District RTI Planning Guide
Directions:  This guide is intended for completion and use by staff members of an individual district (e.g., curriculum director, special education director, Reading First coordinator, school administrator, school psychologist, counselor, reading specialist, mathematics specialist, IST facilitator, PBS Coach, Early Childhood Lead, Consolidated Application personnel, and other personnel assigned to assist with RTI implementation in the district)

RTI team members should complete each section of the Planning Guide, reserving time to discuss their team answers and the implications for planning action for each section before moving on to succeeding sections.  At the completion of all sections, the team should find itself in a better position to describe the district’s strengths and priority planning areas for RTI implementation.

Professional development and further planning on each of the sections will be provided for district teams during the 2007-2008 school year.  
	Section I

	Instructional Leadership

	I.1
	Category A
	Category B
	Category C
	Potential Team Action Steps

	School Staff (administrators, teachers, psychologists, Speech Language Pathologists, specialists) are provided with professional development on evidence based practices in reading and mathematics, differentiated instruction, student grouping, needs based instruction, formative assessment, analysis of learning/behavior data and data based instructional decision making
(Modules I, II, III, IV, V)
	School has not participated in professional development in evidence based practices
	Some staff have received professional development in evidence based practices but it is not a school-wide practice or all staff have participated in some evidence based practices but professional development completed is not sufficient to meet the needs of all students
	All school staff have received professional development in a variety of evidence based practices to meet the needs of all students and is a consistently applied practice
	School staff for schools in Categories A and B should be provided professional development on evidence based practices

For schools in Category C, arrange for professional development updates or initial professional development for new staff members as needed.

Team Notes:
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	I.2
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Building administrators engage in systemic practices that support the implementation of the core curriculum and evidence based practices with fidelity. This familiarity is demonstrated with core curriculum fidelity and evidence based practices during teacher conferences, planning meeting, and classroom visits in order to monitor effective instruction
(Module I)
	Building administrators do not use systemic practices to support the implementation of the core curriculum and evidence based practices
	Building administrators engage in some practices that support the implementation of the core curriculum and evidence based practices
	Building administrators engage in systemic practices that support the implementation of the core curriculum and evidence based practices
	Building Administrations for schools in Categories A and B should consider technical assistance in effective practices that support fidelity to core curriculum implementation and evidence based practices.

For schools in Category C, continue effective practices.

Team Notes:



	Elementary Schools in our district (List school under appropriate Category)


	
	
	
	


	Section II

	Financial Resources

	II.1
	Category A
	Category B
	Category C
	Potential Team Action Steps

	District Office provides schools with a budget and a process to align resources (materials, programs, assessments, personnel, etc.)  with the RTI process through funding streams such as Early Intervening Services, Title I, Extra Time, Supplemental Services, Title III- ELL, Early Intervention Reading, Title V-Innovative Programs for alignment with student needs
(District RTI Team Planning Session)
	Districts have no process for providing schools with a budget to align resources with RTI process based on student needs

	Districts  allocate funds to schools but schools are largely not a part of aligning resources to student needs

	Districts have a consistent process for providing schools with a budget and assisting schools in aligning resources to student needs based on the RTI process

	For schools in Category A or B, consider technical assistance in implementing a process for providing schools with a budget and process for accessing finances to support RTI outcomes.
For schools in Category C, continue process for providing schools with budget and process for accessing funds to support RTI.
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	II.2
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Schools have a consistent process of assessing instructional needs through data to inform decisions for allocating resources for curriculum, programs, interventions, assessments, and personnel with student needs
(District RTI Team Planning Session)
	Schools have no process for using data to inform decisions for resource allocations
	Schools  inconsistently uses data to inform decisions for resource allocation
	Schools have a consistent process for using data to inform decisions for allocating resources that align the resources to student needs


	For schools in Category A or B, consider technical assistance in implementing a process for using data to inform decisions to align resources with student needs.
For schools in Category C, continue process for using data to inform decisions for allocating resources that align the resources to student needs.
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	II.3
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Schools use a variety of data sources, including student data, to evaluate the success of all components of RTI (i.e. curriculum, programs, interventions, assessments, and personnel) and make adjustments based on evaluations
(District RTI Team Planning Session) 
	Schools do not use data to evaluate components of RTI 
	Schools  evaluate some components of RTI that may or may not include student data and do not make adjustments based on evaluations
	Schools have a consistent process for using a variety of data sources, including student data to evaluate all components of RTI that ;informs new decisions
	For schools in Category A or B, consider technical assistance for implementing an evaluation process.
For schools in Category C, continue process for using a variety of data sources, including student data to evaluate all components of RTI that; informs new decisions about the RTI components.
Team Notes
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	Section III


	Fidelity of Core

	III.1
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Teachers implement all components of scientifically based research (SBR) core curriculum with fidelity

(Module I)
	Teachers do not implement all components of SBR core curriculum with fidelity 
	Some teachers implement all components of SBR core curriculum with fidelity but it is not a school-wide practice or expectation
	All teachers implement all components of SBR core curriculum with fidelity because it is a school-wide expectation
	School staff for schools in Categories A and B should be provided professional development on implementing the core curriculum with fidelity

For schools in Category C, arrange for professional development updates or initial professional development for new staff members as needed.

Team Notes:
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	III.2
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Every student is taught at grade level standards and teachers implement an appropriate instructional sequence of skills during small group instruction  
(Module I, IV)
	Teachers do not teach all students at grade level standards and have a difficult time matching  instructional needs to the appropriate sequence of skills  during small group instruction  


	Some teachers teach every student at grade level standards and match instructional needs to the appropriate sequence of skills during small group instruction  
	All teachers teach at grade level standards and  implement an appropriate instructional sequence of skills during small group instruction  
	School staff for schools in Categories A and B should be provided professional development in teaching at grade level standards and decision making for matching instructional needs to the appropriate sequence of skills 
For schools in Category C, arrange for professional development updates or initial professional development for new staff members as needed.

Team Notes:



	Elementary Schools in our district (List school under appropriate Category)


	
	
	
	

	III.3
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Fidelity of core implementation is evidenced by walk throughs, observations, lesson plans, accessible, instructional materials, posted schedules, data

(Module I)
	Building administrators do not use systemic practices to evaluate the implementation of the core curriculum 
	Building administrators engage in some practices to evaluate the implementation of the core curriculum 
	Building administrators engage in systemic practices to evaluate the implementation of the core curriculum 
	Building Administrations for schools in Categories A and B should consider technical assistance in effective practices to evaluate the fidelity to core curriculum implementation 

For schools in Category C, continue effective practices.

Team Notes:
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	Section IV
	Assessment Framework



	IV.1
	Category A
	Category B
	Category C
	Potential Team Action Steps

	All children are screened prior to entering kindergarten to identify students needing additional support and meets psychometric standards with evidence of reliability and concurrent and predictive validity

(Modules II, III)
	No formal child find screenings are provided
	Child find screenings are completed but not consistently or only on children identified
	Child find screenings are completed routinely on all entering children kindergarten
	Schools in Categories A and B need to establish a consistent policy and procedures for screening all entering kindergarten students.  

Consider working with the early care and education programs within the feeder pattern of the school to implement a screening process even prior to kindergarten registration

Category C Schools:  Maintain child find program and evaluate for effectiveness

Team Notes



	Elementary Schools in our district (List school under appropriate Category)
	
	
	
	

	IV.2
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Student screening is used to identify students needing additional support and meets psychometric standards with evidence of reliability and concurrent and predictive validity

(Student screening assesses every student using a brief screening tool with benchmarks that predicts end-of year performance)
(Modules II, III)
	No formal student screening provided
	Formal student screening in reading or mathematics or both content areas is provided but not consistently applied school-wide
	Formal student screening in reading and mathematics is provided at least three (3) times per school year 
	School staff for schools in Categories A and B should be provided professional development on school-wide screening.
District decision needed on selection and implementation of formal screening program.

Category C Schools:  Maintain screening program and evaluate for effectiveness.
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	IV.3
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Formal progress monitoring program is used to identify students needing additional support and meets psychometric standards with evidence of reliability and concurrent and predictive validity

(Progress monitoring is designed to assess intermediate benchmarks based on specific performance criteria that predicts performance on later benchmarks)
(Modules II, III)
	No formal progress monitoring program provided
	Formal progress monitoring program in reading or mathematics or both content areas but not consistently applied school-wide
	Formal progress monitoring program is used that supports student instructional program
	School staff for schools in Categories A and B should be provided professional development on progress monitoring assessments.  

District decision needed on selection and implementation of formal progress monitoring program.

Category C Schools:  Maintain progress monitoring program and evaluate for effectiveness.

Team Notes
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	IV.4
	Category A
	Category B
	Category C
	Potential Team Action Steps

	School staff has received professional development within the past two years in screening and progress monitoring tools and process (on administration, scoring and interpretation of data)

(Modules II, III)
	School staff has not participated in professional development in screening and progress monitoring tools and process
	Some staff have received professional development within the past two years in screening and progress monitoring tools and process but is not a school-wide practice
	All school staff have received professional development within the past two years in screening and progress monitoring tools and process
	School staff for schools in Categories A and B should be provided professional development on school-wide screening and progress monitoring assessments.

For schools in Category C, arrange for professional development updates or initial professional development for new staff members as needed.

Team Notes:



	Elementary Schools in our district (List school under appropriate Category)


	
	
	
	

	IV.5
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Student screening program data is analyzed and used by school teams to support student instruction and  planning student grouping

(Modules II, III)
	Screening data is collected but leads to minimal analysis by school team members
	Screening data is analyzed informally by one or more school team members but is not formally tracked
	Screening data is routinely analyzed and provided to all school team members and serves as basis for instructional interventions
	School staff for schools in Categories A and B should be provided professional development on screening level data as a basis for instructional planning for Tier I, Tier II, and Tier III interventions.
Professional development should include examining child find data as a strategy for identifying children that may need Tiered-level instructional support prior to kindergarten or immediately upon entering kindergarten

Category C Schools- Continue current plan.

Team Notes



	Elementary Schools in our district (List school under appropriate Category)


	
	
	
	

	IV.6
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Student progress monitoring data along with other formative data is analyzed by school teams and used to support student instruction and intervention planning
(Modules II, III)
	Progress monitoring data or other formative data is either not collected or collected but leads to minimal analysis by school teams
	Progress monitoring  data and other formative data is analyzed informally and inconsistently by school teams
	Progress monitoring data and other formative data is routinely analyzed by all school teams/staff and serves as basis for instructional interventions
	School staff for schools in Categories A and B should be provided professional development on the use of progress monitoring data as a basis for instructional interventions planning at Tier I, Tier II, and Tier III interventions.  

District decision needed on selection and implementation of formal progress monitoring program.

Category C Schools- Continue current plan.

Team Notes



	Elementary Schools in our district (List school under appropriate Category)


	
	
	
	

	IV.7
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Student diagnostic data is analyzed and used by school staff to support student instruction and intervention planning
(Diagnostic testing provides a more detailed and precise picture of student’s knowledge and skills) 
(Modules II, III)
	Diagnostic data is either not collected or collected but leads to minimal analysis by school staff
	Diagnostic data is analyzed informally and inconsistently by school staff
	Diagnostic data is routinely analyzed by school staff and serves as basis for instructional interventions
	School staff for schools in Categories A and B should be provided professional development on the use of diagnostic data as a basis for instruction/interventions at Tier I, Tier II, and Tier III.

Category C Schools- Continue current plan.

Team Notes



	Elementary Schools in our district (List school under appropriate Category)


	
	
	
	

	IV.8
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Student summative data is analyzed and used to evaluate and support student instruction and intervention planning
(Modules II, III)
	Summative data is either not collected or collected but leads to minimal analysis by school teams
	Summative data is analyzed informally and inconsistently by school teams
	Summative data is routinely analyzed and serves as basis for instructional interventions by all school teams
	Schools in Categories A and B should be provided professional development on the use of summative data as a basis for planning and evaluating instruction/interventions at Tier I, Tier II, and Tier III.

Category C Schools- Continue current plan.

Team Notes



	Elementary Schools in our district (List school under appropriate Category)


	
	
	
	

	IV.9
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Schools utilize a schoolwide data management system to effectively track student screenings and progress monitoring assessments

(Module II)
	Schools have no data management system
	Schools have a data management system but is not utilized schoolwide
	Schools utilize a schoolwide data management system that effectively tracks student screening and progress monitoring assessments 
	Schools in Categories A and B should develop/implement a schoolwide data management system to support student screening and progress monitoring assessment program.

Category C Schools- Continue current plan.

Team Notes
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	Section V
	Instructional Support



	V.1
	Category A
	Category B
	Category C
	Potential Team Action Steps

	School team has representation of school population, convenes regularly to oversee RTI process and implements a communication process
(Module I)
	No school team overseeing RTI process


	School team has only a few members and convenes inconsistently and therefore systemic change is difficult


	School team has representation of the school population, convenes regularly and implements a communication process conducive to oversee RTI process
	For schools in Category A or B, consider technical assistance in implementing a systems change approach for maximum RTI results.

For schools in Category C, continue process for overseeing RTI process.

Team Notes:



	Elementary Schools in our district (List school under appropriate Category)


	
	
	
	

	V.2
	Category A
	Category B
	Category C
	Potential Team Action Steps

	School team has received high quality professional development within the past two years in one or more of the following formal student service programs- Early Steps to Literacy, Reading First, Literacy Plan, Instructional Support Team (IST), Connections to Learning, Positive Behavior Support (PBS), P.I.E., STARS, School-wide Title I Program, Professional Learning Communities (PLC)
(Modules I, II, III, IV, V)
	No school team members (principal, counselor, classroom teacher, reading specialist) have received professional development in the listed programs
	One or more present school team members have received professional development within the past two years in one or more of the listed programs
	All school team members have received high quality professional development within the past two years in one or more of the listed programs
	For schools in Category A or B, consider request for DDOE professional development in one or more of the listed programs, or its component strategies.

For schools in Category C, arrange for professional development updates or initial professional development for new staff members as needed.

Team Notes:



	Elementary Schools in our district (List school under appropriate Category)


	
	
	
	

	V.3
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Schools currently participate in formal student planning/screening/intervention programs such as Reading First, Instructional Support Team (IST), Positive Behavior Support (PBS), P.I.E., School-wide Title I Program, Professional Learning Communities (PLC)
(Module I)
	Schools do not participate in any of the listed programs
	Schools participate in one of the listed programs
	Schools participate  in two or more of the listed programs
	For schools in Category A, consider application to participate in one of the listed programs, including initial professional development, and implementation

For Schools in Category B, maintain the program, and survey school team members on adequacy of current program in addressing student needs. Consider program modification or additional programs if warranted.

For Schools in Category C, maintain and refine current programs through team review of program effectiveness.

Team Notes:


	Elementary Schools in our district (List school under appropriate Category)
	
	
	
	

	V.4
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Schools utilize data to inform instruction at all tiers

(Modules I, II, III, IV, V)
	Schools do not use data to inform instructional decisions


	Schools inconsistently use data to inform instructional decisions
	School utilization of data informed decision making is part of systemic practice for all tiers of instruction
	For schools in Category A or B, consider technical assistance in utilizing data informed instructional decisions as part of systemic practice for maximum RTI outcomes

For Schools in Category C, maintain and refine current data practice

Team Notes:



	Elementary Schools in our district (List school under appropriate Category)


	
	
	
	

	V.5
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Schools have a consistent and continuous communication process for informing staff in scientifically based research (SBR) instruction, assessments, and interventions that supports the vision/mission of RTI

(Modules I, II, III, IV, V)
	Schools have no consistent communication process


	Schools have an inconsistent communication process
	Schools have a consistent communication process
	For schools in Category A or B, consider technical assistance in implementing a communication process for maximum RTI outcomes

For schools in Category C, continue process for overseeing RTI process

Team Notes:



	Elementary Schools in our district (List school under appropriate Category


	
	
	
	

	V.6
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Instructional specialists (e.g., Minner Reading Teachers, Counselors, School Psychologists, Title I Teacher, Speech and Language Pathologists, Educational Diagnostician, Case Study Manager) have early involvement in RTI planning and decision-making for at-risk students
(Modules I, II, III, IV, V)
	School instructional specialists are not involved in RTI planning
	Some school instructional specialists may be involved in RTI planning but participation is not systemic
	All school instructional specialists are involved in systemic ways in the planning of RTI
	For schools in Category A or B, consider including all school instructional specialists in planning RTI.

For schools in Category C, continue process for including instructional specialist in RTI planning.

Team Notes



	Elementary Schools in our district (List school under appropriate Category


	
	
	
	

	V.7
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Schools regularly involve parents in the RTI planning and implementation process

(Modules I, II, III, IV, V)
	Schools do not involve parents with RTI planning or implementation

	Schools have an inconsistent process for involving parents in the RTI planning and implementation process
	Schools involve parents in a regular and systematic  process for RTI planning and implementation
	For schools in Category A or B, consider technical assistance in how to involve parents with the planning and implementation for RTI

For schools in Category C, continue process for involving parents in the RTI process

Team Notes:



	Elementary Schools in our district (List school under appropriate Category


	
	
	
	


	Section VI

	Scheduling

	VI.1
	Category A
	Category B
	Category C
	Potential Team Action Steps

	School administrator consistently assigns students to homerooms with a priority placed on equitable distribution of at-risk and identified special education students
(Module I)
	School administrator does not consider equitable distribution when scheduling students to homerooms
	School administrator inconsistently considers equitable distribution when scheduling students to homerooms
	School administrator consistently considers equitable distribution when scheduling students to homerooms
	For schools in Category A or B, consider technical assistance in assigning students to homerooms with a priority placed on equitable distribution of at-risk and identified special education students.

For schools in Category C, continue process for assigning students to homerooms with a priority placed on equitable distribution of at-risk and identified special education students.

Team Notes



	Elementary Schools in our district (List school under appropriate Category)


	
	
	
	

	VI.2
	Category A
	Category B
	Category C
	Potential Team Action Steps

	School instructional schedule includes sufficient uninterrupted daily time for quality instruction in reading (90-120 minutes) and mathematics (60-90 minutes)

(Module I)
	School instructional schedule does not allow for sufficient daily time for quality instruction
	School instructional schedule allows for sufficient daily time for quality instruction in either reading or math but does not include full uninterrupted blocks
	School instructional schedule allows for sufficient daily time in uninterrupted blocks for quality instruction
	For schools in Category A or B, consider technical assistance in developing instructional schedules.

For schools in Category C, continue process for developing instructional schedules.

Team Notes



	Elementary Schools in our district (List school under appropriate Category)
	
	
	
	

	VI.3
	Category A
	Category B
	Category C
	Potential Team Action Steps

	School instructional schedule features common planning time for grade level teams and instructional specialists to meet for planning regarding at-risk students
(Module I)
	School instructional schedule does not allow for common planning time
	School instructional schedule allows for inconsistent or insufficient common planning time
	School instructional schedule allows for consistent sufficient common time
	For schools in Category A or B, consider technical assistance in developing common planning time schedules.

For schools in Category C, continue process for developing and implementing sufficient common time.

Team Notes



	Elementary Schools in our district (List school under appropriate Category)


	
	
	
	

	VI.4
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Schedule leads to the support or intervention of the maximum number of at-risk students, i.e., spreading the interventions throughout the day and not having all grades scheduled for reading at the same time, 9-11 a.m. etc.
(Module I)
	Schedule does not lead to the support or intervention of the maximum number of at-risk students
	Schedule leads to the support or intervention of the maximum number of at-risk students in some grades
	Schedule leads to the support or intervention of the maximum number of at-risk students in all grades
	For schools in Category A or B, consider technical assistance in developing schedules that leads to supporting the maximum number of at-risk students.

For schools in Category C, continue process for developing and implementing sufficient schedules.

Team Notes



	Elementary Schools in our district (List school under appropriate Category)


	
	
	
	

	
VI.5
	Category A
	Category B
	Category C
	Potential Team Action Steps

	Instructional specialists (see above list) are actively involved in Tier I, II, and III services as determined by team understanding of student’s needs
(Modules I, II, III, IV, V)
	School instructional specialists are not involved in RTI implementation
	Some school instructional specialists may be involved in RTI implementation but participation is not systemic
	All school instructional specialists are involved in systemic ways in the implementation of RTI
	For schools in Category A or B, consider including all school instructional specialists in the implementation of RTI.

For schools in Category C, continue process for including instructional specialist in RTI implementation.

Team Notes
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