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Delaware Model Unit 
 

This unit has been created as an exemplary model for teachers in (re)design of course 
curricula.  An exemplary model unit has undergone a rigorous peer review and jurying 
process to ensure alignment to selected Delaware Content Standards. 

Unit Title:  It’s in the BAG! 

Designed by:  Mike LeNoir 
District:  Caesar Rodney School District 

Content Area:  Visual & Performing Arts – General Music 
Grade Level(s):  K–3 
 ________________________________________________________________________  

Summary of Unit 

This unit is designed to provide students with the opportunity to explore musical creativity 
by means of the recorder.  After learning basic recorder techniques, students will have an 
opportunity to experiment with how music is created through basic improvisation and 
composition. 
 ________________________________________________________________________  
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Stage 1 – Desired Results 

(What students will know, do, and understand) 
 ________________________________________________________________________  

Delaware Content Standards  
 Include those addressed in Stage 3 and assessed in Stage 2. 

 

 Standard 2:  Performing on instruments independently and with others a varied 
repertoire of music. 
 GLE 2.2:  Perform on pitched and unpitched instruments in rhythm while applying a 

steady beat. 
 GLE 2.7:  Perform with proper instrument technique. 

 Standard 3:  Improvising melodies, variations and accompaniments. 
 GLE 3.8: Improvise melodies over given rhythm and tonal context. 

 Standard 4:  Composing and arranging music within specific guidelines. 
 GLE 4.1: Compose short songs and instrumental pieces. 
 GLE 4.3: Utilize standard written notation in composition of short songs. 

 Standard 5:  Reading and notating music. 
 GLE 5.1: Identify and define standard notation symbols. 
 GLE 5.3: Read melodic notation. 
 GLE 5.4: Read a single line of an instrumental or vocal part. 

 Standard 7: Evaluating music and musical performances. 
 GLE 7.7: Critically evaluate one’s own musical creations. 

Big Idea(s) 
 Transferable core concepts, principles, theories, and processes from the Content Standards. 

 

 Creativity 

Unit Enduring Understandings 
 Full-sentence, important statements or generalizations that specify what students should understand from 

the Big Ideas (s) and/or Content Standards and that are transferable to new situations. 
 

 Humans have the ability to create (e.g., thoughts, ideas, objects, etc.). 
 Humans have the unique capability of creating music. 
 Humans have the unique capability of using tools to express music. 
 Improvising as an individual allows complete creative freedom of expression. 
 Learning to read music notation unlocks a window of opportunity for lifelong enjoyment 

of music. 
 Music notation is an elaborate system of symbols used to record musical thoughts that 

can transcend cultural barriers and time. 

Unit Essential Questions(s) 
 Open-ended questions designed to guide student inquiry and learning. 

 

 How is music created? 
 How is music notation a universal language? 
 Why is recording music through notation valuable? 

Knowledge and Skills 
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 Needed to meet Content Standards addressed in Stage 3 and assessed in Stage 2. 

 Students will know… 
 Vocabulary relating to music notation and composition such as whole note, whole rest, 

half note, half rest, quarter note, quarter rest, staff, etc.  (GLE 5.1) 
 Improvisation is the process of spontaneously creating a musical idea.  (GLE 3.3) 
 Composition is the process of notating an original piece of music.  (GLE 4.1) 

 Students will be able to… 
 Identify and notate whole notes, half notes, quarter notes, whole rests, half rests, and 

quarter rests.  (GLE 5.1) 
 Play folk songs and simple BAG melodies on the recorder using the correct fingerings, 

embouchure, breath support.  (GLE 2.2, 2.7, 5.3, 5.4) 
 Improvise a short melodic phrase using the pitches B, A, and G.  (GLE 3.3) 
 Compose (GLE 4.1, 4.3), notate (GLE 5.3, 5.4), and perform (GLE 2.2, 2.7) an original 

composition on the recorder using the pitches B, A, and G. 
 Evaluate skill development on their recorders in addition to the effectiveness of their 

improvisation and composition through self-assessment and reflection.  (GLE 7.7) 
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Stage 2 – Assessment Evidence 

(Evidence that will be collected to determine whether or not Desired Results are 
achieved) 

 ________________________________________________________________________  

Suggested Performance/Transfer Task(s) 
 Performance/transfer tasks as evidence of student proficiency 

 
An effective assessment for ALL students should be designed to include: 

 Complex, real-world, authentic applications. 
 Assessment(s) for student understanding of the Stage 1 elements (Enduring Understandings, Essential 

Questions, Big Ideas) found in the Content Standards. 
 Demonstration of high-level thinking with one or more facets of understanding (e.g., explain, interpret, 

apply, empathize, have perspective, self-knowledge). 
 

Rubric(s) 
 Scoring guide to evaluate performance/transfer tasks used as evidence of student proficiency. 

 
An effective scoring guide should: 

 Measure what is appropriate for the Content Standard that is assessed. 
 Provide opportunities for differentiation of the performance/transfer tasks used as evidence of student 

proficiency. 
 
Recorder 

Performance 
Rubric 4 3 2 1 Student Peer Teacher 

Hand 
Position  

Always plays 
with left hand 
on top, covers 
holes 
completely, 
and keeps 
fingers close 
to the holes. 

Plays with left 
hand on top 
when 
reminded, 
covers holes 
completely, 
and keeps 
fingers close 
to the holes. 

Plays with 
the left hand 
on top.  
Inconsistent 
finger 
pressure 
resulting in 
numerous 
squeaks. 

Plays with the 
right hand on 
top. 

     

Playing 
Position  

Always plays 
with straight 
back, head 
up, feet flat 
on the 
ground, and 
recorder at 
the correct 
angle. 

Frequently 
plays with a 
straight back, 
head up, feet 
flat on the 
ground, and 
recorder at 
the correct 
angle. 

Inconsistentl
y plays with a 
straight back, 
head up, feet 
flat on the 
ground, and 
recorder at 
the correct 
angle. 

Never plays 
with a 
straight back, 
head up, feet 
flat on the 
ground, and 
recorder at 
the correct 
angle. 

     

Tone 
Quality  
(Air) 

Sound is 
always gentle 
and clear.  No 
squeaks. 

Sound is 
frequently 
gentle and 
clear.  Rarely 
squeaks due 
to over 
blowing. 

Sound is 
developing.  
Several 
squeaks due 
to frequent 
over blowing. 

Sound is not 
characteristic
.  A clear 
tone is not 
produced due 
to continued 
over blowing. 
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Recorder 
Performance 

Rubric 4 3 2 1 Student Peer Teacher 

Rhythm  Maintains 
steady beat 
with no 
rhythmic 
errors in note/ 
rest duration. 

Maintains 
steady beat, 
with few 
rhythmic 
errors in 
note/rest 
duration. 

Fluctuating 
pulse, 
frequent 
rhythmic 
errors in 
note/rest 
duration. 

Lacks pulse.  
Little or no 
sense of 
note/ rest 
duration. 

       

Articulation 
(Tonguing)  

Always uses 
correct 
tonguing 
(starting each 
note with 
“too”). 

Frequently 
uses correct 
tonguing 
(starting each 
note with 
“too”). 

Inconsistentl
y uses 
correct 
tonguing 
(starting 
each note 
with “too”). 

Tonguing is 
not evident. 

   

The rubric above is used to evaluate students’ performances for each belt of “Recorder 
Karate.”  Students can use the “student” column to evaluate their own playing prior to and 
after the final performance.  The “student” column could also be used to evaluate the 
performance of a peer in a partner situation.  This is very effective in facilitating reflective 
thinking and self-assessment. 

Improvisation Activity (Performance Task) 

Students will be presented the following scenario:  American Idol is in search of talented 
recorder players to audition for the American Recorder Rock Star Idols.  The top 25 finalists 
will be selected to tour the United States with this exciting new recorder ensemble to 
perform for large crowds at theme parks such as Six Flags and Disney World.  The audition 
process includes performing the Yellow Belt recorder song and a B-A-G improvisation for the 
judging panel. 

Students will have the opportunity to improvise a B-A-G melody over a set rhythm.  Solo 
recorder improvisations will be performed by each student seated in the recorder circle.  To 
keep the entire group engaged, all students in the circle will then answer the improvised call 
with a rehearsed response.  The resource chosen to support this activity has been pulled 
from our third grade Silver-Burdett text, Making Music, “How Much Wood Could a 
Woodchuck Chuck” by Grace Nash (p. 136).  In this three-part speech piece, part 3 will be 
used as a rhythmic framework for students to improvise.  The rhythmic ostinato in part 1 
will be transformed into a simple melodic phrase for the entire class to play as a response 
during the call and response circle activity.  To accomplish this, I simply added pitches (B-A-
G) to that rhythm to create a catchy little phrase (see sample on staff paper). 

Depending on what resources are available, teachers wishing to implement this 
improvisation activity could easily substitute another speech piece, poem, rhyme, or chant 
upon which to base the improvisations. 
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Recorder 

Improv Rubric 4 3 2 1 Student Peer Teacher 
Notes & 
Phrasing 

Student improvises 
using all three pitches B, 
A, and G.  Improvisation 
displays strong melodic 
cohesiveness and 
phrasing through a 
balance of repetition 
and variety. 

Student improvises 
using all three pitches B, 
A, and G.   
Improvisation displays 
basic melodic 
cohesiveness and 
phrasing. 

Student improvises 
using two out of three 
pitches.  Improvisation 
lacks melodic 
cohesiveness and 
phrasing. 

Student improvises 
using only one out of 
three pitches.  
Improvisation does not 
display any sense of 
cohesiveness or 
phrasing. 

   

Hand Position  Always plays with left 
hand on top, covers 
holes completely, and 
keeps fingers close to 
the holes. 

Plays with left hand on 
top when reminded, 
covers holes completely, 
and keeps fingers close 
to the holes. 

Plays with the left hand 
on top.  Poor muscle 
strength effects the 
ability to cover holes 
properly at times. 

Plays with the right 
hand on top. 

         

Playing Position Always plays with 
straight back, head up, 
feet flat on the ground, 
and recorder at the 
correct angle. 

Frequently plays with a 
straight back, head up, 
feet flat on the ground, 
and recorder at the 
correct angle. 

Rarely plays with a 
straight back, head up, 
feet flat on the ground, 
and recorder at the 
correct angle.  

Never plays with a 
straight back, head up, 
feet flat on the ground, 
and recorder at the 
correct angle. 

         

Tone Quality  Sound is always gentle 
and clear.  No squeaks  

Sound is frequently 
gentle and clear.  Rarely 
squeaks due to over 
blowing. 

Sound is developing.  
Several squeaks due to 
frequent over blowing. 

Sound is not 
characteristic.  A clear 
tone is not produced 
due to continued over 
blowing. 

         

Rhythm  Maintains steady beat 
with no rhythmic errors 
in note/rest duration. 

Maintains steady beat, 
with few rhythmic errors 
in note/rest duration. 

Fluctuating pulse, 
frequent rhythmic errors 
in note/rest duration. 

Lacks pulse.  Little or no 
sense of note/rest 
duration. 

         

Articulation  Always uses correct 
tonguing (starting each 
note with "too"). 

Frequently uses correct 
tonguing (starting each 
note with "too"). 

Inconsistently uses 
correct tonguing 
(starting each note with 
"too"). 

Tonguing is not evident.          

Rhythmic Framework for Improvisation:  “How Much Wood Could a Woodchuck Chuck” 
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Composition and Performance (Performance Task) 

In this project, students will compose and perform an original recorder composition using 
the pitches B, A, and G.  Rhythm choices will include the following note and rest values: 
whole notes, whole rests, half notes, half rests, quarter notes, and quarter rests.  Teachers 
may add or omit rhythmic values based their own classroom instruction.  This would provide 
an excellent opportunity for differentiating by allowing advanced students to incorporate 
more intricate rhythms such as eighth and sixteenth notes. 

Students will be presented with the following scenario:  “There has been a tragic fire in the 
music room and the orange belt song has been destroyed.  Your task is to compose a new 
orange belt song for the class to learn so that Recorder Karate can continue.”  After 
students compose their melodies, they will pair off to play, critique, and revise.  When final 
drafts are complete, students will their compositions for the class.  Many performance 
options can be explored at this point.  Willing students can perform solo, while others may 
wish to perform with a partner or small group.  If Orff instruments could also be used as a 
medium to perform compositions if they are available.  

As an extension, the entire class should learn to play a few of these original pieces.  This 
would be a great opportunity to address the essential question, “How do we learn music”?  
Some composers could teach their songs to the class using the rote method.  Others could 
write their song on the board for the class to learn through sight-reading notation. 

B-A-G Recorder Composition Rubric 
 

Category 3 2 1 R – Redo 
Music Score  Music score is very 

neat and all required 
elements are included: 
song title, composer 
name, instrument, clef 
sign, time signature, 
and double bar line. 

Music score is neat.  
Two or less of the 
required elements 
are missing from the 
musical score. 

Music score is 
legible.  Three 
to four of the 
required 
elements are 
missing from the 
musical score. 

Music score is 
illegible and many of 
the required musical 
score elements are 
missing. 

Rhythm  A wide variety of 
rhythms are used 
including whole notes 
and rests, half notes 
and rests, and quarter 
notes and rests.  
Rhythms are neat and 
easy to read. 

Some rhythmic 
variety is evident 
including whole 
notes and rests, half 
notes and rests, and 
quarter notes and 
rests.  Rhythms are 
neat and easy to 
read. 

Little rhythmic 
variety is 
evident.  Some 
notes or rests 
may be difficult 
to read. 

Rhythm choices are 
basic and repetitious 
and require revision 
to achieve greater 
variety.  Notes and 
rests are drawn 
incorrectly and are 
unidentifiable. 

Pitch and 
Placement 

The song uses the 
notes B, A, and G.  
Notes are placed on 
the correct lines and 
spaces 100% of the 
time. 

The song uses the 
notes B, A, and G.  
Notes are placed on 
the correct lines and 
spaces 80% of the 
time. 

The song does 
not use all of the 
notes B, A, and 
G.  Notes are 
placed on the 
correct lines and 
spaces 60% of 
the time. 

Notes are not placed 
correctly on the 
staff.  Revision 
necessary. 
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Category 3 2 1 R – Redo 
Letter Names The letter names are 

placed under the 
correct notes 100% of 
the time. 

The letter names are 
placed under the 
correct notes 80% of 
the time. 

The letter 
names are 
placed under the 
correct notes 
60% of the 
time. 

The letter names are 
placed under the 
correct notes less 
than 50% of the 
time. 

Number of 
Measures  

There are 8 complete 
measures. 

There are 8 
measures which do 
not all contain the 
correct number of 
beats. 

There are 6 to 7 
measures which 
do not all 
contain the 
correct number 
of beats. 

There are less than 
6 measures which 
do not all contain 
the correct number 
of beats. 

Overall 
Performance 

The composition was 
creative, clean/easy to 
read, and included all 
required elements. 

The composition was 
somewhat creative 
and legible.  Most of 
the required 
elements were 
included.  

The composition 
was very basic 
and somewhat 
legible to read.  
At least half of 
the required 
elements were 
included. 

The composition was 
not complete, and 
very difficult to 
read.  Under half of 
the required 
elements were 
included.  Project 
will need to be 
revised. 

 

Other Evidence 
 Varied evidence that checks for understanding (e.g., tests, quizzes, prompts, student work samples, 

observations and supplements the evidence provided by the task). 

Pitch Identification Practice 

Students will complete this worksheet as a formative assessment at the beginning of the 
third grade school year prior to playing the recorder for the first time.  Prior to completing 
this sheet, students will have been introduced to identifying pitches on the treble staff.  
(This concept is introduced at the end of second grade in May.)  Use of common mnemonic 
devices is suggested for teaching students to identify the pitches: 
 Line notes = Empty Garbage Before Dad Flips 
 Space notes = “FACE” 

On side one, “Copy Cats,” students must compare pairs of melodic phrases.  If the phrases 
are the same, students draw a smile on the cat’s face.  If not, students must circle the pitch 
that is different and draw a frown on the cat’s face.  On side two, “Silly Sentences,” 
students get to practice labeling pitches on the treble staff.  As pitches are identified, 
missing words appear to complete this series of fun tongue-twisters.  It will be necessary for 
the teacher to circulate and observe students’ progress during this activity.  Individual 
assistance should be provided for any students that require extra help or accommodations.  
Upon completion, the worksheets should be collected and checked over to gauge students’ 
understanding.  While checking over students’ work, it would be useful to highlight or mark 
errors and allow an opportunity for revisions.  If necessary, the teacher can meet with a 
small group for a remedial lesson and additional practice. 

Rhythmic Notation Review 

This worksheet will be used as a practice sheet to prepare students to notate their 
composition.  This assignment should be completed as a practice/review just prior to 
beginning the original composition.  In section one, students will practice drawing notes and 



 9

rests on the staff, which will ultimately prepare them to physically draw notes and rests on 
the staff in their compositions.  In section two, students answer math-related questions by 
adding and subtracting note and rest values.  This section will help students recall note and 
rest values so they are capable of composing in 4/4 time.  (This means each measure of 
their composition must contain a combination of notes and rests that equals 4 beats in 
total.)  This assignment should also be checked by the teacher, and follow-up discussions 
should occur with individual students or the class as needed. 

Note – Either of these assignments can be graded at the teacher’s discretion.  I have 
purposefully used these activities as formative assessments for students to practice skills 
and receive feedback.  Students should have an opportunity to make corrections or 
complete additional practice, if necessary, so that success will be obtainable as students 
address the specific performance tasks (summative). 

Student Self-Assessment and Reflection 
 Opportunities for self-monitoring learning (e.g., reflection journals, learning logs, pre- and post-tests, self-

editing—based on ongoing formative assessments). 

Students in grade 3 complete the following reflections after performing in front of the class 
for a recorder karate belt.  Students must complete the following sentences after thinking 
about their performance: 

1. I feel confident about... ______________  
2. I am getting better at… ______________  
3. I still need to work on… ______________  

Prior to performing in front of the class for a Recorder Karate Belt, students can pair up and 
evaluate each other using the “student” column in the first performance rubric above.  
Students could also evaluate their own performance in this column and compare/discuss the 
scores they recorded with the scores recorded by their partner. 

Improvisation Reflection – Letter to a Friend 

Following the recorder improvisation circle activity, students will complete a written 
reflection.  Students will be asked to write a letter to a friend in first or second grade 
explaining what improvisation is and how it is done.  They will be asked to explain the 
challenges that they faced in order to improvise and how they dealt with or overcame those 
challenges. 
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Stage 3 – Learning Plan 

(Design learning activities to align with Stage 1 and Stage 2 expectations) 
 ________________________________________________________________________  

Key Learning Events Needed to Achieve Unit Goals 
 Instructional activities and learning experiences needed to align with Stage 1 and Stage 2 expectations. 

 
Include these instructional elements when designing an effective and engaging learning plan for ALL students: 

 Align with expectations of Stage 1 and Stage 2. 
 Scaffold in order to acquire information, construct meaning, and practice transfer of understanding. 
 Include a wide range of research-based, effective, and engaging strategies. 
 Differentiate and personalize content, process, and product for diverse learners. 
 Provide ongoing opportunities for self-monitoring and self-evaluation. 

Prior Knowledge 

Before presenting this unit of instruction, students will have learned to identify/label pitches 
on the treble staff, which is introduced at the end of grade 2.  Following this, students were 
introduced to the recorder which included study of playing techniques such as embouchure, 
breath support, hand position, fingerings, tone quality, and articulation.  Lastly, students 
practiced and performed a variety of simple melodies and folk songs that incorporated the 
notes B, A, and G.  In October of grade 3, students will have earned their white recorder 
karate belt by performing Hot Cross Buns.  By February of grade 3, students will have 
earned their yellow recorder karate belt by performing Gently Sleep”  In addition, students 
will have also had some experience improvising rhythms with non-pitched percussion 
instruments and improvising pentatonic (do, re, mi, sol, la) melodies using Orff barred-
instruments such as xylophones, metallophones, and glockenspiels.  These improvisation 
activities are woven intermittently throughout the curriculum beginning in grade 1. 

Procedures:  Improvisation Activity 

Day 1 

Introduce students to the speech piece, “How Much Wood Could a Woodchuck Chuck” 
(setting by Grace Nash, Silver-Burdett, Making Music. Third Grade Edition. 2002. p. 116)  
Students should chant the text of each individual part.  Parts one and two are rhythmic 
ostinati, while part three is the traditional rhyme text.  Review rhythm syllables (ta, ti-ti, 
etc.) and speak the rhythms of each part using rhythm syllables.  From here, students 
should play the rhythms on whatever non-pitched percussion instruments are available (i.e., 
rhythm sticks, hand drums, tambourines), which provide an excellent opportunity to 
formatively assess students’ ability to perform the rhythms accurately.  This is a necessary 
step because students will need to internalize and memorize the rhythm in order to 
successfully improvise.  Since this is a fairly familiar childhood rhyme, that should be simple 
for the majority of students.  If another rhyme is substituted, the teacher should consider 
familiarity and ease of memorization.  It is imperative for students to confidently internalize 
the text as the text provides the rhythmic foundation for the improvisation.  After students 
are comfortable with each individual rhythm, the class should be split into groups so that 
students can practice layering the rhythms of part 1 and 2. 

Day 2 

I added pitch to the rhythm of part 1 for the purpose of creating a response phrase.  
Individual student improvisations will be treated as “the call” phrase.  The entire circle will 
play the response phrase after each student presents an improvised call.  To achieve this, I 
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simply added pitch (B, A, and G) to the given rhythm in part 1.  Notate this musical phrase 
on the board or display on an ELMO so that students can see it.  Have students label the 
pitches on the staff and then practice playing the phrase on their recorder.  Students can 
practice playing the response phrase after the teacher demonstrates an improvised call. 

The rhythm in part 2 can be played by a small group of students on any available non-
pitched percussion instruments during the response phrases.  Isolate and rehearse this line 
and then layer it with the recorder response phrase. 

Next, the teacher should model improvising a B-A-G melody using the rhythm of “How Much 
Wood Could a Woodchuck Chuck,” which appears in part 3. 

Discuss with the class what elements will make an improvisation successful (maintaining a 
pulse, using the correct notes, thinking the words of the rhyme while playing, etc.)  Select a 
student or two that is willing to improvise as a jumping off point for the class to evaluate 
the elements listed above.  Discuss strengths and areas for improvement.  Once students 
understand what goes into the process of creating and evaluating an improvisation, allow 
them to pair up with a partner and try it out.  The goal in this partner activity is to reduce 
performance anxiety by initially improvising for just one other person as opposed to the 
entire class.  Students should have a few moments to discuss and critique the improvisation 
with their partners.  If time permits, allow each student to attempt the improvisation more 
than once while with a partner.  Each time you can focus students in on a specific musical 
aspect such as playing the chosen pitches the entire time, playing the rhythm of the rhyme 
accurately, tone quality, etc. 

Day 3 

Recorder Circle Day.  Have students sit in chairs or on the floor in a circle.  All students 
should have a recorder.  After the first student (or teacher) plays an improvised melody, the 
entire circle will respond with answer phrase that was rehearsed during the last lesson.  (It 
will likely be necessary to spend five minutes reviewing how to play that phrase before 
beginning.)  As the activity unfolds, it is possible to alter the performance to keep students 
engaged.  Students could transfer the melodic answer phrases from recorders to Orff 
instruments.  Additionally, students can rotate in and out the percussion ensemble which 
plays part 2.  Save time for students to complete a written reflection at the end of class. 

Procedures:  Composition Activity 

Day 1 

Review and Scaffolding.  Students should complete lesson 2, “Notes, Rests, and Value” 
taken from 30 More Days to Music Theory.  In the first section of this activity students will 
practice physically drawing notes and rests on the staff.  I have found it helpful to lead 
students through this section, problem by problem, while drawing examples on the board.  
Part 2 is comprised of a variety of exercises in which students calculate beat values.  This 
assignment will serve as a formative assessment to check students understanding of note 
and rest values.  Completion of this activity will help ensure success during the composition 
process. 

Day 2 

Students will be presented with the following scenario:  “There has been a tragic fire in the 
music room and the orange belt song has been destroyed.  Your task is to compose a new 
orange belt song for the class to learn so that Recorder Karate can continue!”  I chose for 
my classes to compose an 8-measure piece in 4/4 time.  Pitch choices include B, A, and G.  
Choices for rhythm should include whole notes, half notes, quarter notes, whole rests, half 
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rests, and quarter rests.  Advanced students may choose to incorporate eighth notes in 
pairs (ti-ti).  This assignment should be approached like a writing piece, so students should 
be aware that it will be necessary to write a draft, evaluate it, and make revisions.  When 
the first draft is complete, students can pair up and play for each other.  After hearing the 
piece and discussing it with a partner, students should make revisions.  Following the 
revision process, students can pair with a different partner to perform, evaluate, and revise 
again.  If class time permits, it could be useful to ask students to compose two or three 
compositions initially.  This will provide a greater opportunity for experimentation with the 
composition process, and students can ultimately choose the piece that they like best for 
the orange belt song competition. 

Day 3 

Sharing compositions.  The sharing process may require two class periods depending on 
class size.  Creativity should be used to keep students engaged during the sharing process.  
This can be accomplished by promoting choices.  Students can play their compositions as a 
solo recorder performance.  Others could perform their melodies using an Orff instrument.  
Students that are less willing to perform alone could place their compositions on the board 
or ELMO for the entire class to play.  While students are listening to others perform, they 
could make notes about which compositions they enjoyed or play a steady beat for the 
performer on a soft non-pitched percussion instrument.  
 

Resources and Teaching Tips 
 A variety of resources are included (texts, print, media, web links). 
 Help in identifying and correcting student misunderstandings and weaknesses. 

 
 Making Music.  Silver-Burdett, Third Grade Edition. 2002.  Page 116.  “How Much Wood 

Could a Woodchuck Chuck.” Text setting by Grace Nash. 
 Recorder Karate.  Barb Philipak.  Teacher’s manual with accompaniment CD. Plank Road 

Publishing. 2002. 
 Thirty More Days to Music Theory. Hal Leonard publications. 2006. Lesson 2, “Notes, 

Rests, and Value.” pages 4-6. 

Some students will experience anxiety with the improvisation process since they are being 
asked to come up with something on their own.  Teachers should be proactive in 
communicating the fact that “right” and “wrong” do not factor into the improvisation 
process.  Creating a classroom environment that is conducive to safe exploration without 
fear of criticism or judgment will help ease these tensions for all students. 

Differentiation 
 Stage 2 and 3 allow students to demonstrate understanding with choices, options, and/or variety in the 

products and performances without compromising the expectations of the Content Standards. 
 Instruction is varied to address differences in readiness, interest, and/or learning profiles. 
 Accommodations and differentiation strategies are incorporated in the design of Stage 2 and 3. 

Differentiated Assessment:  Students have the option of performing recorder karate belt 
songs with a partner to help ease performance anxiety.  Students that feel confident may 
opt to perform solo. 

Teaching Process: 
1. Notation:  Color-coding notes on the whiteboard to help students identify different 

pitches on the staff (helps visual learners).  For example: all B’s in blue, all A’s in 
red, all G’s in green. 
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2. Recorder Playing:  Using the “finger number system.”  Some students have trouble 
remembering what fingers to use to play the notes B, A, and G.  In this system, a 
number is used to represent how many fingers are used to cover the holes—B=1 
(first hole); A=2 (top two holes); G=3 (top three holes).  The thumb on the back 
hole is not counted. 

Refer to narrative lesson plan descriptions above for additional differentiation suggestions. 
 

Design Principles for Unit Development 
At least one of the design principles below is embedded within unit design 

 

 International Education - the ability to appreciate the richness of our own cultural 
heritage and that of other cultures in order to provide cross-cultural communicative 
competence. 

 Universal Design for Learning - the ability to provide multiple means of 
representation, expression, and engagement to give learners various ways to acquire 
and demonstrate knowledge. 

 21st Century Learning – the ability to use skills, resources, and tools to meet the 
demands of the global community and tomorrow’s workplace.  (1) Inquire, think 
critically, and gain knowledge, (2) Draw conclusions, make informed decisions, apply 
knowledge to new situations, and create new knowledge, (3) Share knowledge and 
participate ethically and productively as members of our democratic society, (4) Pursue 
personal and aesthetic growth.  (AASL, 2007) 

 
Technology Integration 

The ability to responsibly use appropriate technology to communicate, solve problems, and 
access, manage, integrate, evaluate, and create information 

 

 ELMO and LCD projector used to display student compositions. 
 CD Recordings and Stereo. 
 

Content Connections 
Content Standards integrated within instructional strategies 

Math – counting note and rest values to compose in 4/4 meter.  (Each measure must 
contain a total of 4 beats.) 

Science – controlling air flow to produce the proper tone while playing the recorder. 

History - playing simple folk songs representing specific cultures and periods in time. 

Language – music as a unique language of symbols and representations. 

Kinesthetic Properties – development of fine motor skills, dexterity of fingers to 
physically play the recorder. 


