[6TH GRADE ELA — ARGUMENT WRITING]

Unit:
Argument Writing

Author:
Lynn Edler

School:
Campus Community School

Grade/Course:
6" Grade ELA

Rationale:

Argument writing is one of the basic tenets of writing and the basis for informed debate.
Students should understand all the tenets and requirements, be familiar with the vocabulary, and
control the message by addressing the needs of the audience and building a reasoned and logical
case to support a claim.

This unit serves as an introduction to argument writing. It is intentionally designed to walk
students through the process of building a strong argumentative essay. As time goes on,
students will be expected to do this more independently and in less time.

Focus Questions:

How does argument differ from opinion and persuasion?

What are the elements of argument?

How can the elements of argument be used to help develop a cogent argumentative essay?

Content Summary:

Argument writing differs from both opinion and persuasion in both form and function.
Unlike opinion and persuasion, it is built solely using facts and evidence. Argumentative
writing is built by making logical appeals which involves stating a claim, choosing strong
evidence, building logical warrants, finding further backing, and developing rebuttals to answer
counter-claims.

| Content Standards:

Writing:
W.6.1.
Write arguments to support claims with clear reasons and relevant evidence.
e Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons
and evidence logically.
e Support claim(s) with logical reasoning and relevant evidence, using accurate, credible
sources and demonstrating an understanding of the topic or text.
e Use words, phrases, and clauses to create cohesion and clarify the relationships among
claim(s), reasons, and evidence.
e Establish and maintain a formal style.
Provide a concluding statement or section that follows from and supports the argument
presented.
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W.6.4

Produce clear and coherent writing which the development, organization, and style are
appropriate to task, purpose and audience.

W.6.5

With some guidance and support from peers and adults, develop and strengthen writing as
needed by planning, revising, editing, rewriting, or trying a new approach.

W.6.6

Use technology, including the Internet, to produce and publish writing as well as to interact and
collaboration with others; demonstrating sufficient command of keyboarding skills to type a
minimum of three pages in a single sitting.

W.6.8

Gather relevant information from multiple print and digital sources; assess the credibility of
each source; and quote or paraphrase the data and conclusions of others while avoiding
plagiarism and providing basic bibliographic information for sources.

W.6.9

Draw evidence from literary or informational texts to support analysis.

Speaking and Listening

SL.6.2

Interpret information presented in diverse media and formats (e.g., visually, quantitatively,
orally) and explain how it contributes to a topic, text, or issue under study.

Language
L.6.1

Demonstrate command of the conventions of standard English grammar and usage when
writing or speaking.

L.6.2

Demonstrate command of the conventions of standard English capitalization, punctuation, and
spelling when writing.

L.6.3

Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.6.6

Acquire and use accurately grade-appropriate general academic and domain-specific words and
phrases; gather vocabulary knowledge when considering a word or phrase important to
comprehension or expression.

Reading: Informational Text

RI.6.8

Trace and evaluate the argument and specific claims in a text, distinguishing claims that are
supported by reasons and evidence from claims that are not.
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Learning Progression:
Projected Length of Time:
class will include the main lesson plus additional classroom routines like silent reading and

Approximately 26 Class Periods — 90 minutes each (Each day of

journaling.)
Lesson Lesson Focus Key Concepts / | Formative Summative
Questions Vocabulary Assessment Assessment
Lesson 1: How do we T-Chart, quick
Which mascot? | determine best argument essay
Timeframe: evidence? used as pre-
1 class period assessment
Lesson 2: How can Evidence, Class
CSI Agents! students Warrants discussion,
Slip or Trip determine Class generated
Timeframe: credible T-chart,
2 class periods | evidence? Pair/Share,
Graphic
Organizers: T-
Charts
Lesson 3: How does Argument Mind Map —
Elements of argument differ | Persuasion Part 1,
Timeframe: from opinion Opinion beginning
1 class period and persuasion? | Claim Poem
What are the Evidence highlighting in
elements of Warrant journal
argument? Counter-
Claim/Rebuttal
Backing
Qualification
Lesson 4: How can Claim Evidence T-
CSI Agents! students Evidence Chart
The Lunchroom | organize best Warrant Modeled CSEW
Murder evidence and Graphic
Timeframe: warrants to Set-up Organizer
2 class periods | prepare for Conclusion Mind Map —
argument Part 2 additions
writing?
Lesson 5: Which argument | Claim Class discussion
Should Josh is stronger? Evidence Journal entry
Become a You- Counter-Claim
Tube Star? Rebuttal
Timeframe:
1 class period
Lesson 6: How do students | Counter-Claim What do you What do you
Part 1 find the best Citing Evidence | think? Chart think? Chart
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including video
into an essay?
What are the
components of a
5-paragraph
(multi-
paragraph)
essay?

Should we ban | evidence for CSEW Graphic
competitive both sides of an Organizer CSEW Graphic
eating? issue? How do Argument Organizer
Timeframe: students take a paragraph — Do
2 class periods | stand while still Sports Go Too | Argument
Part 2 acknowledging Far Essay: Should
Do Sports Fans | the counter parents help
Go Too Far? claim? with homework?
Timeframe: How do students
2 class periods | use a graphic Short answer,
Assessment organizer to matching, on
Should Parents | compose an argument
Help with argument? elements
Homework?
Timeframe:
1 class period
Lesson 7, How do students | Claim as Thesis | CSEW Graphic | Argument
Performance find the best Statement Organizer — Performance
Task: evidence for Topic Sentence | multiple Task:
Should Kids both sides of an | Works Cited paragraphs Multi-paragraph
Play Football? issue? Howdo | page argument essay
Timeframe: students take a | Hook
15 class periods | stand while still | Clincher Writing Argument Mind

acknowledging checklist with Map

the counter revision and

claim? editing

How do students checklists

incorporate

multiple Mind Map —

sources, Part 4 Additions

Unit Performance Task: Multi-Paragraph essay that answers the prompt: Should children

play football?
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Lesson 1:
Which Mascot?

Author:
Lynn Edler

Lesson Focus Questions:
How do students find evidence and write clear warrants?

Standards:

CCSS.ELA-Literacy.W.6.1

Write arguments to support claims with clear reasons and relevant evidence.
CCSS.ELA-Literacy.W.6.1.b

Support claim(s) with clear reasons and relevant evidence, using credible sources and
demonstrating an understanding of the topic or text

Learner Outcomes (KUD):

Know Understand Do
Some evidence is better than | There are concrete reasons Make an evidence t-chart
others. for best evidence. with rules for evidence.

Pre-Requisites:
N/A

Key Concepts/Vocabulary
Evidence, Warrant

Activating Strategy:
View pictures of mascots. As the students view the mascots allow them to laugh and discuss
their thoughts about whether or not they like this mascot. Ask them to give good reasons.

Learner Activities:
1. After looking at the slide shows, hand out the t-chart of Mascotr Characteristics.

a. Explain the example of a good characteristic and warrant (As a rule....). Explain
that in argument writing, warrant is a fancy way of referring to rules of evidence.
Also explain that we will be revisiting this concept over the next few days.

b. Tell the students to brainstorm ideas for the t-chart at their desk for 3-5 minutes.
After that time, we will work to develop the t-chart as a class. Walk around the
room to make sure everyone is writing down ideas.

c. After the brainstorm, ask for volunteers to contribute to the T-chart. Be sure to
make sure that all students are participating; don’t allow any students to opt-out of
volunteering or copying. Complete the t-chart, as a large group. Students should
copy down the information as we work on it.

d. Students should end up with a list similar to the one on the teacher master.

2. Afterward, introduce the activity on which mascot is better — See handout.

a. Tell the students that this activity is a pre-assessment for the unit, and they are to
do the best that they can.

b. Students may use the t-chart we made as a class.

Summarizing Strategy:

T-Chart from class activity.

Question on the back of the t-chart: In your own words, what is the difference between evidence
and warrant?
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Formative Assessment: ) Summative Assessment: |
T-Chart

Pre-assessment
E i

Teaching Strategies/Tips:
Students will laugh at the mascots and become loud with incredulity. Remind them that the
mascots are real, and they need to think about the reasons for each particular mascot.

If the students are struggling with the t-chart, it can be done as a class activity rather than
individually.

For the pre-assessment, students should also answer questions on the definitions in the argument
unit.

Differentiation (content/process/product):
Provide print-out of t-chart for students who struggle with note-taking.
Small group pull-out as needed for the pre-assessment.

Resources:
PowerPoint from Delaware Writing Project, Advanced Summer Institute, Day 2, Summer 2011 -
Bill Lewis, Ph.D; University of Delaware

e i - e 3
Attachments (assessments, rubrics, graphic organizers, projects, etc.):
Mascot Pictures PowerPoint

T-Chart for Mascot Characteristics and Rules: Master and student copy
Pre-assessment

Scoring guide for argument writing
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Argument Pre-assessment

Instructions:
1. Look at the four mascots
2. Read the short article on John L. Lewis Elementary School
3. Write a one-paragraph argument essay that answers the prompt

below.

1. Please do your best; remember this is a pre-assessment
2. You may use the t-chart we made after looking at the mascot

PowerPoint
3. Read your article carefully

Prompt:

From the four mascot choices, which mascot is best for John B.

Lewis Elementary School?




John L. Lewis Elementary School

The John L. Lewis Elementary School in northeastern PA is having a
contest to select the school mascot. The mascot’s image will appear on the
gym floor, on stationary and school spirit clothing. Four suggestions have
been developed. Your job is to keep the evaluation criteria in mind, while
remembering the profile of the school and community and the details of the
mascots.

John L. Lewis Elementary School opened two years ago in Wilkes-
Barre, PA. Wilkes-Barre is located in Luzerne County, which is in the NE
region of the state and at the western edge of the Pocono Mountains in the
Wyoming Valley. The current enroliment is 315 students, and the school is
named after John L. Lewis the former president of the United Mine
Workers.

The surrounding area has traditionally been involved in the coal
mining industry, although the mines have been closed since the 1950’s
when the Susquehanna River broached the mines. Since that time, the
area has been known for its blue collar industries, and surviving the flood of
1972 that was spawned by Hurricane Agnes. The city is home to two
colleges, and although an economically depressed area, seeks to improve
its riverfront area as a means to develop the economy and recreation

opportunities for citizens and visitors.



Mascot Choices

John L. Lewis Elementary Miners John L. Lewis Elementary Hurricanes

philipmartincon

John L. Lewis Elementary River Rats | John L. Lewis Elementary Paddlers
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Lesson 2:
Slip or Trip

Author:
Lynn Edler

Lesson Focus Questions:
What makes evidence relevant?

Standards:

CCSS.ELA-Literacy.W.6.1.b

Support claim(s) with clear reasons and relevant evidence, using credible sources and
demonstrating an understanding of the topic or text.

Learner Qutcomes (KUD):

Know Understand Do
Not all evidence is relevant. | Evidence is governed by Compose a t-chart of
general rules. evidence and rules to support

the evidence.

Pre-Requisites:
N/A

Key Concepts/Vocabulary
Evidence

Activating Strategy:

Student discussion about what they know about crime shows on TV. Allow students to offer
opinions on these shows, their favorites, view of how realistic, etc.

Tell students that today they are the detectives. Address the students as Detective [Last name]

Learner Activities:

1. Hand out the story and cartoon, “Slip or Trip,”

2. Read it aloud to the students.

3. Say: We need to try to determine what happened. Our first question should be, “Can we
believe what Queenie says?” As Detectives, you know that witnesses are not always
reliable. What do you think? Is what you see in the picture consistent with what Queenie
says? If you have any ideas, please raise your hand.

4. Move to the ELMO with the T-chart and wait as students study the picture. Allow at
least 5-7 students to raise their hands before calling on one student.

5. Allow students to give reasons and list them. The teacher should not make comments on
these reasons; just write them on the t-chart.

6. If during their volunteering of information, they give the teacher an opportunity to begin
talking about rules, that’s great — if not, then ask why they think it is relevant evidence.
(Ex: when you fall down stairs you generally drop what your holding, don’t you think?)
Ask the other students what they think about the impromptu rule given by the student —
Allow for discussion.

7. Ask why they think the information is important — write their ideas under rules.

8. Ask if students agree with the information written under the rule.

9. Then tell students they are going to make that into a general rule. Say: Take a minute to
think about how to say it and write down a version of the rule.
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10. Observe the class, wandering as necessary. For a writing tip, students can be given the
hint to begin their rule with “When...”

11. Ask for volunteers to share their rules and write them on the T-chart — do not worry about
grammar and point of view at this point!

12. Say: Let me summarize: We know............ (give the evidence and rule). Ex: When
people fall down the stairs they probably drop what they have in their hand to save
themselves.

13. Ask: What can we conclude from that? Restate: What do you make of Queenie’s story?

14. If the idea of qualifier comes up, then conclude for the students, stating: We can
probably say she did it — but we won’t know for sure — you can say, That s important and
the cases we are looking at all have what we call arguments of probability, or what we
call qualifiers. That means we can only be certain of our claims.

15. If there is a problem with second person in the rule: Say: Let’s look at these rules again.
These sentences are important because they explain the evidence and show how it
supports our claim that Queenie is probably lying. In writing them, there are couple of
things I would like you to do. First, if I say “you”, to whom does that apply? Allow
students to answer — they will say “us.” But, does this rule apply to only students in this
class? Allow students to answer — “no.” Say: So how can we make it more general?
Work with them until it’s in 3™ person.

16. Point out that these statements are rules, and we will refer to them as rules.

17. Ask: who can put this whole argument together?

18. Using a clean ELMO overhead, begin anew with a three column paper — evidence, rule,
conclusion - and write out the evidence, the rule, and conclusion.

Summarizing Strategy:
Exit Ticket — How do you know when evidence is relevant? — Students will write their answers
oon a note card and hand in.

Formative Assessment:
Exit Ticket — How do you know when
evidence is relevant?

T-chart

N/A

Teaching Strategies/Tips
Kids love to role play, so calling them detective will help keep them in the discussion, even
when it gets hard.

Collect the t-charts to be returned the following day — get an idea of who is taking good notes
and where some extra instruction may be needed.

Differentiation (content/process/product):

The story is read aloud and a written copy is available for reference.

All the work is done whole group.

Note-taking help or print-out of t-chart for students who have difficulty taking notes.
Resources:

Hillocks, Jr. George. Teaching Argument Writing. Heinemann: Portsmouth: 2011.
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Attachments (assessments, rubrics, graphic organizers, projects, etc.):
Story: Slip or Trip with cartoon picture

T-chart for students

Master t-chart for teacher reference




Slip or Trip

At five-feet-six and a hundred and ten pounds, Queenie Volupides
was a sight to behold. When she tore out of the house after a tiff
(argument) with her husband, Arthur, she went to the country club where
there was a party going on.

She left the club shortly before one in the morning and invited a few |
friends to follow her home and have one more drink. They went to the
Volupides house about ten minutes after Queenie, who met them at the
door and said, “Something terrible happened. Arthur slipped and fell on the
stairs. He was coming down for another drink—he still had the glass in his-
hand—and | think he’s dead. Oh, my goodness—what shall | do?”

The autopsy conducted later concluded that Arthur had died from a
wound on the head and confirmed that he’d been drunk.
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Argument Unit, 6th Grade: Lesson 3, Elements of Argument

Lesson 3:
Elements of Argument

Author:
Lynn Edler

Lesson Focus Questions:
How does argument differ from opinion and persuasion?
What are the elements of argument?

Standards:

CCSS.ELA-Literacy.L.6.6

Acquire and use accurately grade-appropriate general academic and domain-specific words and
phrases; gather vocabulary knowledge when considering a word or phrase important to
comprehension or expression.

Learner Outcomes (KUD):

Know Understand Do
The definition of opinion, How these types of writing Explain the difference
persuasion, and argument. differ and why they exist. between the three different

types of writing. Explain
why an author would choose
one over the other.

The elements and definitions | How evidence supports Explain what evidence and
of those elements of claims and how warrants warrants are and how they
argument: claim, evidence connect evidence to claims. connect to claim.

(data), warrant (rule),
counter-claim, rebuttal,
backing

T

Pre-Requisites:
We have already done mind maps, but students are still learning this note-taking skill.
Students will need colored pencils/markers for mind mapping.

Key Concepts/Vocabulary
Argument, Persuasion, Opinion, Claim, Evidence, Warrant, Counter-claim, Rebuttal, Backing

Activating Strategy:

Poem — Students will tape it in their journal: What is the season? How do you know? Students
must use evidence from the poem to explain their answer. This helps lead into the conversation
of using evidence.

Learner Activities:
e Slide show of argument notes, walking the students through the notes and the mind map
¢ Begin the mind map for notes on argument — today, topic of argument with two spokes:
o Compare/Contrast Argument/Opinion/Persuasion
o Definitions of Argument
e Collect mind map with exit ticket

Summarizing Strategy:
Exit Ticket: Students may use their mind maps. Students will explain the difference between
the three different types of writing. Explain why author would choose one over the other.
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Explain what evidence and warrants are and how they connect to claim.

Formative Assessment:
Exit Ticket
Mind Map

Teaclﬁng Strategies/Tips:
Students still struggle with mind mapping, so be gentle walking them through this note-taking
strategy.

Differentiation (content/process/product):
Allow students to either follow along with the lesson, completing the mind map as we go, while
allowing others to copy the master mind map when the lesson is done.

Resources:
PowerPoint from Delaware Writing Project, Advanced Summer Institute, Day 3, Summer 2011 -
i Bill Lewis, Ph.D; University of Delaware

i e
Attachments (assessments, rubrics, graphic organizers, projects, ete.)
Copy of poem
Power point on notes
Paper for Mind Maps (ledger size)
Exit Ticket




Lesson 3 — Poem

The cold harsh wind it heaves and blows
It chills my fingers and my toes
And falling from the sky of slate
A dancing whirr of downy flakes.
The flakes that dance, and whirr and fly,
They sometimes hit me in the eye.
Seeing them again | clap with glee,
Ha Ha, Ha Ha, Hee Hee, Hee Hee.
Don’t go to that shopping mall!
It is the season after fall!
- And when you get at home in bed,

Thoughts of frost they fill your little mind

--Anne Uhhuhmelmahey 1978



9/28/2015

Elements of Argument

Argument/Persuasion/Op

inion

i Argument writing is focused on making
logical appeals which involves claims,
evidence. warrants, backing and
rebuttals.

In persuasive writing authors select most
favorable evidence for their points of
view, appeal o emaotions, and use style
fo persuade.

= Opinion writing presents a personal
opinion with reasons,

Review: Definition of argument

£ Argument writing is focused on making logical appedals
which involves claims, evidence, warrants, backing and
rebuttals.
O Claim: Stand
o Evidence: Data
3 Warrant: Links data to the evidence
O Backing: Additional support
=
2]

Counter-Claim: The other side of the argument
Rebutial: Evidence to refute the counter-cicim




Lesson 3 — Exit Ticket

Elements of Argument

1. In your own words, what is the difference between the three different
types of writing: argument, persuasion, and opinion?

2. Why would an author choose one type of writing over another?

3. In your own words, explain what evidence and warrants are and how
they connect to claim.



Argument Unit, 6th Grade: Lesson 4, The Lunchroom Murder

Lesson 4:

The Lunchroom Murder

Author:

Lynn Edler

Lesson Focus Questions:

How can students organize “best” evidence and warrants to prepare for argument writing?
Standards:

CCSS.ELA-Literacy.W.6.1.a
Introduce claim(s) and organize the reasons and evidence clearly.

CCSS.ELA-Literacy.W.6.1.b

Support claim(s) with clear reasons and relevant evidence, using credible sources and
demonstrating an understanding of the topic or text.

CCSS.ELA-Literacy.W.6.1.c

Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons.
Learner Outcomes (KUD):

Know Understand Do
Definition of claim, evidence, | Evidence supports claims, Complete a CSEW graphic
and warrant. and warrants connect organizer.

evidence to claims.

Pre-Requisites:

Key Concepts/Vocabulary
Claim, Evidence, Warrant, Conclusion
Activating Strategy:
Journal Prompt: What do you remember from your day of being a detective? What are
important things for detectives to remember?
Learner Activities:
Day 1
1. Introduce the activity, The Lunchroom Murder
2. Say: Today, we are going to continue our work as investigators.
3. Say: You will be working with your table partner
4. Say:

a. We need to try to determine what happened. You have the text and the cartoon.
b. This differs in that you are coming up with your own claim from the evidence
rather than refuting a claim.
c. Although the activity is difficult, you can figure it out. Look carefully at all the
evidence and list it. Nothing is too small. Look carefully!
5. The students will complete the T-chart; collect what students have done.

1. Hand back t-charts

2. Re-introduce the activity. Show the students the cartoon again and walk them through
the evidence.

3. Show them the master t-chart and allow students to revise their own t-chart




Argument Unit, 6th Grade: Lesson 4, The Lunchroom Murder

4. Introduce the concept of taking the t-chart to a graphic organizer that works for writing
an argument essay.
5. Have the students pull out their mind maps and add another spoke for the CSEW graphic
organizer.
6. Fill out the CSEW graphic organizer from the t-chart, modeling for the students
a. Explain the concept of claim
b. Students fill out the evidence column first, then the warrant column from their t-
chart
c. Explain Set-up
d. Show how to write a conclusion from the evidence
7. Allow for questions and time for students to copy the CSEW information
8. Afterward, add the concepts from the CSEW to the mind map.

Summarizing Strategy:
Day 1: T-chart
Day 2: CSEW Gray hic Organizer

i - o
Formative Assessment: Summative Assessment:

T-chart, CSEW G/O, Mind Map N/A

Teaching Strategies/Tips:
Students are going to role-play being detectives again. Be sure to call students as Detective.

This cartoon is difficult, so it is important to remain patient and allow students to work in pairs to
find the evidence. If students become too frustrated, you can give a pointer, but try not to.
Collect the t-chart after day 1, and evaluate how students are doing with it; no grade is necessary

Differentiation (content/process/product):

Students work with partners

Copies of the corrected T-chart and CSEW are available for students who struggle with note-
taking

Students can copy the mind-map as we go or after the lesson

Resources:

Attachments (assessments, rubrics, graphic organizers, projects, etc.):
The Lunchroom Murder

T-Chart

CSEW: Argument Graphic Organizer for “Who Killed Fannin?”




Lesson 4

The Lunchroom Murder

On an otherwise uneventful Thursday afternoon, police heard a shot inside
Ernie’s Lunchroom, rushed in, and found the scene shown in Figure 1.4.

They identified the body as that of a prominent racketeer named Fannin.
Ernie, who is both the owner and only employee or the lunchroom, had only
one fact to tell: the murderer leaned against the wall while firing at point-
blank range. The imprint of his hand is in clear view. Ernie had just rung up
the cash register for $8.75.

This is a difficult case. Your investigative team must attempt to determine
which of the people in the lunchroom killed Fannin. You will have to
observe the details carefully. There is enough evidence to help you explain
most of what happened.

-~

e et 2
N\ Wre] 2z %
A
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FIGURE 1.4 “The Lunchroom Murder”
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Argument Writing, 6th Grade: Lesson 5, Should Josh Become a You-Tube Star?

Lesson S:
Should Josh Become a You-Tube Star?

Author:
Lynn Edler

Lesson Focus Questions:
What are the components of a strong argument?

Standards:

CCSS.ELA-Literacy.R1.6.8

Trace and evaluate the argument and specific claims in a text, distinguishing claims that are
supported by reasons and evidence from claims that are not.

Learner Qutcomes (KUD):

Know Understand Do

Components of a strong How to distinguish strong Students will compare two

argument from weak arguments arguments and determine
which is stronger.

| PréFRequ1s1tes:
Knowledge of components of argument: claim, evidence, warrant, counter-claim, rebuttal

Key Concepts/Vocabulary
Evidence, Counter-Claim, Rebuttal

Activating Strategy:

Turn and Talk —

With their shoulder partner, share the definition of claim, evidence, warrant, counter-claim.
Teacher will call on four random students to share with the whole class.

Learner Activities:
1. Hand out the article, Should Josh Become A You-Tube Star and two CSEW charts
2. Read the articles out loud to the students, helping students with unknown vocabulary
3. Explain to the students that they are going to fill out the CSEW graphic organizers from
the two arguments — they have two articles and two CSEWs. Students may work
individually or with a partner for this activity. Partners will only hand in one set of
CSEWs.
4. Give the students approx. 20 minutes to complete the organizers.
Afterward, ask students which argument is better. Class discussion.
6. After the discussion, ask students to choose which argument they think is better and
provide a written explanation for their choice on the back of the CSEW that they believe
is stronger.

(9]

Summarizing Strategy:
Exit Ticket — Which argument is better and why? (#6 above)

Formative Assessment: Summative Assessment:
Exit Ticket N/A




Teaching Strategies/Tips:

patient and allow for time extension if needed.

Push students to finish their graphic organizers in 20 minutes, but be mindful of frustration.

Be

Differentiation (content/process/product):
Students can work with a partner if necessary.

Resources:
Scholastics Scope Magazine, March 2015

ik

Attachments (assessments, rubrics, graphic organizers, projects, etc.
Should Josh Become a You-Tube Star?
CSEW Graphic organizer

):
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Argument Writing, 6th Grade: Lesson 6, Typing up Argument

Lesson 6:
Tying up Argument

Author:
Lynn Edler

Lesson Focus Questions:
How do students find the best evidence for both sides of an issue?
How do students take a stand while still acknowledging the counter claim?

Standards:

CCSS.ELA-Literacy.R1.6.8

Trace and evaluate the argument and specific claims in a text, distinguishing claims that are
supported by reasons and evidence from claims that are not.

CCSS.ELA-Literacy.W.6.1

Write arguments to support claims with clear reasons and relevant evidence.
CCSS.ELA-Literacy.W.6.1.a

Introduce claim(s) and organize the reasons and evidence clearly.
CCSS.ELA-Literacy.W.6.1.b

Support claim(s) with clear reasons and relevant evidence, using credible sources and
demonstrating an understanding of the topic or text.

CCSS.ELA-Literacy.W.6.1.c

Use words, phrases, and clauses to clarify the relationships among claim(s) and reasons.
CCSS.ELA-Literacy.W.6.1.e

Provide a concluding statement or section that follows from the argument presented.

Learner Qutcomes (KUD):

Know Understand Do
The elements of That argument is composed | Complete a graphic
— argument of many elements: claim, organizer
= evidence, warrants, counter-
A claims
- | The elements of That argument is composed | One-paragraph argument
5 | argument of many elements: claim, essay
ﬁ % evidence, warrants, counter-
= 2 claims
A~ <

Pre-Requisites:
Know the elements of argument

Key Concepts/Vocabulary
Counter-Claim, Conclusion

Activating Strategy:
N/A

Learner Activities:

Part I: Should We Ban Competitive Eating
Day One
1. Introduce the activity — students will complete a graphic organizer today.
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Read the Scholastic article: Should We Ban Competitive Eating?

Complete the What do You Think? chart on the last page of the article.

Using the chart, complete the CSEW, students may work in pairs or individually
d. Remind students how to complete the CSEW, doing the evidence correctly.

2. Collect the CSEW

cop

Day Two
1. Show students a completed CSEW for the article
2. Using the CSEW, model in front of the student, using the ELMO or SmartBoard how to
write an argument paragraph.
a. Only write one paragraph
b. Explain that the claim is their thesis, and we will visit thesis statements later
c. Show how counterclaim can be incorporated into the conclusion
3. Provide a copy of the model paragraph to students.
4. Add to the mind map information on counter-claim

Part 2: Do Sports Fans Go Too Far?
Day One
1. Introduce the activity — students will complete a graphic organizer today.
a. Read the Scholastic article: Do Sports Fans Go Too Far?
b. Complete the What do You Think? chart on the last page of the article.
c. Using the chart, complete the CSEW, students should work individually
d. Remind students how to complete the CSEW, doing the evidence correctly.
2. Collect the CSEW

Day Two
1. Return corrected CSEWs, pulling out students who still need help for more instruction
2. Students should write their own 1-paragraph essay from their CSEW
3. Students can use their model paragraph from the day before
4. Remind students that they will have their argument assessment the following day.

Part 3: Argument Essay Assessment

Summarizing Strategy:
Part1:

Day 1: What do You Think? chart

Day 2: Exit Ticket regarding counter-claims
Part 2:

Day 1: What do You Think? chart

Day 2: Exit Ticket regarding counter-claims

Formative Assessment:
CSEW for Part 1 and Part 2
Argumentative Essay: Do Sports Fans Go Too

Summative Assessment:
Argument Essay Assessment
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Far? |

Teaching Strategies/Tips:

Remember that this unit requires a lot of modeling.

Students will probably still need help with warrants.

Most students find the writing of the paragraph from the CSEW simple.
Collect the student work at the end of each day for immediate feedback.

Differentiation (content/process/product):

Students work in pairs or individually

Provide copies of the model to students rather than having them copy it
Continue working with the mind map

Resources:
Scholastic Scope Magazine, April 2015, October 2014, December 2014

Attachments (assessments, rubrics, graphic organizers, projects, etc.):
Articles:
1. Should We Ban Competitive Eating?
2. Do Sports Fans Go Too Far?
3. Should Parents Help with Homework?
CSEW for each article
Exit Tickets for Should We Ban Competitive Eating? and Do Sports Fans Go Too Far?
Argument Essay Assessment
Argument Rubric (see rubric with lesson 1 attachments)




Joey Chestnut set a
* record for eating 69
L hot dogs and buns
hin 10 minutes
il i

Puking. Choking. Wasting food.

Is it time for this wacky tradition to end?
BY SARAH MCCARRY WITH ADEE BRAUN

he clock is ticking. David
Brunelli has just scarfed
down a huge burger. Now
all he has to do is polish
off a pile of fries and a jug of water
and he could win this competition.
The crowd roars excitedly as he
furiously downs fistfuls of fries.
Suddenly, a stream of food spews
from his mouth. Thinking fast, he
cups his hands, catching the vomit,

and shoves it back in his mouth.
He knows the rules: Puking means
disqualification.

Welcome to the world of
competitive eating.

Brunelli is part of a select group
of competitors who vie for the glory
of eating massive quantities of food
as quickly as possible. In thousands
of contests around the world each
year, competitive eaters devour

everything from tubs of chili cheese
fries to vats of baked beans.

Eating contests may seem like
harmless fun, but they have a dark
side—and some critics are saying
it's time for them to stop.

It's Tradition

Shoving crazy amounts of food
down our throats is nothing new.
Gorging banquets were a regular
part of ancient Roman culture.
Meat-eating contests appear in
Icelandic mythology from the
1200s. In the 1800s, some New York
City politicians settled bets through
eating challenges. Pie-eating
contests have been a Fourth of July
tradition for more than a century.

For pros like Brunelli, though,
eating contests are more than
tradition. They are a path to fame
and fortune. Major League Eating
(MLE), which oversees professional
contests, doles out thousands of
dollars in prize money each year.
Winners can also earn big bucks
in sponsorship deals. World-
famous eater Takeru Kobayashi is
reportedly worth a million dollars.

Is It Safe?

But prize money does nothing
to reduce the health risks of
competitive eating, which include
obesity, diabetes, heart disease, and
severe stomach problems.

Competitive eating can even
be life-threatening. In 1991, a man
inVirginia suffered a stroke after
eating 38 eggs in 29 seconds; in
2004, a Japanese woman choked

16 SCHOLASTIC SCOPE « APRIL 2015
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to death during a rice cake—eating
contest. In Florida, in 2012, a
“""an died shortly after winning
_ockroach- and worm-eating
contest—leading a group of doctors
to call for a ban on eating contests.
Fans of competitive eating
are quick to point out that such
tragedies are rare. Plus, they say,
events sanctioned by the MLE are
strictly regulated and always have
medical personnel on hand.

Here to Stay

In any event, the risk to

Ban competitive eating!

Takeru Kobayashi-once ate
337 wings in 30 minutes!

competitors is only part of the story.
Nearly two-thirds of Americans

are overweight, and competitive
eating sets a terrible example by
glamorizing overeating. And, in
aworld where 805 million people

go hungry every day, downing
ridiculous quantities of food for
entertainment seems not just
wasteful but callous.

For now, though, it seems eating
contests are here to stay. Last year,
more than three million viewers
tuned in to ESPN to watch Nathan's
Famous Hot Dog Eating Contest.
This year, new records have been
set: Matt Stonie ate 182 strips of
bacon in 5 minutes, breaking the
world record.

What record will be broken next?
Do you really want to find out? ®

N

Competitive eating rocks!

ONLINE
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Lesson 6

Exit Ticket
Should We Ban Competitive Eating?

1. What stand are you taking?

2. What is the counter-claim to your stand?

Exit Ticket
Should We Ban Competitive Eating?

1. What stand are you taking?

2. What is the counter-claim to your stand?



Shouting maniacally at the TV. Weeping in the stands.

Smashing windows. Are we taking sports a bit too seriously? BY sAM APPLE

tlooked like a war zone. Angry mobs ran

through the streets hurling rocks and smashing
storefronts. Police in riot gear fired rubber bullets
and shot tear gas into the crowd. Terrified parents
clutched their children and ran for safety. Before order
was restored, 15 officers were injured and at least 60
people were arrested.

The strangest part?

The violence had nothing to do with war or politics.
It wasn't a protest against a terrible injustice. It was all
about—wait for it—a soccer garne.

Soccer fans in Buenos Aires, Argentina, were so
furious that their team had lost to Germany in the 2014
World Cup final that they went on a rampage.

What happened in Argentina is certainly an extreme
example of fans going waaaaaay too far. But many
of us can relate to feeling super-passionate about a

team. Plenty of us dress up in elaborate costumes to
show our support. We spend oodles of money on team
apparel. During games, we scream and cheer and shout
hysterically at our televisions. We worship our favorite
athletes like gods and feel their wins and losses as if they
were our own. When a referee makes a bad call, we feel
deeply cheated. And yes, we have been known to weep
like babies over a missed basket or fumbled pass.

It's all part of the fun of beingafan. .. orisit? No
doubt about it: Sports are really, really, really important
to billions of people. But might we all be taking sports
just a little too seriously?

MATTER OF LIFE AND DEATH

There have been out-of-control fans for as long
as there have been sporting events. In the sixth
century, fans of the chariot races in Constantinople

STEFF LOOS/AP PHOTO (TOP LEFT); RODRIGO ABD/AP PHOTO (TOP RIGHT); JAVIER
GALEANO/AP PHOTO (BOTTOM LEFT); BRUNO MAGALHAES/AP PHOTO (BOTTOM RIGHT)
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are so common that
major cities around
the U.S. have to put
extra police officers
on the streets after big
games.

So what is it that
makes fans so, well,
nuts?

Some psychologists believe
that it all goes back to a distant

‘fiod in history when humans
uved in tribes. These tribes fought
each other for food, land, and

power, and the battles were truly
a matter of life and death. You
rooted for your tribe’s warriors
because they were fighting for
everyone you knew and loved.
Losing a battle could have meant
the obliteration of your village.
Cheering for today’s
“warriors”—that is, athletes—
can evoke the same life-or-
death feelings. That’s why in
the excitement of a close game,
winning may feel more important
than it really is.

were incensed when some of the racers Feeling that way isn't necessarily a bad thing. After

were imprisoned. The fans burned the all, few experiences are as exhilarating as standing
city and tried to overthrow the emperor; amid tens of thousands of deliriously happy fans after
30,000 people died. In England, soccer a touchdown or home run. To watch LeBron James fly

“hooliganism,” as it’s called, can be tracedto  through the air and throw down a dunk is to witness
the 14th century, when villagers were getting ~ a thing of beauty. According to Adam Earnheardt, a

so violent during games that the king had to professor at Youngstown State University in Ohio, it’s
ban the sport (which, L _ the same kind of thrill you get
incidentally, was then g ; ENUMBERS o on a roller coaster or during a
played by kicking not N SPORTS M EASURE Up scary movie.

aball but an inflated The problems occur when
pig’s bladder). And strong feelings linger hours or
today, fan brawls days after a game has ended

and start to interfere with life.
For example, some fans get so
depressed after a defeat that they
skip work or school. There have
even been suicides.

SENSE OF BELONGING

On the other hand, being a
big fan can actually make you
a happier, healthier person.
Research shows that if you have a
strong connection to a particular
team, you are more likely to make
strong connections with people.
In fact, devoted fans tend to be
less lonely and to have more
enjoyable social lives.

It makes sense. Being a fan
gives you a sense of belonging.
You can be in a faraway place
and feel an instant connection to
someone just because he or she
is wearing the hat of your favorite
team. Going to games gives you a
chance to bond with people from
all walks of life whom you might

not otherwise meet. %
Fandom also fosters .)

SOURCES: NIELSEN; MAJOR LEAGUE BASEBALL PLAYERS ASSOCIATION; U.S. DEPARTMENT OF LABOR; TWITTER, INC.
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loyalty. Many fans are extremely devoted to their teams,
even when those teams give them little to be excited
about. Just ask any of the thousands of Chicago Cubs
s, It's been more than a century since the Cubs won
.ieWorld Series, yet fans come out to cheer on their
team every season.

Besides, it’s not as though losing always brings
out the worst in people. Even after the U.S. team
suffered a crushing World Cup loss to Belgium,
American soccer fans were able to celebrate
goalie Tim Howard, championing him for
his skill and work ethic. How wonderful
that sports give us an opportunity to practice
finding the good in “failure™!

Perhaps having a strong attachment to your team
can be a meaningful part of your life. Maybe it's OK and
even natural to cry when your team wins or loses—
especially if you've been supporting that team fora
long time. You know how hard the players have worked,
and how much they mean to your community. If they
sometimes make you a little crazy, it’s only because

you love them so much. On the other hand, all that
time, money, and energy could be spent doing

something more useful and important, rather

than on something that can turn violent and

depressing. Because no matter how much you
love the game, at the end of the day, it's

just that: a game. @

TAKE THIS ACTIVITY
FURTHER! WRITE AN
ESSAY USING
OUR SCOPE

GETTHIS 3
ACTIVITY -

TEMPLATE

ONLINE |
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Lesson 6

Exit Ticket
Do Sports Fans 6o Too Far?

1. What stand are you taking?

2. What is the counter-claim to your stand?

3. How do you plan to address the counter-claim in your
paragraph?

Exit Ticket
Do Sports Fans 6o Too Far?

1. What stand are you taking?

2. What is the counter-claim to your stand?

3. How do you plan to address the counter-claim in your
paragraph?



Argument Essay Assessment

The assessment is two parts: Definitions, Short Answer, and a Writing
task. You may use your mind map during the assessment.

Part 1: Definitions Section — Fill in the blank

writing is focused on making logical appeals which

involves claims, evidence, warrants, backing and rebuttals.

Claim:

: Data

Warrant:

: Additional support

Counter-Claim:
Rebuttal:

Part 2: Short answer — Answer the following
What is the difference between argument, persuasion, and opinion.
Be specific. Write your answer in the box below.




Part 3: Writing Task

1. Read the article, Should Parents Help With Homework?

2. Complete the What Do You Think? chart

3. Complete the CSEW, and write an argument essay that is at least
one paragraph.

Prompt:
Should parents help their children with

homework?

Instructions:
1. Read the article, highlighting or taking notes as necessary.

2. Complete your CSEW
a. Remember to cite your evidence

3. Using your CSEW, write your essay (use your own paper!)
a. The essay must be at least one paragraph
b. You can write more if you wish, but you only have one class
period to finish your essay, so be careful with your time.

4. The rubric is included in the packet.

5. Attach your article and your your CSEW to the back of the essay and
your rubric to the front of your essay.

6. Hand in to your class drawer



- Should Parents Help
With Homework?

Homework can be stressful. But help from Mom and Dad

mily had been
stressed for
days about
her school
project: a PowerPoint
presentation on the
life of J. K. Rowling.
Busy with swim-team
practices and religious
school, she had barely
had time to work on
it. So she was grateful
when, the night before
it was due, her dad
swooped in to save her.

“He said he was just

‘ping to help a little
6it,” Emily says.

Three hours later,
Emily’s dad had created a dazzling
work of art. It wasn't surprising that
Emily got an A.

Her dad was just doing
what many dedicated parents
do.Whether it’s correcting
algebra problems, giving hints
on vocabulary worksheets, or
“proofing” big projects like Emily’s,
many parents feel it is their
duty to help their children with
schoolwork. And it’s easy to see
why kids need the help.

In most U.S. schools, homework

might be the wrong answer.

Y5 77H GRADE

P SCIENCE FAIR

“MDFTRSI'PRIZE GOESTO. .. AMY’S DAD FOR HISPIZZADEUVERYROBOT’

has become more demanding and
time-consuming. Studies show
that many kids are stressed over
school and feel more pressure than
ever to do well. Between travel
teams, music lessons, and other
activities, some kids hardly have
time to eat, let alone do an hour or
more of homework per night. It’s
no wonder homework often turns
into a team effort between kids
and parents.

But could all this helping
actually be hurting?

Practice Makes Perfect

Many experts say yes, especially
when parents cross the line
between helping and doing.
Pointing out math mistakes is
fine—but Mom should not reveal
the right answers. Proofing a project
is helpful—but Pop should not take
over. (Hear that, Emily’s dad?)

“I give homework for students
to practice what they have
learned,” says teacher Maura
Sackett. Many educators agree that
if students can't do the homework

RJ MATSON
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that’s assigned, they should let

the teacher know so they can get

the extra help they need. And

. ~==g, kids may be busy, but part of
i)wing up is learning to balance

extracurricular activities with the

demands of schoolwork.

On the other hand, some kids
worry that if they don’t get help
from their parents, they will be
at a competitive disadvantage
with classmates who do. It’s hard
to shine at the science fair when
some students are showing up
with elaborate flying contraptions
crafted by their parents.

In “How To Make Parents Your
Homework Partners,” author Judy
Dodage tells teachers that certain
kinds of parental involvement
can benefit kids academically.
Parents can help their kids find
a quiet, distraction-free place to
do homework, for example. Or
they can quiz their kids on new
vocabulary or a topic that will be

yered on an upcoming test.

Soif you ask for help, just make
sure you're the one who is doing
the learning. A groundbreaking
study published last January by
two university professors, called
The Broken Compass: Parental
Involvement With Children's
Education, found that kids who
got extensive homework help from
their parents scored worse on
standardized tests than kids who
managed homework on their own.

So what’s the answer to this
difficult problem?

Maybe you should ask your
parents—or maybe not! @
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Argument Writing, 6th Grade: Lesson 7, Performance Task

Lesson 7:
Performance Task: Should Children Play Football?

Author:
Lynn Edler

Lesson Focus Questions:
Why is it important to incorporate multiple points of view into a cohesive argument?

Standards:

Reading

CCSS.ELA-Literacy.R1.6.8

Trace and evaluate the argument and specific claims in a text, distinguishing claims that are
supported by reasons and evidence from claims that are not.

Writing

CCSS.ELA-Literacy.W.6.1

Write arguments to support claims with clear reasons and relevant evidence.
CCSS.ELA-Literacy.W.6.4

Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience.

CCSS.ELA-Literacy.W.6.5

With some guidance and support from peers and adults, develop and strengthen writing as
needed by planning, revising, editing, rewriting, or trying a new approach.
CCSS.ELA-Literacy.W.6.8

Gather relevant information from multiple print and digital sources; assess the credibility of each
source; and quote or paraphrase the data and conclusions of others while avoiding plagiarism and
providing basic bibliographic information for sources.

CCSS.ELA-Literacy.W.6.9

Draw evidence from literary or informational texts to support analysis, reflection, and research.
Language

CCSS.ELA-Literacy.L.6.1

Demonstrate command of the conventions of standard English grammar and usage when writing
or speaking.

CCSS.ELA-Literacy.L.6.2 .

Demonstrate command of the conventions of standard English capitalization, punctuation, and
spelling when writing.

CCSS.ELA-Literacy.L.6.3

Use knowledge of language and its conventions when writing, speaking, reading, or listening.

Learner Qutcomes (KUD):

Know Understand Do

The elements of argument That argument is composed Write a multi-paragraph
of many elements: claim, argument essay
evidence, warrants, counter-
claims

Pre-Requisites:
Writing Process




Argument Writing, 6th Grade: Lesson 7, Performance Task

Key Concepts/Vocabulary
Thesis Statements, Topic Sentences

Activating Strategy: N/A

Learner Activities:
Day 1
1. Introduce the task.

a. Explain that students will be writing a multi-paragraph argument essay.
b. Teacher will model parts, and then they will follow.
c. They will use their knowledge of the writing process throughout the task.
d. Hand out the checklist (students are familiar with this from other writing
projects).
2. Read and highlight the articles; listen to the video.
Day 2
1. One-Paragraph CSEW — done with ideas rather than specific quotes this time
Day 3

1. Multi-Paragraph Notes
2. Mind Map Additions
3. Write Thesis Statement
Day 4
1. One-paragraph CSEW to Multi-Paragraph CSEW
2. Model the first body paragraph
a. Use multiple sources
b. Cite evidence
Day 5
1. Students work with a partner to complete paragraph 2 on the CSEW
Day 6
1. Students work individually to complete paragraph 3 on the CSEW
Day 7
1. Lesson on hooks, concluding paragraphs, and clinchers
2. Mind Map Additions
Day 8-9
1. Write the essay
a. Model the introductory paragraph and first body paragraph
b. Allow students to work together on the 2™ pody paragraph as needed
c. The 3™ body paragraph is to be done individually
d. Model the concluding paragraph
2. Review citing again
a. Will need to help students with video citing
b. Spot check citations
Day 10
1. Assign groups to mix up advanced and struggling writers
2. Revision day
a. Hand out revision checklist
b. Review the instructions
c. Students should revise their essays with at least one partner reading and
contributing the revision checklist




Argument Writing, 6th Grade: Lesson 7, Performance Task

Day 11-12
1. Using the revision checklist, write a new draft of the essay
2. Compose the Works Cited using NoodleTools (previously taught)
Day 13
1. Working with their writing group, edit the essay using the editing checklist.
2. Review the instructions.
Day 14-15
1. Finalize and hand in essay.

Summarizing Strategy: N/A

Formative Assessment: Summative Assessment:

Day 2: CSEW Multi-Paragraph Argument Essay
Day 3: Thesis Statement

Day 5 & 6: Multi-Paragraph CSEW — check
for reasoning

Day 11: Spot check draft for structural
elements

Teaching Strategies/Tips:

Although difficult, it is important to keep up with the feedback, so that necessary re-teaching can
be done.

Although this is a performance task, it is new for the students, so answer questions and help
students as needed. Later in the year they will do these more independently.

Differentiation (content/process/product):
Allow for small group read aloud of articles before working.
Re-teach and provide support in small group as necessary.

Resources:

Scholastic Scope Magazine, February 2015
ESPN Video and Article; Crushing Blow
NBC Newscast Pop Warner and Concussions

Attachments (assessments, rubrics, graphic organizers, projects, etc.):
Performance Task Checklist

Articles: Should Kids Play Football?, Pop Warner & Concussions, Crushing Blow
Multi-Paragraph Components PowerPoint

CSEW Multiple Paragraph

PowerPoint: Hook, Concluding Paragraph, Clincher

Revision Checklist

Editing Checklist

Argument Writing Rubric (see attachment from lesson 1)

Video: Concussions (goes with Crushing Blow): http://espn.go.com/college-
sports/recruiting/football/story/_/id/8293558/brad-millice-chris-coyne-discuss-quitting-football-
high-school-due-concussions




Checklist
Argument Essay, Performance Task (W.6.5)

Read the articles and listen to the video

Complete the one-paragraph CSEW graphic organizer

Write the thesis statement

Use the one-paragraph CSEW to complete the

multi-paragraph CSEW

Use the CSEW and write the essay

Check your rough draft to make sure you have a complete

essay with five paragraphs.

Revision of your essay — Use the checklist and work with a

partner to revise your essay.

Write a new draft that corrects all the issues you found

when you were revising. Add your heading.

Compose your Works Cited page

Edit your essay using the editing checklist

Write another draft

Final check of your draft for any mistakes. Check

for correct heading!

Attach all drafts, peer revision sheet, editing checklist,

and any other papers to the back of your final
draft.

Attach rubric and checklist to the top of your draft.

Hand in — due (Date you handed in your

published copy on the line.)



or as long as he could
remember, 13-year-

old Isaiah Kahut had

a dream: to play high
school football. He'd
drearned of it in kindergarten,
throwing a football with his dad.
He'd dreamed of it in elementary
school, playing in his town’s youth
flag football league. Now, finally, his
dream was about to come true.

It was the summer before ninth
grade, and Isaiah was at football
camp, preparing for his first season
as a running back for Skyview High
School in Vancouver, Washington.

More young athletes are saying America’s favorite
sport is just too dangerous. By Jennifer Shotz

The Skyview Storm went to state
championships twice. Many former
players went on to play on college
teams. Isaiah wondered: Might he
one day receive a scholarship to
play college ball?

But on the second day of camp,
his plans came crashing down
around him. He was running with
the ball when he was tackled. His
head smacked the turf—hard.

The moment he got up, he knew
something wasn't right. “I could
see and hear,” he remembers, “but
I couldn’t comprehend what was
happening around me.”

Headaches and nausea soon set

in. His parents rushed him to the
hospital, where doctors diagnosed
him with a severe concussion—a
brain injury resulting from a blow
to the head. For two weeks, Isaiah
had to rest in a dark, quiet room so
his brain could heal. Then, for two
miserable months, he felt foggy and
had trouble answering questions.
Terrible as it was, Isaiah’s injury
was not unusual. Every year, tens of
thousands of youth-football players
get concussions.* Most return to the
field after they heal. But as Isaiah
slowly recovered from his injury,

GETTY IMAGES/ISTOCKPHOTO.COM (FOOTBALL); COURTESY OF JEN EICHLER (1SAIAH KAHUT)
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he began to think hard about the

risks of the game he loved. After

“+~=3ch soul-searching and talking to
';'family and doctor, he made an

agonizing decision that is becoming

more common in youth football.
Isaiah decided to quit football.
Forgood.

A Football Crisis

Football is America’s most
popular sport. Some 2.5 million kids
play the game—often in leagues
that start as early as first grade. In
many towns, high school football
is the heart of the community,
with sellout crowds turning out on
Friday nights to cheer on the team.
College football brings in more than
$3 billion a year; the NFL rakes in
more than $9 billion. And across the
nation, star players of all ages are
worshipped as heroes.

But America’s favorite sport is in
crisis: An increasing number of kids

«choosing not to play. According
«w £SPN, enrollment in Pop Warner,
the largest youth-football league
inthe U.S., dropped 9.5 percent
from 2010 to 2012. Because of
concussions, many considered the
game just too risky.

Football has been a rough sport
since it was first played in the 1800s.
Until recently, knocks to the head
were considered just part of the
game. But today, we know those
knocks can be devastating.

A single concussion, if treated
properly, will likely heal without
any long-term effects. Repeated
concussions are another story.

Football players of all ages have
suffered permanent brain damage
from repeated concussions—even
when they’ve given their brains
time to heal (which can take
months). If a player’s brain has not
healed, even a small jolt can cause
permanent damage—or death. In
milder cases, athletes can be left
with lifelong pain, memory lapses,
aggression, depression, personality
changes, and many other issues.

Can Football Be Safe?

So is it time for us to give up
our most beloved sport? Some
fans point out that injuries can
happen in any sport, from soccer
to skateboarding. If we got rid of
football, where would we draw the
line? On the other hand, no sport

has more concussions than football.
Several NFL players have stated that

Imagine a block of Jell-0
a jar of water. Now imagine
shaking that jar so hard ‘th
Jell-0 slams into the side
is similar to what happenswi
a concussion: The soft, § ongy’
brain sloshes forcefully ‘agains
the inside of the skull.:

the game is so risky they wouldn't
let their own kids play.

Yet with all the public attention
on the concussion crisis, football
seems to be getting safer every
day. For example, Pop Warner has
limited the amount of practice
time that includes tackling. (Most
concussions sustained in football
happen during tackles.) Nationwide
programs are training coaches,
parents, and athletes to recognize
and treat concussions. All 50
states have passed laws requiring
amedical professional to sign off
before an injured player can go
back on the field. Even the NFL has
altered some of its rules.

But do these measures go far
enough? Some believe we should
ban tackling. A few schools, like
Isaiah’s middle school, have already
done so. Die-hard fans, however,
say that football just wouldn't be
football without tackling.

An American Tradition

Of course, there are many
wonderful aspects of football.
Young athletes learn discipline,
focus, teamwork—skills that will
help them be successful later in
life. Players often form lasting
friendships, and they get to
participate in an American tradition
that is a major part of our culture.
They also reap the benefits of being
physically active.

Football can even help with
college. For many students, an
athletic scholarship is the
only way they can afford

“MORE THAN 147,000 CONCUSSIONS OCCURRED IN YOUTH FOOTBALL DURING THE 2013-2014 SCHOOL
YEAR, AS REPORTED IN THE NATIONAL HIGH SCHOOL SPORTS-RELATED INJURY SURVEILLANCE STUDY.
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In 2013, Paul Otiver (left) of the San Diego Chargers
committed suicide. An autopsy showed he had chronic He runs track and went to state

traumatic encephalopathy (CTE). CTE is a brain disease championships; he plans to run
found in people with a history of brain trauma, such as

concussions. It can only be diagnosed after death. Eight
NFL players who committed suicide have since been found football by photographing games
to have had CTE. The NFL has said one in three retired for his school yearbook.

players will likely develep concussion-related brain disease.

in college. He stays connected to

He still gets headaches once

to go. Football offers the most full question we have to ask is: Do in a while, but for the most part,
scholarships of all college sports. the rewards of football outweigh his symptoms have faded. “I

Then again, college players the risks? understand what could have
often make football, rather than happened ifI'd stayed on the team,”
learning, their first priority—which Life After Football Isaiah says. “Brain damage could
puts them at a disadvantage when Isaiah, now 17, is confident he have affected my entire life.”
they look for jobs. (Few college made the right decision. Since And that made walking
players make it to the NFL.) So the quitting football, he has thrived. away the right choice. ®

'S WAY T0O DANGEROUS,

TAKE THIS ACTIVITY
-FURTHER! WRITE AN

ESSAY USING

OUR SCOPE

TEMPLATE.
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Newscast: Pop Warner Football rewriting rule
book to try to protect players from
concussions

NBC Nightly News (Transcript), June 12, 2012

BRIAN WILLIAMS, anchor:

We're breaking a story here tonight that's going to be a game changer on a lot of local playing fields.
It's about young athletes and concussions. Pop Warner Football, the largest youth football
organization in the world, is rewriting its rule book to try to protect the kids who play all across this
country. And our chief medical editor Dr. Nancy Snyderman has exclusive details.

Mr. MATT DEL GIUDICE: Go!
Dr. NANCY SNYDERMAN reporting:

For the Del Giudice family, Pop Warner is a big part of life. Eight-year-old Anthony plays football.
Sister Maddie is a Pop Warner cheerleader. Dad Matt, a coach, and his wife, Roberta, a spirit squad
leader. They joined in part because of the organization's safety philosophy. When in doubt, sit it out.
And say the new regulations bring even more reassurance.

Mr. DEL GIUDICE: It's a sense of comfort knowing that he's not going to get hit all the time.

SNYDERMAN: The group's executive director says safety comes first now, but admits things weren't
always that way.

Mr. JON BUTLER (Pop Warner Executive Director): | think particularly with concussions, so much of it
was just a lack of awareness. It was just, oh, you got your bell rung. You know, you got dinged, get
back in the game.

SNYDERMAN: New research shows more head injuries actually occur in practice than during games.
That's why the organization has created a concussion awareness initiative. Most Pop Warner kids
practice nine hours a week. The new guidelines would mean that only one third of that time could be
spent in contact with another player. No head to head hits, and tackling must be initiated within the
three foot zone.

Dr. JULIAN BAILES (Northside Neurological Institute): Dominick never got a scan?
Unidentified Woman: No, he did not.

SNYDERMAN: Dr. Julian Bailes says children's brains are especially vulnerable.



Dr. BAILES: Players who get a second, a third, a fourth concussion really can have detrimental
effects and have a degradation in their function.

You weren't knocked out, were you?
Mr. DOMINICK HOLLISTER: | was.

SNYDERMAN: That's why doctors are keeping close eyes on kids like 10-year-old Dominick Hollister.
An avid football and lacrosse player, he's had three concussions and now wears a special helmet on
the field and gets regular checkups. There are more than four million sports related and recreational
related concussions in the United States each year, and football accounts for more than half of those.
So a call today. And | think a lot of people are going to be surprised tomorrow, Brian, about these new
recommendations. | think it's going to change how little kids learn how to play football.

WILLIAMS: This is going to be a big deal across the country.

Another big deal today for all the post-menopausal women taking Vitamin D supplements and
calcium. There was news on that front.

SNYDERMAN: Yeah, and | think this is going to confuse a lot of people, for all the recommendations
that we've usually have said. The United States Preventative Task Force has said that Vitamin D and
calcium supplements in the normal doses that are usually prescribed, do not really prevent
osteoporotic breaks and fractures. And they're saying that frankly there's not enough evidence to
recommend that people take them in routine dosages. They are, however, saying the higher dosages
for women over the age of 65, the jury is still out. But the down side is, kidney stones, heart problems,
there's just not enough proof to show that is works and that it's worth it.

WILLIAMS: And the bottom line as always, consult your doctor...
SNYDERMAN: You bet.

WILLIAMS: ...which we just did.

Nancy, thank you...

SNYDERMAN: Thanks, Brian.

WILLIAMS: ...as always.

Up next here tonight, after a break, a missing baby. a 32-year-old mystery tonight has been solved.



Source Citation
“Newscast: Pop Warner Football rewriting rule book to try to protect players from
concussions." NBC Nightly News [Transcript] 12 June 2012. Student Resources in
Context. Web. 1 Apr. 2015.

Document URL
http://ic.galegroup.com/ic/suic/ReferenceDetailsPage/ReferenceDetailsWindow?fail
OverType=&query=&prodld=SUIC&windowstate=normal&contentModules=&
amp;display-query=&mode=view&displayGroupName=Reference&limiter=&
;eurrPage=&disableHighlighting=false&displayGroups=&sortBy=&sear
ch_within_results=&p=SUIC&action=e&catld=&activityType=&scan
ld=&documentld=GALE%7CA292931529&source=Bookmark&u=dove10524&jsi
d=0ed2f9af7628c43399f14dc213d8c5ea

Gale Document Number: GALE|A292931529



\Nd VC-L SV HY Vv

<AJI07S ‘SISLIO © §90B] puny [[eq100,] [Inox AN 9YL :P[qnoJ) ux punj

AVASANL NO

"Teqi00;
reuoissajoid pue oxdrwas y3noxys [[eq100} 989100 pue [00yds Y31y ‘[[eq1oo] ynoA woij ‘11ods Y3 JO S[2A] [[e Je [[eqI00] SUIPUNOLINS SINSSI [y SUTUIRXd
surzeSeN 4], NdSH Pue wod NdSH , Iaua)suods,, , Saury ayj apisinQ,, , SProIssoI)) € Je [[eqioo,, ‘soures uojie[d-ssom ‘Juopieom e Sunuasaid st NdSH

118

1004

N

‘Apredoaf ur axmny [[eqi00] sy pue A8S0] AroWwow STy 3J9] UOISSNOUOD YINOJ S, II[[TA -~ MNOD [[BqIYSLq 3Y) UO PIMO[[O] 1B
SISUIO 0M] S JO -- JUSPIOUT Jey) AI[un Ing "IOpeIS-PYSIo ue Se 1Y JOUoY-03-JOW[IY B IO)Je JOI[Ied STeaA OM] SWEBD JBY ], "UOISSTIOUO0D ISIY S SDI[[IA] J,usem STy T,

-Surpunod sem peoy sty Aym Suriopuosm pue sSurpunoxms sIy Jo aIemeun ‘dn ax0m Y oY) WOOX I3I0] JY) PIYoeal
QOI[[IJAl [N J,useMm 3] "AeIresIp [210} ur sem dxowoydos-usyy oy ‘penbs (‘N ‘YS1o[ey) peoy S[[IASeT SIY YIIM ISAJU0D 60T 18y} 1a1Je “Yey) SDI[IAL [19) AU L,

. oI [[93 Aoy OS
10, osned e Surye) 910J9q ‘pIeS PlO-Tedk-g] Sy ,OW YO0[q 0 SUIAI} S[IYM S PS[OY-Ied pue ssoide swed Ang e pue uonrsod raxoeqaur] ay) Je Surrepadyoeq sem |,

*3,uso0p 9y ‘ureSe oY) Inq -- ABPIAISIA SeM T I 1 SISQUISUIAL II[[IAl pelg

SHNJS3
1aed ucpueig Ag

mojq Buiysnuo y

13 Wd 62Z:S ‘8z Isnbny :pajepdn
ZT0Z ‘zZ 1snbny ‘Aepsaupsm

T -n“_mmcme_ INOUIM U] | i2q3004 W02 NdS3 [INIHd]
G =

ccca7o=ni: wintd mdeannos o ndsasr don Mo1a FIMNINTA W - TN NT.IC



Nd Ve-L ST Vv

13Ing, ‘pres auko)) ,‘o[ppny 3Y) woij sAe[d JoqUISUIAI 3,UP[NOD [ pue JYSTRNS J[em LUP[NOD ] 9SNBI] SUO ISIY ) UBY) 9IOAS IOW Sem SIY) mouy | ‘Aeme Jy3ry,

*JIY JOW[SY-0)-)OWI[AY B PAIdJJns duko)) Isyje win snoraSuep e j003 yeaiq Siq s1y oq pinom padoy oy swred
oy Ing -ooe[d SIY J0O) UAOD) ‘OUOW YIIM PAUIAPIS Ssem pus YSH Sunies ,sojdeis USYAL "UIOOUO0D JOF 9sned 1eaIs Suriq PIp ‘JOAIMOY ‘UOISSNOUOD PUuoIas Y,

‘uuo)) ‘wodisop U1 [ooyos Y31
so[delg papuane oym ‘ouko)) pres ,‘[[eqi00J J0J Apea1 138 0} yoen Sutop isnf sem [ 9SNEO2Q PAUISOUOD 003 JUseM T Ing ‘syeam 9[dnoos e Ino 1S sui pey Iourel) ayJ,,

‘uewysay e se uonnadwoo dwnl 431y e Suump
Teq 9y} Uuo peay SIY Ny 9Y Se ‘pey [[eqioo} e uo uaddey uaAS 3,UpIp UOISSNOUOD ISIY §,9UA0)) "UoIsn[Ouoo Surziuofe STy} Yyoral 0) 103u0] J1q B SUAO)) SLIY)) Y00} I

4 9Imny 9y} ur peop 9q uey) 9531d QU0 UT 019y 9q JoYIeI p,J ‘Sem I1 st Suneiseaop se ueAq ‘YSnoud sem jey ‘A[ruej AW pue aur 10,1, “uoISUTIM-ONN
je 230w0ydos & mou “‘d1[IAl pres ,‘peuaddey aaey prnos 11 yySw isnf 31y 108 T J1 ‘(1S InQ “UOISSNOUOD Idypoue Juniag woiy SIp PInood [ Jey) WIS dIe SIdUBYD YL,

*[[€ 78 SUIAT] JOU -- SATIRUISI[R S} UBY} JONq
yonw s1 sIoy30 YySnoxy) A[snorredsta SUrA1] ‘SUOISSNOUOD JO 9snedaq [[8q00] dn 2AIS 03 pey ALY OYm SIS[O0YOS YSIY IOY)0 JO JOqUINU © Yyim Suofe ‘991N 10J Ing

o ySnomy) aA1] 3sowrfe 0) Suiaey pue Juikeld [us spusLy Awr Suroos ‘redk v
JOJ JINOYHIP ATOIUTAP Sem [ "WeaIp AW P[] 1 pue ‘weaIp AW sem TIN oY) 9qAer pue 959[[00 UI [[€qI00] SuiAR[], "PIeS OIIA , W PAYSTLIO SM3U Y] ‘IS1Y 1V,

*$1e970 sty dn Suey 0} pasIApe sem ‘Yoq[, 93ssouua], Je sAep Surkerd 9je13oy100 s,pep siy woiy 9131pad urysSid
' passassod pue eUI[OIR)) [INOS PUB UOSWS[)) WOTJ Isa1ajul pautes pey oym 10adsord e oI :1SI0M SY) POULIJUOD SHNSAI TYIA JO SOLIOS © “IJe] SY99M MO

)1, N00S JO AI103S YT,

“UBWI[O)) PIAB(] JO Yyeop d13ex) Y], »
D 94} Ul A10)$ UOISSNOUOD YT, »
WorNdSH

‘y3nox sAeyd [[eqrooj o1d-TIoS

NdSH ‘Lq “urd ¢ ,‘soury ayy apisynQ,,

AVASINTIM DONINOD

<ojeps K1o5es oaoxduir 0) WIIe UOSBIS SIY) SOJI MIN SI[nI Jouaepy dog maN
<YOJEAL "DIY [[8QI00J 9Y) UO JIY QUO Iajye pagueyd o] s,[[TH UBAOUUO(] ¢duIe[q 0) SuIppe) J00g

< A30)S "SUOISSNOUOD ISA0 [[eq300] dn 9A18 s10eid [ooyos ySiy om], :awes ayy dn Suiar)

cocczo=ni; mntd mdsannon ol ndsarrdoan . MOIa JIMNSNTY W - IO NTIC



Nd ve-L S LY vV

“Kisea
0s paieaddesp 3,uoARY SUOISSNOUOD XIS STY JO $1091J9 uxe)-Suo] oY) ‘A[ojeunuiojuq) “[eqiooj dn 94eS pue 918 SIY 01 PAUSISAI SUILIAQ SUAOD) ‘T[T IPGUISACN U]

. Sutkerd dojs 0) owr pasiApe 9y U9AL Inq ‘Jooyds oyioue Je Aed 0} JoJsuBI) W
dyoy 03 yoroo [ooyos Y3y Aux pa[ed | os ‘3517 e 1doooe 0) oI 10 pIey sem JeY], “pres auko)) ,‘orex e Ae[d 19A2 0] W JEI[O JOU P[NOM SYS SW PO} Iouren 3y J,,

"smou [njured 194 S[qBITASUI Y} PIISAT[SP JJelS [eOIPS S[eX Yl ‘SYIUOU 991U} 1X9U Y] JOAO swolduwIAs 10 $9109s SIY Ul JuowaAordwr ou Jurd9s 1)y

*s)1S1p oSurs o) uI para)sISar 2I100S SIY ‘punore W STyl Ing ‘dnudorad Yy
9} UI PAI0DS pey oY ‘UOISSNOUO0D YIXIS STY 2I10Jof ‘AIOWW WId)-SUO] pUE -LI0YS SB YONS ‘SUOTIouny SANIUS0D ST 9INSeall 0} 159} B 9B} QUA0)) pey SI0)00p YL,

,uoddey
yeys o1] SSuIYy3 pey IoAQU peY | INq ‘ISIY I8 9ISASS JSEI[ YY) I PAUIIS UOISSTIOUOD SIY ], “ISI[IEd SPU0das 1snf pres pey JoImjod[ oyl jeysm IOqUISUIAI ),up[nod
1I0q $3)0U 9¥r) 0} PALI) ] ‘PaLIE)S SISSB[O UM I(), “PIes auko)) ,‘dn Surpues sem ] Aym mouy ), Up[nom [ USY} pue speIojen) & 393 01 yonod ay) Jjo dn 198 pnom I,

‘paodepms Axnfur sTg Jo AJLI0ASS onn)
ay) ‘10981 SABP M9J B ISNf "I0IO0P 9Y} 0] JUIM SUAO)) ‘WO STY PIM Fumfe) I9)Je Ing “Jusfls SurAe)s paIspIsuod wiy Jo wed v 11y 19W[oy-0)-JoW[aY JoYjoue paroyjns

oy “aonoeid uoseasard Ul [[LIP PUS SAISUSJOP SUIINOI & Juiop IIYAA "AII[eal 908 01 PeoIo] A[[eul sem suko)) ‘TTej Ise] [[eqioo] Ae(d 0} 9[ex Je SuIjjoIus 1W)je Ing

-armond 81q a3 Inoqe ury 1,uplp I ‘sAepinjes Aerd 03 Sunjoo] sem wiIo) Suoy
Supjoor ‘owr 10,, “ouko)) pres ,‘ou 10J peq A[qeqoid sem yoTym ‘Juadred (O] Sem J SUOISSNOUOD ) JO SYI9M 9[dnod € UMM 9snedsdq ‘Furninb paropIsuod IoAsu J,

"soumnfur peay sty podax 0}
j0U Pap1oap 9y ‘swoldwiAs s1y Jo armyeu Arerodurs) 9y) pue SSI00NS PIAY-UO SIY UIIMISQ N ‘1991 [00YdS YSTY SIY SULINP SUOISSNOUCD SIOUI OM] PAISJNS SUA0D)

*90110U 938} 0} ‘S[o0Y0s anSea] AAT JOYIO [BIOAIS PUE S[BX SB [[oM S ‘Uuo)[)
pue 939[[0D) uolsog Jo s oY) Surpea] ‘pus sAIsusjop Jorunl e se syoes 9] J0J papordxa of ‘ised ay3 ur 9q 0) pareadde soNSST UOISSNOUOD §,9UA0)) ‘Ioje] 8L Y

"UOSB3S 3Y) JOJ UMOP T INYS 0} Inq I0YO OU pry dUL0D
‘1op[noys pojeredas e se [[om se -- 1o3uoj Ise] Jey) swoldwAs 91949 10w 03 SUIpee] ‘1s1y oY) woxy swoldwAs Jurmoys [[1IS S[TYM BUINRI) PEIY PUOIIS B SIAJJNS

QUOSWOS UAYM SINOO0 JBY) UOTJIPUOD © -- QWOIPUAS uoIssnouod Jurdde[1oa0 Jo sudis pamoys jey) s1s9) pue UOHR[IASI STY) USIM)Sg “Swes I} Ul ISI[Ied SHoMm
PRIdJINs pey 9y UOISSNOU0D I} INOJR WO SIY P[0} A[[eUL SuA0)) ‘a10y3 Aem 2y} UQ ‘Tendsoy v 0] wiy juss pue jdwene dn-10A09 s,0u40)) YFnomy) mes Jauren 9],

,owred soom yey ur Aefd 01 pajueA ], “PIes 9UA0)) ,‘BIPI OU pey | 9sned9q
Jpauaddey yeyp, serewrres) Aw Jo duo 03 Surgnow wi] ‘suonsanb owr Junjse ST Jouren) Y1 S[IYM PUE ‘20LJO SJoUTe]) Y} Ul Sureq sem Joquiawral [ Suryl ISy oy[,

*$SOUSNOTIOSUOD JSO] APALIQ oY Pue JOOY 93 Y Peay §,9UA0)) ‘W00 INO0] oY) Ul SOJeUIed) STY Y)iM punore SuIsioy [\ ‘TeJ 18yl 31 9pewl JOAU duAo)) ‘st Sury],

, TOAO SeM UOSRIS o) JO owred 1se[ 9y} Se UOOS S U0ISSnouoo oy} podar,
01 Suimoa “yomb paurewras oy Ing ") nsaI e se paayns sopeis s,0UL0)) pue ‘syeam JOJ palsisiod rruwosur pue sayoepesH ‘ydnoy) ‘axey) dois 3uprp swoiduids oy,

. UMOP Ted) Y] J9] O} JueM ,UPIp | pue uI seam [ uonisod oy Jo asneoaq 31 ygnoyy Aerd o3 paproop

‘ccckc7o=nT; i id ardsannon oF-udeas dnn MO0 KSR W - TN KT



Nd TeL S T

*sweldboid uoizednpa uoissndued
11Eq1003 YINOA SSNISIP 0} Yiuow
SIY3 J9]|1ed siayienbpeay 14N 343
pajisia suiho) s1iy) J9Aeld |jeqio0)

(*uuo) 1iodisap) seidels Jauwiod

4~ SIoy30 Syeonpa 03 Surkn Aq ‘11 M
Surpeop w,] MOY ST STy} OS “WIY SSUYSP Jey) I YIIMm S[eap Y oy s3I ‘wry o3 suaddey jeym Aq paugop 3,Ust UBW © JBY) PUnoj 9A 1,

"soruopede pue peay Aw dn pessowr Surjuryl jey) 99s I mou Ing ‘Kmlur
ySnoxyp Surerd K301 usiyo uwd [[BQI00J JO SIMI[NO Y, "Pres suko)) ,‘wajqoxd oy s1 ey} suorssnouoo ysnory) Surkerd sy
“wiopqoxd 9y ST [[8qI00J NuIy) 3,uop | ‘seurenb jea1s Auew swr Suryoes) Aq ow 10§ ULIRY UBY) pooT 2I0W Aem SUOP Sey [[BQI00H,

"Tooyos Y31y 03 opeis yyy woiy FurSuel eate pue[Sug MON U} Ul S3)9[(IR-JUapmIs
0} syeads auko)) ,‘Uo[opA Inox purpy, ‘wexoxd ynoA oy ySnoxyy, ‘uuo)) ‘podisop Ut paseq (v DsHods) weisold uonudAdld
puE ssouaremy uoIssnouo)) spods oy yirm Supprom £q oantsod e ojur sousnradx 2ATRSoU ST WIn) 0) ABM B pUNOJ SBY SUA0)

.-oanisod Surkeys st A9y oy, *our oq jou pue dn ayem p[nod [ Ajiqrssod e s,21941 mouy ] Inq ‘ouy
A[re103 9q pue dn oyem pInoo | "Aep 0} Aep $1 ‘oW JOJ OS ‘MOou Aq Pafeat aq 03 poyoadxa ARy pInom I, *9[BX 18 PI[[OIUS [[1IS pue
61 MOU ST OUM ‘9UA0)) pres ,‘Teak Jse[ J0JSoWas puooas Awr Surmp suIpaw (v 933 03 pey | pue sasdey Arowow aAey [0S I,

ceca7o=nimmid mdsamion af ndeasrdnn Mmo1a FHMSNTH W - IO NTICY



Thesis Statement

0O The sentence in an infroductory paragraph that tells
what the essay is about.

O For an argument essay, it's the claim.
a Topic
O Stand

5 Paragraphs

O Paragraph 1: Introduction
1 Hook
O Thesis Statement

O Paragrophs 2-4: Body Paragraphs
O Topic Sentence
[ Set ups, evidence, warants
o Concluding Sentence

B Paragraph 5: Concluding Paragraph
O Te-Up
B Review
g Clincher

Topic Sentences

0 First sentence of the body paragraphs that states what
the paragraph is about

O Relates back fo the thesis statement

B For an argument essay, they will be mini-claims




CSEW - Multi-Paragragh Essax

raph 1 oi Sten:

Thesis Statement (from the claim):

SET-UP EVIDENCE Warrant

(Introduces your (specific detail or |(how the evidence

evidence): quote with the relates to the
page #): claim):




CSEW _ Multi-Paragraph Essay _

Conclusion:




R A SRR N R

Hook, Concluding Paragraph,
Clincher i ' ‘

Hook: , .
What are:some examples?

O Literary Quote

B Famous Quote

O Set a Scene: You can describe some incident, or
mention some particular features of a person ora
character to let readers picture the scene.

O Afactora deﬁniﬁon

B A stalistic

O Counterclaim (only for argument)

OA hook is a strategy used to
draw in your reader. |t belongs
at the beginning of your essay
and should work with your thesis

statement.

Remember...

O What you use for your hook isn't as important as making
sure it works with your essay.

o The purpose is to draw in the reader.

O You will need fo use a transition between your hook and
your thesis statement,

I Your hook and thesis statement can be in any order; they
just need to work together.




SRS

Oo:o_caim _uo_doacs £ , o Components

O A conclusion is what you will leave with your reader - it's O Begin with a sentence that reminds your reader of the
the last thing your reader reads! topic of your essay. DO NOT RESTATE YOUR THESIS.

Should be new and fresh, deeper.
O it demonstrates to the reader that you accomplished

what you set out o do O Wrap up the main ideas of each body paragraph.
B it shows how you have proved your thesis O End with a clincher — something your reader will
remember.

O It provides the reader with a sense of closure on the topic
- it ties up your essay.

Clincher Strategies In Conclusions, avoid:

O You can use hook ideas — but don't use the same 1 In conclusion,

strategy in both the introduction and conclusion.
B Insummary,
O Look to the future
B Inclosing,
O Leave your reader with a question.
& Asshown in the essay,

B Introducing a new topic oridea

O Including evidence




Revision Checklist
Argument Performance Task

Instructions:

1.

2.

oo

Work with a partner. You will complete the revision checklist together for
both of your essays.
Complete each item in the to-do list.
a. If you are able to complete it and nothing needs fixing, check the
yes column.
b. If you are unable to complete it, or if there is a big problem that needs
fixing, check the no box.

. If you check the yes box, move on to the next item.
. If you checked the no box, write in the items to fix box what you will need to

do fix your essay.

Work your way through each item on the checklist.

When you are done, please fix your essay, using the information in the Items
to Fix box on the checklist.

To Do: Check - if No, then Items to Fix

Yes No ™ T

Check for five clear paragraphs:
1 Introduction

3 Body
1 Conclusion

Highlight your thesis statement in
the introductory paragraph

Highlight your hook in the
introductory paragraph

Do your thesis statement and hook
work together? Do you have some
sort of transition to help your
introductory paragraph flow?

| Highlight your topic sentences
(beginning of each body paragraph)

Read your first body paragraph.
e Do you have three
quotes/examples?




Is each quote/example
explained?

Do all the points relate back to
the topic sentence?

Does the paragraph flow?
Does the paragraph have a
concluding sentence?

Read your second body paragraph.

Do you have three
quotes/examples?

Is each quote/example
explained?

Do all the points relate back to
the topic sentence?

Does the paragraph flow?
Does the paragraph have a
concluding sentence?

Read your third body paragraph.

Do you have three
quotes/examples?

Is each quote/example
explained?

Do all the points relate back to
the topic sentence?

Does the paragraph flow?
Does the paragraph have a
concluding sentence?

Look at your concluding paragraph.
Does it have

A restatement of your topic
that doesn't restate the thesis?
A summary of your main points?
A clincher?

Flow?

Read the whole essay. Does it
flow?




Editing Checklist

Me Editor #1 Editor #2
Name: Name: Name:
Yes |No |Yes No Yes | No

Every sentence begins with a capital
letter.

All proper nouns (names, places,
titles) are capitalized.

Each sentence ends with an end mark
(period, question mark, or exclamation
mark).

All words are spelled correctly.

All first and second person pronouns
(except within quotes from sources or
in dialogue) are eliminated. (I, me,
we, Us, you)

All sentences are complete; there are
no sentence fragments.

All sentences are correctly punctuated
to eliminate run-on sentences and
comma splices.

The length of the sentences are
varied..

Clear, interesting, colorful, and
precise words are chosen. They are
appropriate for the audience and
purpose of the essay.

All unnecessary words are eliminated.
Nothing is more complicated than it
needs to be.

All sentences that are or are similar to
“In this essay....” are eliminated.

The beginning of each new paragraph
is indented.

The essay is double-spaced.

The essay has a title.

The correct heading was used.

All research is cited and cited
correctly using the author’s last name
and page number.




1. The

a.
b.
C.

d.

e.

f.
2. The

a.
b.

o

Editing Checklist Instructions

editors (go first)

Write your name in the proper column.

Read each of the editing items on the checklist.
Read the essay, checking for each item on the
checkilist.

Mark the essay, indicating any place where there is an
editing error.

Please be careful and take your time with this.
Return the essay and checklist to the author.

author

Write your name in the proper column

Read through and correct the essay according to the
checklist and marks.

Print

Edit the essay, reading it out loud for flow/errors and
marking any errors.

. Fix the essay again.

Print

. Do one last check of the essay to proofread for any

simple errors (For example, ‘he’ instead of ‘the’)

. Make any necessary final corrections and reprint.
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