School Leadership Planning Guide

for

Response to Intervention (RTI) Implementation 
Consider the following indicators for RTI implementation and determine whether the indicator is:

In Place:  Practice is already happening on a consistent school-wide basis and progress is monitored.
Partially in Place:  Practice is occurring inconsistently or in limited areas.  Indicate what/where practice is occurring.  
Not In Place:  Practice is not currently occurring.
Priority:  If practice needs to be partially or fully developed, indicate with a 1 (top priority), 2 or 3 priority for implementation.   Then select no more than three priority areas as next logical steps toward full implementation (top priority indicators should be considered first). Return to priority list for next step prioritization once identified indicators are In Place.  Identify steps to fully implement in the Taking Action section of this document.
	Foundation Indicators
	In Place
(x)
	Partially in Place

(indicate what/where)
	Not 

In Place
(x)
	Priority Level
(1-2-3)

	A consensus is established that RTI is good for students. 

	
	
	
	

	School team, representative of all staff, collaborates to create a unified system. 

	
	
	
	

	A data management system is used to track a multitude of student assessment data including universal screening and progress monitoring data.
	
	
	
	

	All staff use a school-based system to analyze student achievement data as evidenced by improved outcomes for all students.
	
	
	
	

	School data is shared with staff and decisions are based on an analysis of data using the problem solving approach.

	
	
	
	

	RTI is a part of the school success plan and integrated with all other school initiatives.


	
	
	
	

	Budget supports the necessary components for implementation.


	
	
	
	

	Master schedule reflects:


	
	
	
	

	Equitable distribution of at-risk and identified Special Education students.
	
	
	
	

	Sufficient uninterrupted instruction for reading and math.
	
	
	
	

	Common planning time for grade/content level teams and specialists.
	
	
	
	

	Maximum time for interventions in addition to core reading and math blocks.
	
	
	
	

	Instructional specialists’ involvement in Tier 1, Tier 2, and Tier 3.
	
	
	
	

	Plan for involving parents in the RTI process is an established practice.


	
	
	
	


	Tier 1 Indicators


	In Place
(x)
	Partially in Place

(indicate what/where)
	Not 

In Place
  (x)
	Priority Level

(1-2-3)

	Core reading and math curricula align with the Delaware State Content Standards and Grade Level Expectations.

	
	
	
	

	A systematic process is in place to monitor that the core reading and math curricula are implemented with fidelity and instruction is matched to student need.
	
	
	
	

	High standards for the delivery of reading and math instruction include:


	
	
	
	

	Use of scientifically based practice.

	
	
	
	

	Differentiation based on student need.


	
	
	
	

	Use of multiple delivery methods to instruct and assess based on knowledge of student need.
	
	
	
	

	Use of progress monitoring to inform instruction.


	
	
	
	

	Use of flexible needs based grouping to address student needs.
	
	
	
	

	Teachers have access to materials and follow a school-wide schedule for screening all students using the universal screening assessment.
	
	
	
	

	Grade or content level teams exist whose function is analyzing results of screening and progress monitoring.

	
	
	
	

	Decision rules (including cut scores) are established to determine which students are at risk and need further assessment and/or intervention.
	
	
	
	

	Staff development strengths and needs are known and a program of continuous, rigorous professional development is in place to support implementation at Tier 1, including:
	
	
	
	

	Core reading instruction.


	
	
	
	

	Core math instruction.


	
	
	
	

	Administration and interpretation of universal screening and progress monitoring.
	
	
	
	

	Needs based grouping.


	
	
	
	

	Differentiation to meet the individual needs of students.


	
	
	
	

	Administrator collaborates with problem-solving team and monitors student movement between tiers.


	
	
	
	


	Tier 2 and Tier 3 Indicators


	In Place
(x)
	Partially in Place

(indicate what/where)
	Not 

In Place
(x)
	Priority Level

(1-2-3)

	Students continue to receive core curriculum, which is instructed with fidelity.

	
	
	
	

	Interventions implemented are scientifically research-based practices/strategies.

	
	
	
	

	Intervention materials differ from the curricular materials used in Tier 1 instruction.

	
	
	
	

	Interventions begin as soon as student is identified as not progressing adequately in Tier 1 instruction.

	
	
	
	

	Students receive the required number of minutes per week identified by the specified intervention’s research, but at a minimum regulation time allotments are observed.
	
	
	
	

	Size of instructional group is appropriate to intervention and level of intensity. 

	
	
	
	

	An instructional support team/problem-solving team uses progress monitoring data to make decisions about interventions used, duration, modification, and tier of service needed to experience progress.
	
	
	
	

	Appropriate instructional settings are designated by school.


	
	
	
	

	Personnel are assigned to deliver interventions based on appropriate match to student need.

	
	
	
	

	Interventionists have access to progress monitoring and intervention materials


	
	
	
	

	Staff development strengths and needs are known and a program of continuous, rigorous professional development is in place to support implementation at Tier 2 and Tier 3, including:
	
	
	
	

	Problem-solving process.


	
	
	
	

	Reading interventions.


	
	
	
	

	Math interventions.


	
	
	
	


Taking Action

	Indicator
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