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Delaware Department of Education

Student Growth: Key Questions, Concerns, and Things to Remember

From June 16-17, 2010

This includes those raised in general conversation and those from the group charts.

Nuts and Bolts ~ Clarifications

Under current DPAS law – student measures must consider – mobility, absence, compliance with rules, and parents’ failure to follow through with agreements. If the student has more than 15% absenteeism, that student’s growth cannot be considered in teachers’ evaluation.

The key distinction between HQT in NCLB and Effective Teachers in RTTT is that RTTT moves beyond foundational qualifications (inputs) to examining student performance (outcomes).

Where is the convergence of growth and proficiency? Connection between growth and AYP – they are not necessarily aligned.


Student Proficiency is AYP

Student Growth is for RTTT Teacher evaluation

A fair system, a high quality system, is designed so it is not based on assumptions that are not there. Otherwise it is an unfair system and not credible.

It is critical to distinguish between what measures student growth and what impacts student growth.

The Development Process

Replicate this same process with working groups. Make sure they also have opportunities for creative brainstorming for other ideas about measures, and a process for determining if they meet the criteria.

A wide range of stakeholders is critical – same goal (student growth).

Make sure the growth scale is equal (same sense of growth at top and bottom) to ensure they are not skewed one way or the other

Non-random student groupings – classes are not typically randomized – 


Just value-added – would not be affected by non-random, but this is a unrealistic


Value-added ties scores to previous year, does not account for impact of peer groups

Potential Measures and Using What We Have Now

Focus on DCAS to make sure it is doing what it needs to do for us.  If we are all about growth – is this test actually doing that? Are we asking it to serve too many masters, so it is losing its original purpose?

Using portfolios and IEPs – they need to be monitored around the state for validity and determine if they are really showing growth.

If we use Graduation rates, pathway completion, students passing, etc., we need to have a standard way of calculating them.

The plan should include a definition of full year (there is already one used in state accountability).

To use AP, we might have to adapt an AP test. Would the College Board let us? Could we use

AP readiness assessments as well?

To use SATs, can you require kids to take a test on Saturday? The DOE is working to arrange that all 11th graders will take it, and are working with College Board to offer it during the school day.

When using portfolios, we must consider time, resources, administration, and funds


Note – developing portfolios is very good PD for teachers

Diagnostic tests can have floor and ceiling effects.  DIBELS is an example.  

Let’s Not Forget ~ Critical Ideas 

Group measurement for teachers fosters collaboration that improves student growth

Capturing ELL growth – that is helping to capture that subgroups’ growth in a different way.

Peer evaluation requires trust at the whole system level, not just the individual teacher level.


Consider a peer “assistance” model as starting point


Lesson study is already a form of peer assistance


Getting teachers comfortable with peer review and accepting feedback is critical

There are multiple ways to use the department chair for evaluation, goal setting, guidance, etc.

Create specific pathways for kids, find a way predict how many could meet the standards, and use that as a percentage target.

One step toward fairness - leveling that occurs because the evaluation is based on an aggregate for all kids in classroom (not based on just one kid)

Even if evaluations indicate that kids are doing well, there still needs to be a focus on continuous improvement, so they kids don’t slip away. Part of a comprehensive PD system that is aligned with goals and evaluation results. And focusing on one goal might improve multiple areas.

Can’t lose sense of how the other four components impact component 5.

What does learning look like?

· Using student experience to improve instruction

· Summative evaluation will emphasize what is working and what isn’t

· Teacher attendance – you can learn from this

· Teacher acknowledgement and celebration of student achievement reflects well on teacher

· Encourages kids to get more involved and get more plugged in to school

Still need to include some sense of individual goal setting, so it is targeted for individual teachers.

Questions 

Does the current regulation exclude teachers from being highly effective even when they teach special populations that have alternative assessment? Could the definition of student growth or the measure of a year’s growth be different?

How can we support non-core integration into other areas?

Teachers in non-tested areas have not received training in improving student achievement in core areas, but are held accountable. Some schools are better at this than others.  How do we increase the rigor of non-core courses, while meeting standards for core courses? The SEA can promote and facilitate, but a lot of the work needs to happen at the school level.

How do we shift things so non-core areas are accountable for their areas, not others?

Do the districts and state have to create a standard performance assessment? Will the state have to approve those created by districts? LEA specific measures- how will we validate that it measures the standards? How do we validate teacher made assessments, and support them?
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