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COMPONENT 1: VISION AND GOALS

1 
INEFFECTIVE

2 
NEEDS IMPROVEMENT

3 
EFFECTIVE

4 
HIGHLY EFFECTIVE

A. COMMUNICATES THE DISTRICT’S VISION FOR HIGH STUDENT ACHIEVEMENT AND COLLEGE AND CAREER READINESS

Communications with schools and stakehold-
ers contradict or undermine the district’s 
vision 

Communicates with schools and stakeholders, 
but messages are vaguely connected to the 
district’s vision 

Ensures that communication to schools and 
other stakeholders is clear and aligned with 
the district’s vision 

Develops department-specific communica-
tion strategies that are explicitly aligned to 
the district’s vision and that are targeted to 
diverse stakeholder groups

Rarely communicates the district’s vision Communication about district initiatives 
is ad hoc and not organized around the 
district’s vision 

Communicates how district initiatives work 
together in support of the district’s vision 

Engages diverse stakeholders in collabora-
tively understanding district initiatives that 
support the district’s vision

Rarely demonstrates confidence in the 
potential of all students and educators in the 
district to perform at high levels 

Asserts belief that all students and educators 
in the district can meet high expectations 

Consistently models values, beliefs, and 
attitudes that reflect high expectations for all 
students and adults in the district

Builds a commitment to the district’s vision 
for student success among staff, school 
leaders, educators, students, and families, 
including high expectations for all students 

B. DEVELOPS, MONITORS, AND ADJUSTS STRATEGIES TO MEET GOALS OF THE DISTRICT STRATEGIC PLAN

Rarely has department specific goals or 
implementation plans to meet changing 
conditions in the district 

Department-specific goals and implementa-
tion plans are developed but are not aligned 
to the district’s vision or strategic plan

Sets clear and targeted department-specific 
goals and implementation plans that are 
aligned to the district’s vision and strategic 
plan

Adapts department-specific goals and 
implementation plans based on stakeholder 
feedback and changing conditions in the 
district while maintaining alignment to the 
vision and strategic plan

Rarely uses data to monitor or adjust 
department strategies

Uses some data to monitor implementation 
of department strategies 

Uses multiple forms of data to monitor and 
adjust implementation of departmental 
strategies and progress toward goals

Develops other staff’s ability to analyze 
multiple forms of data to monitor and adjust 
departmental strategies and progress toward 
goals 

Rarely engages school leaders on using data 
to inform school plans and goals

Supports school leaders’ use of data to inform 
school plans and goals but rarely ensures 
alignment to district vision and goals

Supports school leaders to develop data-in-
formed school plans and goals that are 
aligned to the district’s vision and goals

Engages school leaders collaboratively to use 
data to inform school plans and goals that are 
aligned to the district’s vision and goals



3

C.  BUILDS A CULTURE FOCUSED ON SERVICE TO SCHOOLS AND STUDENT OUTCOMES

Rarely responds to school issues that interfere 
with a focus on teaching and learning

Responds to school issues as they arise and 
is sometimes able to keep such issues from 
interfering with a focus on teaching and 
learning

Responds to school issues as they arise and 
is consistently able to keep such issues from 
interfering with a focus on teaching and 
learning

Builds strategies to address school issues that 
have the potential to distract from a focus on 
teaching and learning

Rarely responds to school leader requests for 
autonomy, tools, or support structures

Responds inconsistently to school leaders’ 
requests for autonomy, tools, and support 
structures to meet their school’s needs 

Provides school leaders with the necessary 
autonomy, tools, and support structures to 
meet their school’s needs

Builds capacity of school leaders to effectively 
manage autonomy, tools, and support 
structures to meet their school’s needs

Rarely engages school leaders or district 
stakeholders in ongoing improvement 
strategies

Engages school leaders and district stakehold-
ers in informal conversations about ongoing 
improvement at the district level

Has formal processes to engage school leaders 
and other district stakeholders about ongoing 
improvement strategies at the district level

Actively solicits constructive and candid feed-
back from school leaders and other district 
stakeholders to inform ongoing improvement 
strategies at the district level

Unable to communicate information about 
and/or connections between initiatives, 
programs, and departments that focus on 
district vision

Provides information about but cannot 
always articulate connections between 
initiatives, programs, and departments that 
focus on the district’s vision

Supports school leaders in prioritizing – and 
making connections between – the initiatives, 
programs, and departments that focus on the 
district’s vision

Engages collaboratively with school leaders 
to prioritize and make connections between 
initiatives, programs, and departments that 
focus on the district’s vision

D.  ADVOCATES FOR CULTURAL COMPETENCE AND A COMMITMENT TO EQUITY

Avoids conversations about diversity and 
demonstrates limited awareness of the impact 
of cultural competency on student learning 

Participates in conversations about cultural 
competency, but rarely initiates conversations 
or connects them to student learning 

Initiates conversations about cultural 
competency as well as about how they may 
impact student learning 

Develops other staff’s collective capacity 
to engage in conversations about cultural 
competency as well as how they may impact 
student learning 

Rarely addresses situations where students 
are systematically excluded from accessing 
rigorous learning opportunities

Supports implementation of systems that 
provide some students with access to rigorous 
learning opportunities 

Supports school leaders with the implemen-
tation of equitable systems to ensure all 
students have access to rigorous learning 
opportunities 

Changes practices – including ones that have 
deep roots – in order to create equitable 
systems and procedures that ensure all 
students have access to rigorous learning 
opportunities 

Rarely addresses statements and attitudes 
that reflect low expectations for students and 
communities 

Attempts to address statements and attitudes 
that reflect low expectations for students and 
communities 

Consistently and effectively addresses 
statements and attitudes that reflect low 
expectations for students and communities 

Proactively works to change attitudes that 
reflect low expectations for students and 
communities 

COMPONENT 1: VISION AND GOALS (CONTINUED)
1 

INEFFECTIVE
2 

NEEDS IMPROVEMENT
3 

EFFECTIVE
4 

HIGHLY EFFECTIVE
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COMPONENT 2: TEACHING AND LEARNING 

IN 
USE

1 
INEFFECTIVE

2 
NEEDS IMPROVEMENT

3 
EFFECTIVE

4 
HIGHLY EFFECTIVE

A. SUPPORTS THE DEVELOPMENT OF RIGOROUS CURRICULA AND ASSESSMENTS ALIGNED TO STATE STANDARDS

o Allows schools to use curricula, curricular 
materials, and assessments that are not 
aligned to rigorous state standards 

Provides curricula, curricular materials, 
and assessments but does not monitor their 
alignment to rigorous state standards 

Ensures that curricula, curricular materials, 
and assessments aligned to rigorous state 
standards are available district-wide 

Monitors and adjusts available curricula, 
curricular materials, and assessments to 
ensure they are high quality and aligned 
to rigorous state standards curriculum and 
assessment initiatives 

o Rarely provides curriculum-focused 
professional development to school leaders 

Sometimes provides the delivery of curric-
ulum and assessment-focused professional 
development for school leaders 

Provides job-embedded professional 
learning opportunities for school leaders 
and educators to build understanding of 
and ability to implement curricula to meet 
student learning needs in their schools 

Demonstrates expertise around rigorous 
implementation of state standards and 
builds capacity of school leaders and 
educators to implement curricula to meet 
student learning needs in their schools 

o Draws incorrect conclusions from data or 
educator input when making revisions to 
curricula or district-wide assessments

Uses limited data to revise curricula and 
district-wide assessments but does not seek 
input from educators 

Oversees revisions to curricula and 
district-wide assessments based on student 
outcomes and input from educators

Builds commitment to rigorous curricula 
and assessments by systematically engaging 
educators in a revision process that is based 
on student outcomes

B. SUPPORTS QUALITY INSTRUCTIONAL PRACTICES

o Provides inconsistent support in the use 
of instructional strategies that support 
student learning  

Attempts to ensure school leaders and 
educators use a few common instructional 
strategies that meet student needs and 
drive student learning 

Supports school leaders and educators in 
identifying and implementing rigorous 
instructional strategies that meet student 
needs and drive student learning 

Solicits feedback from school leaders 
and educators to identify and implement 
rigorous instructional strategies that meet 
all student needs 

o Rarely supports the development of 
educator capacity to adapt and differentiate 
instruction 

Responds to specific opportunities to sup-
port the development of educator capacity 
to adapt and differentiate instruction 

Delivers district-wide professional develop-
ment for educators to develop capacity to 
adapt and differentiate instruction

Provides job-embedded professional 
learning opportunities that model expert 
strategies for adapting and differentiating 
instruction to ensure that all students 
master content 
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C.  PROVIDES INTEGRATED DATA SYSTEMS TO ALLOW SCHOOLS AND DEPARTMENTS TO ACCURATELY ANALYZE STUDENT DATA AND DRIVE 
INSTRUCTIONAL PRACTICE

o Rarely collects, stores or tracks data for 
school leaders’ use in a systematic or easily 
accessible way

Collects and stores data but does not 
support school leaders in identifying 
student outcome trends or drive continu-
ous improvement 

Provides timely and usable data to school 
leaders to support them in identifying 
relevant student outcome trends and drive 
continuous improvement 

Develops and/or implements an accessible 
data-tracking system that allows school 
leaders to identify relevant student 
outcome trends and drive continuous 
improvement in real time 

o Rarely prioritizes or focuses on data-driven 
instruction 

Engages school instructional leaders 
informally about their implementation of 
data driven instruction 

Provides ongoing feedback and support 
to school instructional leaders on their 
implementation of data driven instruction 

Ensures every school is implementing a 
robust process for using data to change 
instruction 

o Decisions about staffing, resource 
allocation, and instructional improvement 
strategies are not informed by data 

Analyzes some data to inform decisions 
about staffing, resource allocation, and 
instructional improvement strategies 

Analyzes school- and district-wide trends 
from multiple data sources to inform 
decisions about staffing, resource allocation, 
and instructional improvement strategies 

Builds capacity of district staff to analyze 
school- and district-wide trends from 
multiple data sources to inform decisions 
about staffing, resource allocation, and 
instructional improvement strategies 

D. UTILIZES PROFESSIONAL LEARNING TO DEVELOP THE CAPACITY OF ALL EDUCATORS AND SCHOOL INSTRUCTIONAL LEADERS

o Rarely expects or supports school instruc-
tional leaders to distribute teaching and 
learning responsibilities to other educators

Sometimes responds to school instructional 
leaders’ requests for distributed leadership 
opportunities that support learning and 
teaching 

Supports school instructional leaders in 
creating and implementing systems and 
structures for distributed leadership that 
support teaching and learning

Develops school instructional leaders’ 
ability to grow and manage talent through 
systems and structures for distributed 
leadership that support teaching and 
learning 

o Rarely engages with school instructional 
leaders or educators about peer feedback, 
collaboration, and innovation 

Engages informally with educators and 
school instructional leaders about peer 
feedback, collaboration, and innovation

Establishes professional learning commu-
nities that support peer feedback, collab-
oration, and innovation among school 
instructional leaders and educators

Monitors and evaluates effectiveness of 
professional learning communities that 
support peer feedback, collaboration, and 
innovation among school instructional 
leaders and educators 

o Rarely provides professional development 
to school instructional leaders and 
educators that is consistent with adult 
learning strategies 

Attempts to provide professional develop-
ment opportunities for school instructional 
leaders that is consistent with adult 
learning strategies

Provides job-embedded professional learn-
ing opportunities for school instructional 
leaders and educators that are consistent 
with adult learning strategies

Builds capacity of school instructional 
leaders to develop and execute high quality 
professional development for educators that 
is consistent with adult learning strategies 
to support district and school goals 

COMPONENT 2: TEACHING AND LEARNING (CONTINUED)
IN 

USE
1 

INEFFECTIVE
2 

NEEDS IMPROVEMENT
3 

EFFECTIVE
4 

HIGHLY EFFECTIVE



6

COMPONENT 3: PEOPLE, SYSTEMS, AND OPERATIONS

IN 
USE

1 
INEFFECTIVE

2 
NEEDS IMPROVEMENT

3 
EFFECTIVE

4 
HIGHLY EFFECTIVE

A. INCREASES SCHOOL LEADER AND/OR DISTRICT STAFF EFFECTIVENESS THROUGH EVALUATION AND SUPPORT

o Fails to incorporate student outcomes or 
evidence of practice when making decisions 
about leader and/or staff effectiveness 

Uses limited evidence of practice and student 
outcomes to assess leader and/or staff 
effectiveness 

Uses robust evidence of practice and student 
outcomes to make decisions about individual 
leader and/or staff effectiveness and ongoing 
improvement 

Uses conclusions about individual 
leader and/or staff effectiveness to 
identify priorities to improve and 
drive selection, placement, and 
professional development across the 
district 

o Provides vague, non-specific feedback to 
school leaders and/or district staff and/or 
provides feedback based on limited data 

Provides feedback on observed practices 
and some forms of data but may emphasize 
actions will not impact effectiveness 

Provides frequent, individualized, and 
actionable feedback to school leaders and/
or district staff based on evidence from 
observation and performance data; identifies 
high leverage practices that if improved will 
increase effectiveness 

Provides continuous, individualized 
feedback as part of on-going coaching 
to school leaders and/or district staff; 
facilitates feedback conversations 
using evidence from observations 
and student performance data 

o Rarely holds school and district professionals 
accountable for implementing feedback

Attempts to hold school and district 
professionals accountable for implementing 
feedback into their practice 

Monitors school and district professionals to 
ensure they implement feedback into their 
practice

Ensures school and district profes-
sionals adjust their practice based 
on actionable feedback to identify 
leverage practices and to create 
time-bound next steps 

B.   ENABLES SCHOOLS AND DISTRICT TO ATTRACT, HIRE, AND RETAIN TOP-QUALITY CANDIDATES AT ALL LEVELS, INCLUDING TEACHERS, SCHOOL 
LEADERS, AND CENTRAL OFFICE STAFF

o Reacts to educator and leader vacancies on a 
case by case basis 

Has an informal process for recruiting and 
selecting high-quality candidates to meet 
projected vacancies

Supports the design and/or implementation 
of systems for recruiting and selecting 
high-quality candidates to meet projected 
vacancies in a timely manner for educator 
and leader roles 

Regularly provides innovative 
solutions for recruiting and selecting 
high-quality candidates to meet 
projected vacancies for educator and 
leader roles in a timely manner 

o Rarely involves school leaders in recruiting, 
preparing, or supporting personnel in the 
district

Advises school leaders on strategies to recruit, 
prepare, and support personnel in the district

Partners strategically with school leaders 
to define processes that help schools recruit, 
prepare, and support personnel 

Regularly seeks feedback from 
school leaders to adjust and modify 
processes for recruitment, prepara-
tion, and support based on feedback 
from school leaders 

o Rarely identifies or provides leadership 
development opportunities to employees in 
the district 

Makes leadership development opportunities 
known to employees in the district

Establishes accessible and collaborative 
leadership development opportunities for 
employees to meet common goals 

Establishes accessible and collabora-
tive leadership development oppor-
tunities and supports employees 
they supervise to incorporate these 
opportunities into their individual 
development plans
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C. OBTAINS, ALLOCATES AND ALIGNS RESOURCES IN ALIGNMENT WITH DISTRICT PLAN

o Allocates fiscal and physical resources without 
a coherent rationale  

Inconsistently distributes fiscal and physical 
resources that do not reflect current practices 
and do not align to district goals

Allocates fiscal and physical resources respon-
sibly, efficiently, and equitably in alignment 
with strategic priorities for improving student 
learning

Identifies and overcomes barriers to 
using fiscal and physical resources 
in alignment with strategic prior-
ities responsibly, efficiently, and 
effectively 

o Rarely manages or evaluates district partner-
ship agreements effectively 

Inconsistently manages and evaluates district 
partnership agreements

Regularly reviews district partnership 
agreements for impact on student outcomes 
and supports schools in managing their own 
partnerships

Adjusts district partnership agree-
ments based on impact on student 
outcomes and develops school 
leaders’ ability to manage their own 
partnerships 

o Rarely attempts to identify or locate addi-
tional resources to meet district needs

Has limited ability to identify and locate 
additional resources to meet district needs

Seeks information about additional resources 
and accesses those resources to address 
district needs

Creates and/or implements a system 
to locate additional resources that 
are aligned with the district’s needs 

D. ESTABLISHES, MONITORS, AND ANALYZES POLICIES AND SYSTEMS FROM DISTRICT TO THE SCHOOL LEVEL

o Engages with schools in a manner that 
interferes with a focus on teaching and 
learning 

Engagement with schools prioritizes teaching 
and learning but is not streamlined or 
efficient 

Establishes expectations to engage schools in 
an efficient manner to maximize focus on 
teaching and learning 

Holds district staff accountable 
for engagement with schools 
that is streamlined, efficient, and 
maximizes a focus on teaching and 
learning 

o Oversees department operations that do not 
comply with federal, state, board policies, or 
with negotiated agreements 

Oversees department operations that 
inconsistently comply with federal, state, 
board policies, or with negotiated agreements 

Implements systems to ensure all department 
operations comply with federal, state, 
and board policies, as well as negotiated 
agreements, including meeting reporting 
requirements and maintaining privacy of 
records

Identifies innovative strategies 
for streamlining compliance 
requirements for schools while 
implementing systems to ensure 
compliance with federal, state, and 
board policies, and negotiated 
agreements

COMPONENT 3: PEOPLE, SYSTEMS, AND OPERATIONS (CONTINUED)
IN 

USE
1 

INEFFECTIVE
2 

NEEDS IMPROVEMENT
3 

EFFECTIVE
4 

HIGHLY EFFECTIVE



8

COMPONENT 4: PROFESSIONAL RESPONSIBILITIES

1 
INEFFECTIVE

2 
NEEDS IMPROVEMENT

3 
EFFECTIVE

4 
HIGHLY EFFECTIVE

A. BUILDS PROFESSIONAL RELATIONSHIPS AND CONSTRUCTIVELY MANAGES CHANGE

Struggles to build positive relationships with 
adults and/or students 

Inconsistently builds relationships with adults 
and students 

Successfully builds and maintains positive, 
trusting professional relationships with adults 
and students 

Solicits input from all stakeholders on how to 
strengthen trusting professional relationships 
with all adults and students 

Rarely responds to staff opinions or concerns 
about change that impact the district; 
provides minimal time or support for staff to 
process or adapt to change process

Responds to staff opinions or concerns about 
change that impact the district; provides some 
time and support for staff to process or adapt 
to change process 

Proactively leads and supports staff through 
changes that will impact the district by 
creating opportunities for them to express 
both supportive and contrary opinions/
perceptions 

Forecasts changes that may impact the 
school community and helps to prepare the 
staff to anticipate change; proactively leads 
and supports staff through the changes that 
impact the district by creating opportunities 
for them to express both supportive and 
contrary opinions/perceptions 

B. ENGAGES IN SELF-REFLECTION AND ON-GOING PROFESSIONAL DEVELOPMENT

Rarely seeks and is often unwilling to accept 
feedback 

Rarely seeks feedback but demonstrates 
a non-defensive attitude when receiving 
feedback on own professional practice 

Seeks feedback on own professional practice 
and demonstrates a non-defensive attitude 
when receiving feedback

Seeks feedback on own professional practice 
and models for others the ability to seek 
and productively receive feedback on their 
professional practice 

Rarely adapts leadership practice based on 
feedback 

Makes minor adjustments to practice based 
on feedback

Uses feedback and data from multiple sources 
to reflect upon personal strengths and 
weaknesses to determine needed professional 
learning 

Models for educators the ability to self-reflect 
and adjust their practice based on that 
feedback

Rarely engages in professional learning 
opportunities aligned with the needs of the 
district

Identifies professional learning opportunities 
based on personal growth areas, but does 
not always align topics with the needs of the 
district 

Engages in professional learning opportuni-
ties aligned with the needs of the district

Engages in multiple professional learning 
opportunities aligned with the needs of the 
district
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C. DEMONSTRATES A PERSISTENT FOCUS ON PROACTIVE PROBLEM SOLVING 

Easily loses focus when problem-solving and 
reacts with visible frustration when faced with 
challenges 

Attempts to react when faced with immediate 
challenges, but struggles to follow-through on 
problem-solving strategies 

Leads staff in problem-solving processes to 
address challenges

Develops others’ ability to proactively 
problem-solve to address challenges 

Rarely addresses operational issues within a 
reasonable timeframe 

Addresses operational issues as they arise Implements consistent routines for addressing 
and resolving operational issues

Regularly identifies potential operational 
issues through management and communica-
tion strategies to avoid issues becoming crises

Rarely advocates for the diverse needs of all 
students 

Attempts to advocate for students but rarely 
focuses on all students’ needs 

Advocates on behalf of the diverse needs of all 
students

Develops others’ ability to advocate on the 
behalf of the diverse needs of all students 
in all decision-making related to social and 
academic goals

D.  EXHIBITS PROFESSIONALISM IN SERVICE TO ALL COMMUNITY STAKEHOLDER GROUPS

Rarely responds to the needs of families and 
community members in the district 

Sets expectations for educators on the process 
for welcoming families and community 
members into the school 

Responds to the needs of families and com-
munity members in a timely and professional 
manner 

Proactively addresses the needs of families 
and community members by including them 
in decision-making processes 

Rarely engages stakeholders regarding 
student learning or district goals 

Transmits information about student 
learning and district goals to stakeholders 

Communicates with stakeholders to share 
progress towards meeting district goals and 
to identify ways they can support student 
progress

Develops others’ ability to meaningfully 
engage diverse stakeholders to share progress 
toward meeting district goals and identify 
ways to support student progress

Rarely demonstrates fairness when engaging 
with the community and educators 

Inconsistently demonstrates fairness when 
engaging with the community and educators 

Publicly models fairness and consistency 
when engaging with the community and 
educators 

Develops other staff’s ability to be fair and 
consistent with the community and educators

COMPONENT 4: PROFESSIONAL RESPONSIBILITIES
1 

INEFFECTIVE
2 

NEEDS IMPROVEMENT
3 

EFFECTIVE
4 

HIGHLY EFFECTIVE


