writing to 
narrate a single event or several loosely linked events, 
tell about the events in the order in which they 
occurred, and provide a reaction to what happened. 
CCKW3 

With guidance and support from adults, respond to 
questions and suggestions from peers and add details 
to strengthen writing as needed. CCKW5 

With guidance and support from adults, explore a 
variety of digital tools to produce and publish 
writing including in collaboration with peers.  
CCKW6 

Writing - Students will: 
Conventions – Based on individual student’s learning goals as 

determined by assessment data.  See Pacing Guide at End of 
Unit Scope and Sequence.   

Write narratives in which they recount two or more appropriately 
sequenced events, include some details regarding what 
happened, use temporal words to signal event order, and provide 
some sense of closure.CC1W3 

With guidance and support from adults, focus on a topic, respond to 
questions and suggestions from peers, and add details to 
strengthen writing as needed. CCKW5 

With guidance and support from adults, explore a variety of 
digital tools to produce and publish writing including in 
collaboration with peers.  CC1W6 

Transfer:  Across K/1 - Students will be able to independently use their learning to:  
• read appropriate grade level text  
• demonstrate the use of the foundational skills according to their placement on the pacing guide.   
• communicate with one another and express ideas and stories through print and speech.  
• use the basic steps of the writing process (drafting, rereading, editing/revising).  
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• ask questions of a writer or speaker to better understand their message. 
• identify similarities and differences between the experiences of characters in their reading and themselves.  
• identify similarities and differences between the experiences of others in the classroom and themselves.  

Understandings: Across K/1 Students will understand that: 
Good readers  

• use letters, sounds and specific sequences of letters to read printed words on a page.  
• stop to see if what they are reading makes sense and use fix-up strategies when it doesn’t make sense 
• learn words from wide daily reading. 

Writers: 
• communicate with one another and express ideas and stories through print.  
• use the writing process to be sure they are communicating clearly.   
• read and reread their writing to be sure it is clear. 
• use revision as a way to “fix” the order and sequence of ideas to make a piece easier for the reader to understand.   

Speakers and Listeners 
• use speaking and listening skills to help us better understand each other. 

our speaking and listening skills grow through our experiences and the feedback from teachers and peers 
We make connections between what we read or what people say and our own life experience.   
That all people have similarities and differences based on their cultures and family traditions.   
We can appreciate and respect the similarities and differences that people have.   
Essential Questions (Students will keep considering) 
How do I use the letters and sounds to read words on a page?  
What do I do when my reading does not make sense? 
What new words did I learn today? 
Where do ideas for writing come from? 
How can I use pictures and words together to communicate my ideas? 
Where do ideas for writing come from?  
What are the steps for the writing process?  
What can I do to make my story clearer to the reader?  
How do I show others am listening to them? 
How do I show others that we understand what is being said or asked? 
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How do I make connections between what I learn from my reading or from what someone says and my own life experiences?  
What are some ways that people are similar and different from each other?  
How does understanding other people’s traditions help us to get along with each other?   
Acquisition Across K/1 - Students will know: 
The foundational skills for how letters and sounds combine to make sounds. 
What to do when their reading does not make sense.  
That reading is an important habit to enjoy every day.  
That visuals (pictures, technological) can enhance how one effectively communicates with writing and speaking.   
To ask questions to clarify what someone is saying or has written.   
When writing to ask themselves if what they wrote “makes sense” and have strategies to fix their writing. 
That they will understand what they read or hear better if they can make connections to their own experiences when reading and 
listening to others.  
(Students will be skilled at) 
 Kindergarteners will be skilled at:  
Independently reading books at Guided Reading levels A, B, 
C, D for 10-15 minutes each day.   
Using basic fix up strategies when reading does not make 
sense such as picture clues, first letter sounds of words, 
and sentence context.  (Foundational Skills Scope and 
Sequence for specifics)  
Using pictures with some words to share ideas in writing.   
Rereading their writing (drawings or words) to be sure that 
they have “said” everything they intended.   
Recognizing similarities between themselves and 
characters in books that are read to them.   
Providing comments and questions in class discussions that 
indicate they are listening and understand what has been 
shared.   

First graders will be skilled at: 
Independently reading books at Guided Reading levels E, F, G, H for 
20 minutes each day.  
Using fix up strategies when reading does not make sense relying on 
letter sounds and context. (Foundational Skills Scope and Sequence 
for specifics)  
Keeping lists of ideas for writing topics.   
Using pictures to enhance what they write.  
Rereading their writing to be sure that they have said all that they 
intended and to make changes in word choice to better convey their 
ideas.  
Recognize and explain similarities between themselves and 
characters in books they read or that are read to them.   
Providing comments and questions in class discussions that indicate 
they are listening and understand what has been shared.   

Evaluative Criteria Summative Performance Task 
Teachers will review the summative and formative 
performance tasks and presentation to determine if 

Writing - Students will write and illustrate their own personal 
narrative about a specific family tradition and share it with the class 
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students have met their learning goals associated with: 
• Writing a personal narrative to communicate about 

their experiences (DDOE narrative rubric at end of 
lesson) 

• Sharing book orally – demonstrates good listening and 
speaking skills as others share their ideas about books 
being read and when sharing their Venn Diagrams 
after reading. (Oral presentation rubric at end of 
lesson)  

• Demonstrate understanding of how illustrations 
support and enhance the text when sharing a book 
with others in small groups.   

• Sharing book orally – can give and receive feedback 
after sharing book (Oral presentation rubric at end of 
lesson)  

• Efficiently using fix-up strategies when reading 
(Running Records; DRA Rubrics used three times per 
year)  

.   
 

in a closing Writer’s Workshop event.  The narrative will be evaluated 
against the DDOE rubric for personal narrative at end of this lesson.   
 
Reading - Students will fill in a Venn Diagram comparing themselves 
to a character with a different cultural background.  Students will 
share their Venn Diagrams with the class. The diagrams will be 
evaluated using the Venn Diagram Rubric at the end of this lesson.   
 
Developmental Reading Assessment – given three times a year to 
identify the strengths and challenges students have in the 
foundational skills of reading.   
 
Supplementary Evidence 
See Formative Assessments outlined in Learning plan below.   
See Foundational Skills for Summative Assessments to monitor 
progress in these skills – Developmental Reading Assessment and 
DIBELS  

 

Learning Plan – Summary of Key Learning Events and Instruction  

Guiding Questions and Prompts  
 

Kindergarten First Grade 

Teachers will use guiding questions and 
prompts throughout the interactive read 
aloud and guided reading activities below to 
support the development of the learning 
goals above.   

• What can we learn from this text? 
• We read two books – what is the same in 

them?  What is different? 
• How can you fill in the graphic organizer with 

similarities and differences? 

• Who are the characters in this 
story? 

• Who are the characters in each of 
these stories? 

• What is the plot of this 
adventure?  
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• What did the illustrations in the books tell 
you? 

• Why did the illustrator draw this picture? 
• Is there anything in the picture that helps the 

reader understand the story better? 
• Are the characters like you?  
• How are they different from you?  
• What can you do when you come to a word 

and you don’t know what it means? 
• What can you do to help yourself 

understand? 
• Is there a chunk in that word that you know?  
• Do you know a word like that?  
• Is there something in the picture that can 

help you know the meaning of the unknown 
word?  

• Re-read the sentence.  Do the other words 
help you understand what you read? 

• What experience(s) did the 
character(s) have in this story? 

• How is the adventure in this story 
the same/different from the 
adventure in that story? 

• How is this character(s)’ 
experience the same/different 
that those characters’ 
experiences? 

• What is an illustration? 
• How do illustrations help the 

reader understand the events in 
the story? 

• Describe details from 
illustrations.  How do the 
illustrations help describe 
character?  Setting? 

• Where does the story take place 
(setting)? Which illustration 
and/or details from the text help 
the reader know? 

• What can you do when you come 
to a word and you don’t know 
what it means? 

• What can you do to help yourself 
understand? 

• Look at the 
picture/graphic/illustration.  Is 
there something there to help 
you figure out what the word 
means? 

• Re-read the sentence.  Do the 
other words help you 
understand? 
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• How does this story/poem make 
you feel?  What words/phrases 
made you feel that? 

• How does the character feel?  
What words/phrases make you 
think that?  

Instructional Method Sample Activities/Questions Formative Assessments  
Interactive Read Aloud 

Interactive Read Aloud will be conducted 
with small multi-age groups (approximately 
10 children). Stories that tell about story 
about a particular culture or tradition will be 
used.  Stories will be read repeatedly, at 
least three times in a given week.   

 
 

 

. 
Possible Cultural Stories to include: 
The Raven 
The Girl Who Loved Wild Horses 
The Legend of the Indian Paintbrush 
Arrow to the Sun 
The Legend of Bluebonnet 
The First Strawberries 
The Magic Hummingbird: A Hopi Folktale 
 
Follow up activities focused around 
comparing and contrasting skills:   Venn 
Diagrams 
 
Follow up activities focused on making 
personal connections to the text. 
 

Observation Survey of Concepts of 
Print (Clay, 2005)  
 
Observations – Teachers will 
collect anecdotal records of 
children’s speaking and listening 
skills and reading skills referenced 
to Tables 1 – Reading Behaviors 
and Table 3 – Speaking and 
Listening Behaviors 
 
Summative:  Venn Diagram – 
students fill in a Venn Diagram 
comparing themselves to a 
character from a book.  Students 
should be able to identify at least 
three ways they are similar and 
different to the character.  

Guided Reading 
Using the pre-assessments (DIBELS and DRA) 
teachers will place children in appropriate 
guided reading groups and books that 
support their demonstrative reading 
development and that they can read with 
90% accuracy.  

Kindergarten - Guided Reading Levels A, B, C, 
D; Lexile Rating 25-50  
 
First Grade - Guided Reading Levels E, F, G, H, 
I; Lexile rating – 125-300 
 
Teachers should choose books that have 

Formative Assessments   
 
Weekly running records on each 
child used to inform daily guided 
reading lessons and structure.  
 
Anecdotal records referenced to 

Sussex Montessori School Attachment 5 - ELA Unit 

7| Attachment 5



In Reading Groups, text will be used that 
match the children’s reading level.   
 
Guiding questions and prompts above will 
be focused on during guided reading 
lessons.   

cultural focus and match student reading 
levels. 
 
Teachers will use Guided Reading: Good First 
Teaching for All Children, by Fountas and 
Pinnell to develop appropriate guided 
reading lessons for each group.   
 

guiding questions above.   
 
 

Word Study 
Using the pre-assessments, teachers will 
group children along the Foundational Skills 
Pacing Guide.  It is expected that these 
groups will coincide with the Guided 
Reading groupings.  Younger children will 
further explore the concept of letter forming 
words, while older children will explore 
word meanings, attributes, and word 
sorting. Words and letters will extend from 
the interactive read aloud and guided 
reading lessons. Teachers will use:   

 Montessori albums and lessons on word 
study.  

 Words Their Way: Word Study for Phonics, 
Vocabulary, and Spelling Instruction, Bear, 
Invernizzi, Templeton, Johnston and 

 Word Matters, Teaching Phonics and 
Spelling in the Reading/Writing Classroom, 
Fountas and Pinnell 
 
Fountas and Pinnel – Poetry Supplemental 
Materials will be used as they have poems 

Children will receive daily direct small group 
lessons with teachers and independent shelf-
work to practice word study skills as 
appropriate to their development on the 
Foundational Skills Pacing Guide.   
  
Vocabulary lessons around word structure 
and word meaning should be incorporated.   
 
Typical Montessori materials will include: 

• Sandpaper Letters; Sand Tray; 
• Chalkboard Exercises, 
•  Moveable alphabet; 
•  nomenclature 3-part cards, 
• picture/word matching cards,  
• Alphabet Line, 
• Environmental Labels 

Other sample activities include:  
• Using moveable letters, word cards, 

and sentence strips to model the 
meaning of letter, word, and 
sentences.  

Formative 
 
Teacher observations of children in 
word study lessons.  Is the child 
using the Montessori materials 
appropriately? Do they 
demonstrate and understanding of 
reading, writing, language, and 
structure of concept associated 
with the specific materials? 
 
Words their Way spelling 
assessments 
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that isolate spelling patterns.  • Tracing letters in sand trays while 
naming them, tracing sandpaper 
letters, and writing letters on mini-
chalkboards.  

• Matching upper and lower-case 
letters. 

• Using Sound Symbol card to blend 
sounds in CVC words.  

• Word sorts into categories and super-
ordinate categories  

 
Interactive Writing 

 
 This is a shared writing activity in which the 
teacher works with no more than 10 
children in flexible groupings to model the 
act of writing and to share the writing 
responsibility with children.  At times the 
groups will be of mixed ability and at other 
times teachers will want to focus on a 
specific skill with a group of children.  
Teachers will use Interactive Writing; How 
Language & Literacy Come Together, K-2, 
McCarrier, Pinnell, and Fountas as a 
resource for these lessons.  
 
In this unit, teachers will write poems of 
different structures with small groups of 
children.  As children are writing, teacher 
will coach and guide as necessary.   

Writing to Tell a Story: - small groups will 
work together using interactive writing 
strategies to choose a tradition to write 
about.  Teacher will guide children to include 
appropriate details and consider audience.   
 
 
  

Observation Survey of Concepts of 
Print (Clay, 2005)  
 
Observations and anecdotal 
records of children during 
interactive writing sessions.   
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Writing Workshop  
 
Writing Workshop is a daily routine in the 
Montessori Classroom.  Teacher’s will use: 
Units of Study for Primary Writing by Lucy 
Calkins,  Personal Narrative 
 
6+1 Traits of Writing, Ruth Culham 

 
During this unit, children will learn how to 
write a personal narrative about a tradition.  
Lessons will focus specifically on the 
sequence of events and strategies for 
revision. 
 
 

Mini-Lessons will include:  
• How to write to a personal narrative 
• Focusing on single event 
• Organization – sequence 
• Word choice to keep the reader 

interested 
• Introductions and conclusions 
• Using your senses to enhance a story 
• Considering the audience 

 

Pre Assessment – Writing samples 
from early in the year.   
 
Collections of weekly samples in a 
writing portfolio 
 
Anecdotal records of conferences 
with student referenced to 
checklists of Writing Habits Table 2 
 
Summative: Personal Narrative 
Writing:  Children will write about 
a personal tradition.  Writing 
should incorporate the skills 
focused on during mini-lessons.  
(organization and word choice) 

Responsive Classroom 
In the activity component of Morning 
Meeting, teachers will include dynamic 
readings of poems about a cultural tradition. 
 
Teachers may incorporate the structure of 
the dynamic reading into other energizers 
throughout the day.  
 

Teachers will choose short poems to have 
children read and act out in a “dynamic 
reading.”  In a dynamic reading, students 
make a personal connection to the poem or a 
part of the poem.  Then, the group comes up 
with choreography to accompany individual 
parts of the poem.   
 
Ideas for poems to use include: 
“The Sun has a Tail” by diPasquale 
“My People” by Langston Hughes 
“Dreams” by Langston Hughes 

Observations of students when 
speaking and listening to each 
other in morning meeting and 
collaborative group work.  
 
Group Discussion about the culture 
focused on will be used to 
determine if children are able to 
identify traditions and cultural 
characteristics.   
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Narrative Writing Rubric 
Kindergarten 

 

Score of 4 – Above Grade Level  Score of 3 – On Grade Level Score of 2 – Approaching 
Grade Level 

Score of 1 – Below Grade Level  

The writing – 

 appropriately sequences events 
(1W3) 

 uses temporal words to signal event 
order (1W3) 

 provides some sense of closure 
(1W3) 

 The combination of drawing, dictating, 
and writing – 

 tells about events in the order in 
which they occurred (KW3) 

 

The combination of drawing, 
dictating, and writing – 

 attempts to tell about events in the 
order in which they occurred 

The combination of drawing, 
dictating, and writing – 

 makes little or no attempt to tell 
about events in the order in which 
they occurred  

O
rg

a
n
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/ 
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u
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o

s
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2
 ×

 _
_
_

 =
 _

_
_
 

The writing – 

 recounts two or more appropriately 
sequenced events (1W3) 

 includes some details regarding 
what happened (1W3) 

 skillfully uses information from 
experiences or provided sources, 
when appropriate, with guidance 
and support from adults (1W8) 

 The combination of drawing, dictating, 
and writing – 

 recounts a single event or several 
loosely linked events (KW3) 

 provides a reaction to what happened 
(KW3) 

 uses information from experiences or 
provided sources, when appropriate, 
with guidance and support from adults 
(KW8) 

The combination of drawing, 
dictating, and writing  

 attempts to recount a single event 
or several loosely linked events 

 attempts to provide a reaction to 
what happened 

 attempts to use information from 
experiences or provided sources, 
when appropriate, with guidance 
and support from adults 

The combination of drawing, 
dictating, and writing – 

 makes little or no attempt to recount 
a single event or several loosely 
linked events 

 makes little or no attempt to provide 
a reaction to what happened 

 makes little or no attempt to use 
information from experiences of 
provided sources, when 
appropriate, with guidance and 
support from adults 

E
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The writing – 

 demonstrates a command of grade-
level appropriate standard English 
grammar, usage, and conventions 
(1L1-2)* 

 has errors that do not interfere with 
understanding (1L1-2)* 

 The combination of drawing, dictating, 
and writing – 

 demonstrates a command of grade-
level appropriate standard English 
grammar and usage (KL1-2)* 

 has errors that do not interfere with 
understanding (KL1-2)* 

 

The combination of drawing, 
dictating, and writing – 

 attempts to demonstrate a 
command of grade-level 
appropriate standard English 
grammar and usage 

 has errors that may interfere with 
understanding 

 

The combination of drawing, 
dictating, and writing – 

 makes little or no attempt to 
demonstrate a command of grade-
level appropriate standard English 
grammar and usage 

 has errors that do interfere with 
understanding 

 

L
a
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Non-scorable responses:  insufficient information and/or blank paper, copied text, in language other than English, off topic, off purpose  

*Conventions Chart p. 2 
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CONVENTIONS CHART 
GRADE K 

 
 

Spelling Capitalization Punctuation Grammar Usage Sentence Completion 

 Print many upper and lower 
case letters (KL1a) 

 Write a letter or letters for 
most consonant and short-
vowel sounds (KL2c) 

 Spell simple words 
phonetically, drawing on 
knowledge of sound-letter 
relationships (KL2d) 

Capitalize 

 First word in sentence 
(KL2a) 

 The pronoun I (KL2a) 
 
 

 Recognize and name end 
punctuation (KL2b) 

 
 

Nouns: 

 Use frequently 
occurring nouns (KL1b) 
 

Verbs: 

 Use frequently 
occurring verbs. (KL1b) 
 

 

Produce and expand complete 
sentences in shared language 
activities (KL1f) 

* as appropriate for grade level 
 

 
 
 
 
 
 
 
 
 
 

Adapted from the Smarter Balanced – Conventions Chart – April, 2014 

* Students are expected to demonstrate grade-level skills in conventions as specified in the CCSS as well as those specified for earlier grades. 
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Narrative Writing Rubric 
Grade 1 

 
 

Score of 4 – Above Grade Level  Score of 3 – On Grade Level Score of 2 – Approaching Grade 
Level 

Score of 1 – Below Grade Level  

The writing – 

 Skillfully and appropriately 
sequences events (2W3) 

 skillfully uses temporal words to 
signal event order (2W3) 

 provides a sense of closure (2W3) 

 The writing – 

 appropriately sequences events 
(1W3) 

 uses temporal words to signal event 
order (1W3) 

 provides some sense of closure 
(1W3) 

The writing – 

 attempts to appropriately sequence 
events 

 attempts to use temporal words to 
signal event order 

 attempts to provide some sense of 
closure 

The writing – 

 makes little or no attempt to 
appropriately sequence events 

 makes little or no attempt use 
temporal words to signal event order 

 makes little or no attempt to provide 
some sense of closure  

O
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The writing – 

 recounts a well-elaborated event or 
short sequence of events (2W3) 

 includes details to describe actions, 
thoughts, and feelings (2W3) 

 uses information from experiences 
or provided resources, when 
appropriate (2W8) 

 The writing – 

 recounts two or more appropriately 
sequenced events (1W3) 

 includes some details regarding 
what happened (1W3) 

 uses information from experiences 
or provided sources, when 
appropriate, with guidance and 
support from adults (1W8) 

The writing – 

 attempts to recount two or more 
appropriately sequenced events 

 attempts to include some details 
regarding what happened 

 attempts to use information from 
experiences or provided sources, 
when appropriate, with guidance and 
support from adults 

The writing – 

 makes little or no attempt to recount 
two or more appropriately 
sequenced events 

 makes little or no attempt to include 
some details regarding what 
happened 

 makes little or no attempt to use 
information from experiences or 
provided sources, when appropriate, 
with guidance and support from 
adults  

E
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The writing – 

 demonstrates a command of 
grade- level appropriate standard 
English grammar, usage, and 
conventions (2L1-2)* 

 has errors that do not interfere 
with understanding (2L1-2)* 

 The writing – 

 demonstrates a command of 
grade- level appropriate 
standard English grammar, 
usage, and conventions (1L1-
2)* 

 has errors that do not interfere 
with understanding (1L1-2)* 

The writing – 

 attempts to demonstrate a command 
of grade-level appropriate standard 
English grammar, usage, and 
conventions 

 has errors that may interfere with 
understanding 

The writing – 

 makes little or no attempt to 
demonstrate a command of grade- 
level appropriate standard English 
grammar, usage and conventions 

 has errors that interfere with 
understanding 

 
L
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Non-scorable responses: insufficient information and/or blank paper, copied text, in language other than English, off topic, off purpose 

*Conventions Chart p. 2 
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CONVENTIONS CHART 

GRADE 1 
 
 

Spelling Capitalization Punctuation Grammar Usage Sentence Completion 
 Print all upper and 

lowercase letters (1L1a) 

 Use conventional spelling 
for words with common 
spelling patterns and for 
frequently occurring 
irregular words (1L2d) 

 Spell untaught words 
phonetically, drawing on 
phonemic awareness and 
spelling conventions 
(1L2e) 

 Correctly spell words at 
grade level and below 

Capitalize 

 Dates and names of 
people (1L2a) 

 Use end punctuation for 
sentences (1L2b) 

 Use commas in dates 
and to separate single 
words in a series (1L2c) 

Nouns: 

 Use common, proper, and possessive 
nouns (1L1b) 

 Use singular and plural nouns with 
matching verbs in basic sentences (e.g., 
He hops; We hop) (1L1c) 

 
Verbs: 

 Use verbs to convey a sense of past, 
present, and future (e.g., Yesterday I 
walked home; Today I walked home, 
Tomorrow I will walk home) (1L1e) 

 
Adjectives: 

 Use frequently occurring adjectives 
(1L1f) 

 
Pronouns: 

 Use personal, possessive, and indefinite 
pronouns (e.g., I, me, my, they, them, 
their, anyone, everything).  (1L1d) 

 
Determiners: 

 Use determiners (e.g., articles, 
demonstratives).  (1L1h) 

 
Conjunctions: 

 Use frequently occurring conjunctions 
(e.g., and, so but, so, because) (1L1g) 

 Produce and expand simple 
and compound declarative, 
interrogative, imperative, and 
exclamatory sentences in 
response to prompts (1L1j) 

* as appropriate for grade level 
 

 
 
 
 
 
 

Adapted from the Smarter Balanced – Conventions Chart – April, 2014 

Students are expected to demonstrate grade-level skills in conventions as specified in the CCSS as well as those specified for earlier grades. 
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Name: _________________________________________________   Score: _______________________

Oral Presentation Rubric

4—Excellent 3—Good 2—Fair 1—Needs Improvement
Delivery •  Holds attention of entire 

audience with the use of 
direct eye contact, seldom 
looking at notes

•  Speaks with fluctuation in 
volume and inflection to 
maintain audience interest 
and emphasize key points

•  Consistent use of direct eye 
contact with audience, but 
still returns to notes 

•  Speaks with satisfactory 
variation of volume and 
inflection

•  Displays minimal eye 
contact with audience, 
while reading mostly from 
the notes

•  Speaks in uneven volume 
with little or no inflection

•  Holds no eye contact with 
audience, as entire report is 
read from notes

•  Speaks in low volume and/
or monotonous tone, 
which causes audience to 
disengage

Content/
Organization

•  Demonstrates full 
knowledge by answering 
all class questions 
with explanations and 
elaboration

•  Provides clear purpose and 
subject; pertinent examples, 
facts, and/or statistics; 
supports conclusions/ideas 
with evidence

•  Is at ease with expected 
answers to all questions, 
without elaboration

•  Has somewhat clear 
purpose and subject; some 
examples, facts, and/or 
statistics that support the 
subject; includes some data 
or evidence that supports 
conclusions 

•  Is uncomfortable with 
information and is able to 
answer only rudimentary 
questions

•  Attempts to define purpose 
and subject; provides 
weak examples, facts, and/
or statistics, which do not 
adequately support the 
subject; includes very thin 
data or evidence 

•  Does not have grasp of 
information and cannot 
answer questions about 
subject

•  Does not clearly define 
subject and purpose; 
provides weak or no 
support of subject; gives 
insufficient support for ideas 
or conclusions

Enthusiasm/
Audience 
Awareness

•  Demonstrates strong 
enthusiasm about topic 
during entire presentation

•  Significantly increases 
audience understanding 
and knowledge of topic; 
convinces an audience to 
recognize the validity and 
importance of the subject

•  Shows some enthusiastic 
feelings about topic 

•  Raises audience 
understanding and 
awareness of most points

•  Shows little or mixed 
feelings about the topic 
being presented 

•  Raises audience 
understanding and 
knowledge of some points

•  Shows no interest in topic 
presented

•  Fails to increase audience 
understanding of 
knowledge of topic

Comments
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Venn Diagram Rubric

Objects being compared in the Venn Diagram:

Strong Grasp Progressing Not in Evidence

and

Comments:

Text support
of comparison
statements

Placement of
statements
within the
Venn diagram

Number of
quality
statements

All statements
are supported
by the text.

All statements
noting similarities
are placed in the
center circle and
all statements that
note differences are
placed in the
correct outer circle.

Student is able to
make five or
more comparison
statements in each
circle.

Most statements
are supported
by the text.

Most statements
are placed in the
correct circle, but
student mixed up
a few statements.

Student is able to
make 3–4
comparison
statements in
each circle.

Few or none of
the statements
are supported
by the text.

Few statements
are placed in the
correct circle.

Student makes
two or fewer
comparison
statements in
each circle.
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Grade Level Lexile Rating AR Level DRA Level Fountas Pinnell Guided Reading

K 25 0-.9 A-2 A-B A-C

1.1 50 1.1 2 C D

1.2 75 1.2 4 C D

1.2 100 1.2 4 D D

1.3 125 1.3 6 E E

1.3 150 1.3 8 E E

1.4 175 1.4 8 F F

1.5 200 1.5 10 F F

1.6 225 1.6 12 F G

1.6 250 1.6 14 G H

1.7 275 1.7 14 G I

1.8 300 1.8 14 H J

1.9 325 1.9 16 I J

Grade Level Lexile Rating AR Level DRA Level Fountas Pinnell Guided Reading

2 350 2 16 I K

2.1 375 2.1 16 I K

2.1 400 2.2 18 J K

2.3 425 2.3 20 J K

2.5 450 2.5 20 K M

2.6 475 2.6 20 K M

2.7 500 2.7 24 L N

2.9 525 2.9 28 L N

Second Grade

Kindergarten-First Grade

1
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Exit Slips

The most important thing I learned today was...

I need help with...

I would like to learn about...

Name :

Name :

Name :

Page 1 of 3
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