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What is Positive Behavior Support?

Schools aim to instill academic achievement skills, social skills, and lifestyle choices in students (OSEP, 2004).  Schools struggle to meet these needs due to; diversity; overlapping initiatives; a controlling school climate; organizational structures that are inefficient; public demand for greater academic achievement; limited capacities for students with disabilities; and increased anti-social behavior among students.  Schools address these problems by taking a reactive approach.  Along with being reactive, schools can negatively reinforce behavior, which can make a situation worse (OSEP, 2004).  

Positive Behavior Support (PBS) adopts its philosophy from a preventative and positive approach (OSEP, 2004).  With a focus on outcomes, practices, data, and systems, PBS creates systematic and individual strategies that decrease problem behavior, teach positive behavior, and enhances academic achievement (Nersesian, Todd, Lehmann, & Watson, 2000).  The creation of effective strategies is based upon data-based decisions, evidence-based practices, and support from stakeholders (OSEP, 2004).  

How does Positive Behavior Support Relate to Connections to Learning?

To implement PBS, teams in the school must work collaboratively to gather information to create proactive strategies for promoting positive behavior in and outside the classroom (Markey, Markey, Quant, Santelli, & Turnball, 2002).  Strategies can be implemented on a primary, secondary, and tertiary level (PBIS website).  All tiers aim to improve personal, social, family, work, and recreation of all stakeholders involved in the PBS program. Collaboration with families, communities, and organizations is essential for making an overall climate change in the school (Mareky et al, 2002).  Collaboration from stakeholders is also needed to develop individual supports for students who need more attention than their peers. 
In order for schools to know if PBS is effective, regular monitoring and evaluation is needed for its programs and strategies (PBIS website).  With regular assessment, schools will be able to eliminate ineffective practices, improve efficiency of its’ programs, and make modifications to behavior strategies before problem behavior becomes unmanageable (Horner, Todd, Lewis-Palmer, Irvin, Sugai, & Boland, 2004). 
Connections to Learning provides a framework for team assessment, monitoring and evaluation.

Why is Positive Behavior Support a Key Component of the Connections to Learning “Puzzle”?

Long term support, constant self-assessment, and sustained partnerships are necessary for a school to maintain an effective PBS program.  A school must look at students contextually, and understand the whole child in order to make change.  The most effective way to help one child is to help the climate of the school become a positive environment where all children can succeed.  Families, outside organizations, communities, and staff need to make a connection in order to offer support and 



strategies need to help individual children.  Whether it be helping the entire student body with climate change, or individual students with behavioral managements, schools that are effective in their PBS programs have buy-in from stakeholders and offer continuous evaluation in order to make student well-being their number one priority.  
Research and Examples of best Practices/Programs


Schools can evaluate their own practices by participating in a School-Wide Evaluation Tool (SET).  On an overall scale, research is limited.  One research study took 65 schools that have implemented PB, and have found positive results (Florida Department of Education, 1999).  The researchers found commonalities between schools that have effective practices.  Effective practices involve; students taking part in a functional behavior analysis; the prevalence of a collaborative team; product support strategies for students; teachers are teaching replacement skills for problem behavior; the team is participating in group action planning; and the school is addressing cultural and economic diversity (Florida Department of Education, 1999).  
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